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	Spring Branch ISD Model Lesson Plan

Allie Lee
 8th Grade U.S. History


	Course:  U.S. History
	Unit of Study: 
Reform movements 
	Title of lesson: 
Reforming Life in the 1800s

	Grade Level:  8th 
	
	Time Frame of lesson: 
Two 55 minute class periods + assessment time

	ENDURING UNDERSTANDING(S):  How do the big ideas show up in this content’s curriculum? What do you want students to remember 10 years down the road?

	· Reformers provided leadership to move society toward social change.

	CONCEPT STATEMENT(S): The big ideas that spiral through all social studies curriculum.
	ESSENTIAL QUESTION(S): Personalized, open-ended questions which build relevancy to curriculum for students.

	· Communities often change through the efforts of an individual.
· People with similar beliefs or interests tend to join together to help accomplish their goals.

· Discontent drives social reform.
	· How did the living and working conditions of urban dwellers lead to the reform movements of the 1800s?
· How are people a product of their environment?

· How would America be different if these reforms did not occur?

· What social problems need reforming today, both in America and elsewhere in the world?

	THREE PART OBJECTIVE: (Content, Cognitive Blooms Level, and Proving Behavior)

	Given background information and primary and secondary sources, TLW synthesize his knowledge of the social problems of the 1800s, their causes, and their respective reform movements by creating and commenting on a social-media group page for a selected reform movement.

	LANGUAGE OBJECTIVE(S): (Aligned with ELPS/Choose those appropriate to your students.)

	Learning Strategies
	1A- TLW use what they know about the living and working conditions of city dwellers in the 1800s to predict the problems and reform movements.

	Listening
	2G- TLW describe the general meaning heard in other groups’ explanations about social reforms.

	Speaking
	3E- TLW share in cooperative groups about the social problems of the 1800s, their causes, and their respective reform movements.

	Reading
	4I- TLW show comprehension of text about reform movements through basic reading skills such as making inferences about the causes and effects of reforms.

	Writing
	5E- TLW use simple and complex sentences to write about a selected reform movement.

	TEKS COVERED IN THIS LESSON: Aligned to the 2010 Essential Knowledge and Skills

	TEKS Content Objectives

8.23D
Analyze the contributions of people of various racial, ethnic, and religious groups to our national identity 
8.24B
Evaluate the impact of reform movements, including education reform, temperance, the women’s rights movement, prison reform, abolition, the labor reform movement, and care of the disabled

TEKS Skills Objectives

8.29A
Differentiate between, locate, and use valid primary and secondary sources such as computer software, databases, media and news services, biographies, interviews, and artifacts to acquire information about the United States

8.29B
Analyze information by sequencing, categorizing, identifying cause-and-effect relationships, comparing, contrasting, finding the main idea, summarizing, making generalizations and predictions, and drawing inferences and conclusions

	TEACHER TO TEACHER NOTES:

	· I have provided a Trackstar for this project, but you may choose to make your own, again, depending on the level of your students.
· There are many additional sources of information to provide your students, and this project can be completed if the information is printed off for them if you do not have access to computers.
· You may choose to use expert groups for Day 1 for students to gather research on the problems, their causes, and their respective reform movements.

	VISUALS, MATERIALS, AND TEXTS:
	RESOURCES & TECHNOLOGY

	Day 1 Set

[image: image1.emf]Day 1 Set.docx


Living and Working Conditions Background Information


[image: image2.emf]Living and Working  Conditions Background Information.docx


Reform Movements Scavenger Hunt blank

[image: image3.emf]Reform Movements  chart.docx


Reform Movements Scavenger Hunt key


[image: image4.emf]Reform movements  chart completed.docx


Question Dice Template


[image: image5.emf]QUESTION DICE  (1).docx


Verb Dice Template


[image: image6.emf]VERB DICE.docx


Day 2 Set Quotes


[image: image7.emf]Day 2 Set  Quotes.docx


Farcebook template


[image: image8.emf]Farcebook Reform  Template.pptx


Sample Farcebook page


[image: image9.emf]Sample Farcebook  Reform.pptx



	Trackstar: http://trackstar.4teachers.org/trackstar/ts/viewTrack.do?number=450154
Click “View in Frames”

Or go to: http://trackstar.4teachers.org/trackstar/
View Track #450154
Tenement Museum: http://www.tenement.org/
National Archives: http://www.archives.gov/
Lowell Mills: http://www.nps.gov/lowe/index.htm

	PROCEDURES/ACTIVITIES

Remember Horizontal Teaching:

	LESSON COMPONENT
	CHECK FOR UNDERSTANDING

	SET:
Day 1:

Either display or handout pictures and a paragraph/quote about living and working conditions in the 1800s. Ask students to write 3 things that stand out to them from the picture and paragraph, then write 2 questions they have, and 1 conclusion they can make from the sources. Complete a class share of ideas and questions.
Day 2:

Divide up quotes about the social problems and reform movements. Pass out to students, and then have them meet up to match their quotes together. Partners then share the complete quote with the class and explain the quote’s meaning or significance. Academic conversation to follow: How did the living and working conditions of city dwellers lead to the reform movements?
	Day 1:
Assist students that get “stuck:” What do you notice about the room those people are in? What questions do you have about this picture? In the class share out, ask students to explain how they came to the conclusions they wrote- What evidence do you have? What made you think that? 

Day 2: 
Monitor student pairing: “Well, what do you think your part of the quote is about? So, what topic do you think you should look for to complete your quote?” As groups share out, ask how the quote is relevant to their reform movement. What details made you think this quote is about this reform movement?

	INPUT:
Day 1:
Provide students with background information on the living and working conditions of the 1800s. Use pictures, artwork, and quotations to explain the hardships faced by many city dwellers. Then, introduce the concept of reform: What does reform mean? Why would something require a reform?
Day 2:

So what is a movement? Academic conversation/brainstorm: How can I get people to support my beliefs? How do I get my boss or the government to listen to me? Discuss propaganda, advertising, marketing strategies, etc. to promote an idea.
	Day 1:
What do you think was the most difficult issue to deal with in the home life of a city dweller in the 1800s? Why? What do you think was the most difficult issue to deal with as a factory worker in the 1800s? Why? 
Day 2:
When discussing how to get support for your beliefs, tie the discussion to modern examples: campaign slogans, Don’t Mess with Texas commercials, READ posters with celebrities in the library, = sign for equality issues today. Why can’t I just do this on my own? Why do I need a large group of people?

	MODEL:
Day 1:
Explain the Reform Movement Scavenger Hunt expectations. The teacher can work through the problems, causes, and characteristics of the 2nd Great Awakening to model the practice.
Day 2:
Explain the expectations and guidelines of the Farcebook activity. Show samples of group pages that currently exist on Facebook or a sample page for the 2nd Great Awakening.
	Day 1: 
Practice making inferences with students or identifying main ideas with students. Why do you think people felt there was too much sinning going on in America? Why were people selfish? What messages did religious groups promote during the 2nd Great Awakening? Have students tell back the expectations for the Reform Movement Scavenger Hunt. Assist students in logging onto the Trackstar.
Day 2: 

What needs to be included on a reform movement’s Farcebook group page? Who would “like” this group page? What kind of announcements would group members have made or what comments would they make? When would they make these comments? Have students tell back the expectations for the Farcebook page.

	GUIDED PRACTICE:

Day 1:
Students can work in teams with a computer or tablet to navigate the Trackstar in order to identify the problems, their causes, and characteristics of the following reform movements: 2nd Great Awakening, Temperance, Labor, Education, Care for Disabled, and Prison Reform.
Day 2:

Students may work in partners to create a group Farcebook page for their selected reform movement. This may be done on a device or printed and written on, depending on your class’ access to technology and computer literacy skills.
	Day 1:
Continue to circulate the room to check papers. Can you show me where you got that information? How did you know that was a cause of that social problem?
Day 2:

Continue to circulate the room to check papers. Who would “like” this page? What problems and solutions might the friends of this page discuss on the page? Use your device to check appropriate dates.

	CLOSURE:

Day 1:
Share out as a class to review the information learned today. To create questions to ask their peers, the students can roll question dice to ask about the social problems, their causes, and their respective reforms. 
Day 2:

Complete a gallery walk of Farcebook pages. Academic conversation: How are people a product of their environment? How would our country be different if these reforms did not take place? What social problems need reforming today, both in America and elsewhere in the world? 
	Day 1:
Ask groups to re-tell what they heard another group explain. For example, if one group is called on to ask a question, have the second group answer the question. Then have either the first group or a third group tell back what the second group explained.
Day 2:

During the gallery walk, check in with small groups. Why did this group choose to post that as their mission statement? What solutions did this reform movement come up with to solve the social problems? Do we see this problem today? What do you think would be different in America if this reform didn’t happen?

	ASSESSMENT(S)

	· Given the persona of ______________ (Horace Mann, Dorothea Dix, child laborer, etc.), what comment would you make on the _________ Farcebook group page? Explain your reason for making this comment.
· Create a body poster to answer the following question: If the _________ reform movement took the form of a person, what would he/she look like, dress like, say, think, and accessorize with? 
· To what extent, if any, was the 2nd Great Awakening the most significant reform movement of the 1800s? Write a paragraph with evidence to support your beliefs.

	Reporting Category
	Stimuli (if applicable)

“Every addition to true knowledge is an addition to human power.”

	2
	

	TEKS Alignment

(remember if it uses a Social Studies Skill it needs dual coding)
	Question Stem
Which reform movement does the above quote most identify with?

	    8.24B
8.29B
	

	Answer
	Distracters

A   Temperance Movement
B   Abolitionist Movement
C   Education Reform
D   Labor Reform

	C
	

	Source of Question
	Teacher-made

	

	ACCOMMODATIONS/ENRICHMENTS

	Accommodations:
· Depending on the level of students, you may choose to only use photos for the Day 1 set.
· You may choose to give students a partially filled in scavenger hunt guide in regards to time or keeping students on track.
· Front load vocabulary such as: reform, labor, union, temperance, etc.
· Pair or group students for scavenger research and/or Farcebook group pages
Enrichment:

· Lowell Mills game: http://www.uml.edu/tsongas/bringing-history-home/page_00/index.htm
· Create a museum exhibit for a given reform movement. Make sure to explain the social conditions & problems and the characteristics of the reform movement. Use photos, pictures, documents, quotations, and student-made “artifacts” to teach your visitors about your reform movement. Teachers may reference the following site to structure a larger-scale museum project: http://www.ascd.org/publications/books/105018/chapters/Introducing-the-Museum-Project.aspx
· Create a tic-tac-toe board of varied activities for GT students to choose from relating to reform movement research and products. See example here: 

[image: image10.emf]GT Tic Tac Toe  extension.docx




	SILENT/SUSTAINED READING RESOURCES

	Emily Arnold McCully The Bobbin Girl

Barry Denenberg So Far From Home: The Diary of Mary Driscoll
Barbara Greenwood Factory Girl
Jessica Sarah Gunderson The Triangle Shirtwaist Factory Fire

Amy Paulson Herstek Dorothea Dix: Crusader for the Mentally Ill

Richard Worth Teetotalers and Saloon Smashers: The Temperance Movement and Prohibition

	INTERDISCIPLINARY CONNECTIONS

Elementary Only
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		CAUSES

		PROBLEMS

		SOLUTIONS



		· People were stressed from work and living conditions.

· People drank & committed crimes.

		· Many people were selfish.

· Religious parts of society felt many people were living in sin.

		· 2nd Great Awakening:

·  Religious preachers taught that faith and belief in a Christian god were important.

· People should try to help others first before helping themselves.



		· Cities overcrowded.

· People were stressed from work and living conditions.

		· Lots of alcoholism

· Spousal and child abuse

· Men spent wages of the family on alcohol, leaving the family without money for rent and food

		· Temperance movement (remember alcohol causes people to have a TEMPER  temperance)

· Temperance pledges signed

· Some states prohibited (stopped) the sale of alcohol.



		· Immigrants needed jobs to pay rent & buy food.

· Factories paid very low wages.

· Managers cared about the work, not safety.

		· Factories were unsafe.

· Workers were underpaid.

· Children were working in the factories instead of going to school.

· Due to low wages, workers worked more hours than normal.

		· Labor Reform/Unions: Unions were created.

· Workers went on strike until bosses improved the working conditions and wages. 

· Unfortunately, the movement was pretty unsuccessful because workers needed a job.



		· People worked to make money for their family.

· Families sent children to work.

		· Many Americans were uneducated.

· Literacy rates were low.

· More children worked instead of going to school.

· Most schools were private.

		· Education Reform: Horace Mann worked to create public schools for all.

· He called education “The Great Equalizer”

· “A house without books is like a house without windows. No man has the right to bring up children without the presence of books.” He’s the MANN in Education!!!

· Colleges began to accept women & African Americans.



		· Little knowledge for how to deal with mental disorders and physical handicaps

· Lack of respect for people with mental disorders and physical disabilities

		· Mentally ill were often put in prison, locked up in dirty cells.

· People with physical disabilities were kept out of schools.

		· Care for the Disabled: Dorothea Dix fought for specialty hospitals for mentally 

ill instead of putting in jail.

· Over 30 hospitals were created for the treatment of

mentally ill.

· New schools opened to help the blind and deaf.





		· People stole, murdered, fought, and committed other crimes.

		· Prisons were overcrowded.

· Men, women, & children were kept together in the same cells.

· Many committed suicide when placed in solitary confinement.

		· Prison Reform: Jails were segregated so men, women, and children were separated.

· Juvenile centers opened to reform child criminals.

· Prisons had libraries and put prisoners to work to teach

skills for when they got out.
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Note to teachers: Divide up these quote cards. Pass out to students to have them match up on their own. Have partners explain what the quote is talking about, what reform it relates to, etc.



No man can possibly be benevolent or religious, to the full extent of his obligations, 







without concerning himself, to a greater or less extent, with the affairs of human government.

Charles Finney



A revival is nothing else than 



















a new beginning of obedience to God.


Charles Finney

Who can calculate the extensive influence of a drunken husband or wife upon the property and morals of their families, 











and of the waste of the former, and corruption of the latter, upon the order and happiness of society?

Dr. Benjamin Rush

Moderation in all things healthful;


















Total abstinence from all things harmful.



Xenophon (Greek philosopher), c. 400 BCE, definition for WCTU

In a world where there is so much to be done, 

















I felt strongly impressed that there must be something for me to do.

Dorothea Dix

Man is not made better by being degraded; he is seldom restrained from crime by harsh measures, 











except the principle of fear predominates in his character; and then he is never made radically better for its influence.

Dorothea Dix

I come to present the strong claims of suffering humanity. I come to place before the Legislature the condition of the miserable, the desolate, the outcast. 







I come as the advocate of helpless, forgotten, insane men and women: of being sunk to a condition from which the unconcerned world would start with real horror.

Dorothea Dix

A house without books is 

















like a room without windows.

Horace Mann

Ignorance breeds monsters to fill up vacancies of the soul 

















that are unoccupied by the verities of knowledge.

Horace Mann

A teacher who is attempting to teach without inspiring the pupil with a desire to learn

















is hammering on cold iron.

Horace Mann

No man has the right to bring up children 

















without surrounding them with books.

Horace Mann

Children should not be allowed to labor in the factories from morning till night, without any time for 











healthy recreation and mental culture,” for it “endangers their . . . well-being and health

New England Association of Farmers, Mechanics, and other Workingmen

The Industrial Revolution has tended to produce everywhere great urban masses that 















seem to be increasingly careless of ethical standards.

Irving Babbitt
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Mission Statement:

All children have the right to a

 free and quality education. 

Regardless of their 

background and when given

an education, all Americans 

can reach their potential. It is

our job to be their voice and 

get our government to provide

a public education for all 

children.



Friends

























Horace Mann

Thomas 

Hopkins 

Gallaudet



May 10, 1820: Thomas Hopkins Gallaudet wrote:

I think it is important for all children, including the deaf and blind to receive an education to be successful in this world.



December 8, 1838: Horace Mann wrote:

I plan to come around and visit every school in the state of Massachusetts to make sure children are receiving the best possible education.



July 18, 1832: Lowell Mills Girl wrote:

Some of the factory girls have written poems and short stories. I wish I could learn to read and write so I could do that too instead of working in this wretched factory!

March 9, 1835: Private Tutor wrote:

Please don’t support this page! Public education will put me out of a job for years to come!
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Note to teachers: Here is some information gathered to present to students about the living and working conditions of the 1800s for city dwellers. I would use the pictures featured from Day 1 Set when discussing these issues.



Some websites with information for your own research:

http://www.ushistoryscene.com/uncategorized/immigrantscitiesdisease/

http://www.history.com/topics/tenements





Based on the lecture, “Women and Work in Historical Perspective” by Dr. Catherine Turk: 



The Industrial Revolution of the 1800s attracted many people to urban areas in America such as New York City, Boston, Chicago, and Philadelphia. Immigrants fighting famine or political problems in Europe flocked to American cities, and due to the expense of traveling, most families stayed at their port city instead of moving westward. City dwellers were often poor and unskilled, therefore, they took to street pedaling, working in factories, or providing domestic services in the middle and upper class homes. 



Most city dwellers lived in cramped apartment complexes called tenements. Each family was designated a room or small apartment. Most did not have windows which meant there was no ventilation for all of the smoke produced by the apartment’s stove to keep the home warm. There was poor sanitation, and the tenements were small, crowded, and dirty. Some larger families were forced to sleep ten to a room. Due to the unhealthy conditions, the families usually congregated outside on porches or balconies. The conditions also lead to illness and disease, such as cholera. 



The working conditions provided little relief from the stressful home environment. Factory workers were forced to work 12-14 hour days, 70 hours/week. The compensation was incredibly low. A “high” salary was usually $3-$5/week. Due to the low wages, whole families were often forced to work. Free public education was not available, and a private education was beyond the means of a factory family. Factories were very dangerous and few bosses worked to ensure safety for their employees. For example, in textile mills, workers dealt with a very dry, warm room, little ventilation, standing all day with few breaks, thread particles that could get stuck in your throat or mouth, and the possibility of losing a finger or hand if you got stuck in the machines. At Lowell Mills, the factory workers lived in dorms next to the factory so they could be supervised. Many workers faced a tough blow when the economy took a turn in the 1830s, and factory owners cut the wages even more. 



The living and working conditions were very depressing, and alcoholism and suicide were common in the urban areas during this time.  


		CAUSES

		PROBLEMS

		SOLUTIONS



		

		

		· 2nd Great Awakening:



		

		

		· Temperance Movement:



		

		

		· Labor Reform/Unions:



		

		

		· Education Reform:



		

		

		· Care for the Disabled:



		

		

		· Prison Reform








Note to teachers: Select one or two pictures and one excerpt to share with students. Ask students to write 3 things they notice from the picture and excerpt, 2 questions they have, and 1 conclusion they can draw.







[image: fig. 25. Section of a New York Tenement House.]

http://chestofbooks.com/home-improvement/construction/plumbing/Household-Sanitation/Chapter-II-Influence-On-The-Community-Of-Sanitary-Engineein.html#.UbpFxedOOyk



[image: http://media.npr.org/assets/artslife/books/2010/08/hot-time-in-the-old-town/new-york-city-ec667333a120ee3e2dcd72ded7a8ec1e2aa9c917-s6-c30.jpg]

http://www.npr.org/templates/story/story.php?storyId=129127924



[image: http://www.usc.edu/schools/annenberg/asc/projects/comm544/library/images/397.jpg]

http://artsedge.kennedy-center.org/educators/lessons/grade-3-4/Understanding%20Tenement%20Life.aspx



[image: Tenement, Lower East Side, N.Y.C., 1927]

http://www.museumoffamilyhistory.com/mfh-tenement.htm



[image: http://i3.ytimg.com/vi/B9ssn7W1VA4/maxresdefault.jpg]

http://www.youtube.com/watch?v=B9ssn7W1VA4



[image: http://www.xtimeline.com/__UserPic_Large/51299/evt100209103400327.gif]

http://www.xtimeline.com/evt/view.aspx?id=466117



[image: http://4.bp.blogspot.com/-Jo0J9fvPvDQ/UKR-ru4WfnI/AAAAAAAAADo/EJP6-AUD0eA/s1600/lowell+3.gif]

http://usgenderroles.blogspot.com/2012/11/the-lowell-mill-girls.html





[image: http://abudiphotography.com/wp-content/gallery/lowell-mills/lowellmills-2.jpg]

http://abudiphotography.com/galleries/lowell-mills/





Excerpt about Lowell Mills

http://invention.smithsonian.org/centerpieces/whole_cloth/u2ei/u2materials/dublin.html

In the years before 1850 the textile mills of Lowell, Massachusetts were a celebrated economic and cultural institution. Foreign visitors invariably included them on their American tours. Interest was prompted by the massive scale of these mills, the astonishing productivity of the power-driven machinery, and the fact that women comprised most of the workforce. Visitors were struck by the newness of both mills and city as well as by the culture of the female operatives. The scene stood in sharp contrast to the gloomy mill towns of the English industrial revolution.

[bookmark: 1a]Lowell was, in fact, an impressive accomplishment. In 1820 there had been no city at all--only a dozen family farms along the Merrimack River in East Chelmsford. In 1821, however, a group of Boston capitalists purchased land and water rights along the river and a nearby canal, and began to build a major textile manufacturing center. Opening two years later, the first factory employed Yankee women recruited from the nearby countryside. Additional mills were constructed until, by 1840, ten textile corporations with thirty-two mills valued at more then ten million dollars lined the banks of the river and nearby canals. (1) Adjacent to the mills were rows of company boarding houses and tenements which accommodated most of the 8,000 factory operatives.

As Lowell expanded and became the nation's largest textile manufacturing center, the experiences of women operatives changed as well. The increasing number of firms in Lowell and in other mill towns brought the pressure of competition. Overproduction became a problem and the prices of finished cloth decreased. The high profits of the early years declined and so, too, did conditions for the mill operatives. Wages were reduced and the pace of work within the mills was stepped up. Women operatives did not accept these changes without protest. In 1834 and 1836 they went on strike to protest wage cuts, and between 1843 and 1848 they mounted petition campaigns aimed at reducing the hours of labor in the mills. – Thomas Dublin



Urban Conditions

http://www.saburchill.com/history/chapters/IR/039a.html

As the new towns and cities rapidly developed during the Industrial Revolution the need for cheap housing, near the factories, increased. Whilst there were some men, such as Robert Owen, who were willing to create good housing for their workers, many employers were not. These employers ruthlessly exploited their workers by erecting poor, and often unsanitary, shoddily built houses. Workers often paid high rents for, at best, sub-standard housing.

In the rush to build houses, many were constructed too quickly in terraced rows. Some of these houses had just a small yard at the rear where an outside toilet was placed. Others were ‘back to back’ with communal toilets. Almost as soon as they were occupied, many of these houses became slums. Most of the poorest people lived in overcrowded and inadequate housing, and some of these people lived in cellars. It has been recorded that, in one instance, 17 people from different families lived in an area of 5 metres by 4 metres.

Sanitary arrangements were often non-existent, and many toilets were of the ‘earth closet’ variety. These were found outside the houses, as far away as possible because of the smell. Usually they were emptied by the ‘soil men’ at night. These men took the solid human waste away. However, in poorer districts, the solid waste was just heaped in a large pile close to the houses. The liquid from the toilets and the waste heaps seeped down into the earth and contaminated the water supplies. These liquids carried disease-causing germs into the water. The most frightening disease of all was cholera.
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Directions: Choose three boxes in a row (vertical, horizontal, or diagonal) to complete.



		Create a bumper sticker with a slogan to represent a reform movement of the 1800s.

		Create two artifacts for a museum exhibit on a reform movement. Write an information plaque to describe each item.

		

Prepare a résumé for either Dorothea Dix or Horace Mann. 



		Horace Mann is having a party. He can invite any 5 people from history. Who will he invite and why?

		

Write an acrostic poem for the EDUCATION reform.

		Design a patch or button for a member of the temperance movement to publicize their cause.



		Write three test questions about the reform movements with strong distracters.

		

Create an ABC book for a reform movement of the 1800s. Make sure to include pictures.

		Draw a 6 panel cartoon to explain the major events of the labor reform movement.








