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	Spring Branch ISD Model Lesson Plan

Kerry Cashiola
 Fifth Grade teacher
Shadow Oaks Elementary


	Course:  5th grade United States History
	Unit of Study:  
Manifest Destiny / Westward Expansion
	Title of lesson: Cherokees and the Trail of Tears

	Grade Level:  5th grade
	
	Time Frame of lesson: One 55 minutes class period 

	ENDURING UNDERSTANDING(S):  How do the big ideas show up in this content’s curriculum? What do you want students to remember 10 years down the road?

	Manifest destiny benefited the new American nation while destroying the Native American societies (Concepts 1and 3)

	CONCEPT STATEMENT(S): The big ideas that spiral through all social studies curriculum.
	ESSENTIAL QUESTION(S): Personalized, open-ended questions which build relevancy to curriculum for students.

	1. Incorporation of new territory into an existing country can create both opportunity and conflict.
2. Some groups facing discrimination are still able to make significant contributions to the society in which they live.

	1. Are the needs of "many" more important than the needs of "one or one group"? Explain.
2. What social issues have you observed in the U.S. today that need attention? Why do you think so?


	THREE PART OBJECTIVE: (Content, Cognitive Blooms Level, and Proving Behavior)

	The learner will  explore facts about the Cherokee people and their culture, describe how the actions of the government of the time changed their culture and heritage, and recognize point of view by analyzing photographs of the Trail of Tears, and reading personal testimonies from people on the Trail of Tears and creating journal entries from the point of view of the Cherokee people.


	LANGUAGE OBJECTIVE(S): (Aligned with ELPS/Choose those appropriate to your students.)

	Learning Strategies
	1F Use accessible language to acquire information about the Cherokee People and the Trail of Tears

	Listening
	2G Describe general meaning, main points and details heard in discussion of personal Cherokee journals.
2I  Show listening comprehension of increasing complex spoken language by retelling, summarizing and responding to personal narratives.

	Speaking
	3J Orally share information about the Trail of Tears by examining photographs, and journal entries to draw an understanding of the feelings of the Cherokee people.
3G Express aloud feelings, ideas and opinions about the Trail of Tears and its outcomes using academic language
3E Share in cooperative groups about the Cherokee people and the Trail of tears

	Reading
	4J Show comprehension of text about the Trail of Tears through analytical skills such as point of view and critical analysis of primary source documents
4F Use visual and contextual supports to read about the Trail of Tears

	Writing
	.5G Narrate, describe, and explain in writing about the feelings of the Cherokee people during the Indian removal period of time and the attitudes of the government of the time.

	TEKS COVERED IN THIS LESSON: Aligned to the 2010 Essential Knowledge and Skills

	5.4 C identify reasons people moved west
5.4 G Identify the challenges, opportunities, and contributions of people from various American Indian and immigrant groups

5.4 D identify significant events and concepts associated with U.S. territorial expansion, including the Louisiana Purchase, the expedition of Lewis and Clark, and Manifest Destiny
5.8A identify and describe the types of settlement and patterns of land use in the U.S.

5.8B Explain the geographic factors that influence patterns of settlement and the distribution of population in the United States, past and present

5.9A Describe how and why people have adapted to and modified their environment in the United States, past and present, such as the use of human resources to meet basic needs
5.9B Analyze the positive and negative consequences of human modification of the environment in the United states, past and present

5.13C Analyze the effects of immigration, migration, and limited resources on the economic development and growth of the U.S.

5.13E Explain the impact of American ideas about progress and equality of opportunity on the economic development and growth of the U.S.

5.22B describe customs and traditions of various racial, ethnic, and religious groups in the U.S.

5.22C Summarize the contributions of people of various, racial, ethnic, and religious groups to our national identity


	TEACHER TO TEACHER NOTES:

	A day before this lesson a lesson on the Cherokee lifestyle before the removal is helpful. Students researched their homes, foods, way of life and culture. This background information helps the students see how move the Cherokee changed their way of life. 
One of the personal biographies I used was of one of my great, great, great grandmother. The students were very interested in her story and it helped show how the Cherokee were "real" people.

There are many, many websites available for the students to do their research on Cherokee life .Besides the ones included there are many more.
I included primary source documents from Jackdaws Publishing in workstations in order to give the students additional experience with recognizing point of view.


	VISUALS, MATERIALS, AND TEXTS:
	RESOURCES & TECHNOLOGY

	Cherokee Legends and the Trail of Tears Adapted by Thomas Bryan Underwood
Only the Names Remain by Alex W. Bealer

The Trail of Tears (Cornerstones of Freedom) by R. Conrad Stein

Soft Rain: A Story of the Cherokee Trail of Tears by Cornelia Cornelissen

Voices from The Trail of Tears by Vicki Rozema

Pictures of Cherokee houses both summer and winter

Trail of Tears Primary resources Jackdaws Publishing

	Brief History of The Trail of Tears from Cherokee Messenger 

http://www.powersource.com/cherokee/history.html 

This site provides a summary of the history of the "Trail of Tears." 

Related Websites: 

2) Americans Push West - The Trail of Tears http://www.mce.k12tn.net/nation_grows/lesson_12.htm 

3) Choctaw Trail of Tears by C. Watson http://www.thebicyclingguitarist.net/studies/trailoftears.htm 

4) Indian Removal 1814 - 1858 from PBS 

http://www.pbs.org/wgbh/aia/part4/4p2959.html 

5) John G. Burnett’s Story of the Removal of the Cherokees from Cherokee Messenger 

http://www.powersource.com/cherokee/burnett.html 

6) Quotations from The Trail Where They Cried http://www.powersource.com/cocinc/history/quotes.htm 

7) Samuel's Memory from History of the Cherokee 

http://cherokeehistory.com/samuel.html 

8) Trail of Tears http://www.boisestate.edu/history/ncasner/hy210/tears.htm 

9) Trail of Tears from PBS's The West http://www.pbs.org/weta/thewest/program/episodes/two/trailtears.htm 

10) Trail of Tears by J. Hickinbotham (Rabid Wolf), member of the Choctaw Nation of 
Oklahoma http://www.peaknet.net/~aardvark/thetrail.html 

11) Trail of Tears http://www.choctawnation.com/history/trail_of_tears.htm 

12) Trail of Tears from History of Southern Illinois 

http://www.egyptianaaa.org/SI-Trail-of-Tears.htm 

13) Trail of Tears from Study World http://www.studyworld.com/trail%20of%20tears.htm 

14) Trail Where They Cried http://www.powersource.com/cocinc/history/trail.htm 



	PROCEDURES/ACTIVITIES

Remember Horizontal Teaching:

	LESSON COMPONENT
	CHECK FOR UNDERSTANDING

	SET   Divide class into groups of 4-5. Each group has a photograph of the "Trail of Tears". Do not tell students the name of the photo. Each group examines the photo and records what they see in the photo. What do you think is happening in this photo? What do you notice about the people in the photo?

	Groups list their observations. Observations should reflect the mood of the people and what appears to be happening to the people. 

	INPUT: Tell students the name of the photo. Does knowing the name of the photo change any of your thoughts about the photo? Allow students to make changes to their initial observations if necessary.
Read "Samuel's Memory" by Michael Rutledge, the story of a young Cherokee boy on the trail.
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Students write their reflections about story in journals
	Students may change their initial observations after learning the name of the photograph.
After listening to story students will reflect in their interactive journals about how they would feel if they were with Samuel Cloud. Reflections should show an understanding of the fear and uncertainly felt by the children on the trail.  

	MODEL:  Hand out personal stories from the Trail of Tears to each group. Students read and discuss the stories and brainstorm ideas for writing their own personal stories.

	Students brainstorming notes should reflect how the Indian people felt about be forced to move.

	GUIDED PRACTICE: Students will write a journal entry from the point of view of a child who is being forced to move with their parents to an unknown location. Journal entries should reflect what they see, hear, fell as they move along the trail.

	Journal entries have details about what is happening along the trail and how they feel during the removal.

	CLOSURE: Read an excerpt from the transcript of president Andrew Jackson's Message to Congress 'On Indian Removal' (1830)
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Final reflection: How do you think Andrew Jackson felt about the Cherokee People? Do you think he was right about the reasons for moving the Indians and what do you think would have happened to our country if the Indians had not been forced to leave their homeland.

Workstations : Drawing an original painting of the Trail of Tears
Additional short accounts from the Trail  from both sides
Primary source documents from  Trail of Tears from jackdaws Publishing

	Students should express concern about how the Indians were treated and show possible logical outcomes if they had not been moved.

	ASSESSMENT(S)

	

	Reporting Category
	Stimuli (if applicable)

	
	

	TEKS Alignment

(remember if it uses a Social Studies Skill it needs dual coding)
	Question Stem

	
	

	Answer
	Distracter


	
	

	Source of Question
	

	

	ACCOMMODATIONS/ENRICHMENTS

	Accommodations: Students can work in groups  to create dioramas of the Trail of Tears
Enrichment: Students can extend their research into the Cherokee Nation  and create a power point presentation of their life style before and after the Removal Act.


	SILENT/SUSTAINED READING RESOURCES

	Cherokee Legends and the Trail of Tears Adapted by Thomas Bryan Underwood

Only the Names Remain by Alex W. Bealer

The Trail of Tears (Cornerstones of Freedom) by R. Conrad Stein

Soft Rain: A Story of the Cherokee Trail of Tears by Cornelia Cornelissen

Broken promises: The U.S. Government and Native Americans in the 19th Century by Mike Wilson

Voices from The Trail of Tears by Vicki Rozema

The Journal of Jesse Smoke:A Cherokee boy, The Trail of Tears, 1838 by Joseph Bruchac

The Night of the Cruel Moon: Cherokee removal and the Trail of Tears by Stanley Hoig Library of American Indian History, facts on File, Inc.,1996


	INTERDISCIPLINARY CONNECTIONS

Elementary Only

	Using the book Cherokee Legends as a starting point for a study of legends and folktales in Language Arts
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by Michael Rutledge
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This is what I remember. It is the bits and pieces of the memories of a young boy, full of feelings and observations, but without complete comprehension. The boy is my great-great-grandfather, Samuel Cloud. The memory is from his vantage point, so I will share it with you in the same way.

 

It is Spring. The leaves are on the trees. I am playing with my friends when white men in uniforms ride up to our home. My mother calls me. I can tell by her voice that something is wrong. Some of the men ride off. My mother tells me to gather my things, but the men don't allow us time to get anything. They enter our home and begin knocking over pottery and looking into everything. My mother and I are taken by several men to where their horses are and are held there at gun point. The men who rode off return with my father, Elijah. They have taken his rifle and he is walking toward us.

 

I can feel his anger and frustration. There is nothing he can do. From my mother I feel fear. I am filled with fear, too. What is going on? I was just playing, but now my family and my friends' families are gathered together and told to walk at the point of a bayonet.

 

We walk a long ways. My mother does not let me get far from her. My father is walking by the other men, talking in low, angry tones. The soldiers look weary, as though they'd rather be anywhere else but here.

 

They lead us to a stockade. They herd us into this pen like we are cattle. No one was given time to gather any possessions. The nights are still cold in the mountains and we do not have enough blankets to go around. My mother holds me at night to keep me warm. That is the only time I feel safe. I feel her pull me to her tightly. I feel her warm breath in my hair. I feel her softness as I fall asleep at night.

 

As the days pass, more and more of our people are herded into the stockade. I see other members of my clan. We children try to play, but the elders around us are anxious and we do not know what to think. I often sit and watch the others around me. I observe the guards. I try not to think about my hunger. I am cold.

Several months have passed and still we are in the stockades. My father looks tired. He talks with the other men, but no one seems to know what to do or what is going to happen. We hear that white men have moved into our homes and are farming our fields. What will happen to us? We are to march west to join the Western Cherokees. I don't want to leave these mountains.

 

My mother, my aunts and uncles take me aside one day. "Your father died last night," they tell me. My mother and my father's clan members are crying, but I do not understand what this means. I saw him yesterday. He was sick, but still alive. It doesn't seem real. Nothing seems real. I don't know what any of this means. It seems like yesterday, I was playing with my friends.

 

It is now Fall. It seems like forever since I was clean. The stockade is nothing but mud. In the morning it is stiff with frost. By mid-afternoon, it is soft and we are all covered in it. The soldiers suddenly tell us we are to follow them. We are led out of the stockade. The guards all have guns and are watching us closely. We walk. My mother keeps me close to her. I am allowed to walk with my uncle or an aunt, occasionally.

 

We walk across the frozen earth. Nothing seems right anymore. The cold seeps through my clothes. I wish I had my blanket. I remember last winter I had a blanket, when I was warm. I don't feel like I'll ever be warm again. I remember my father's smile. It seems like so long ago.

 

We walked for many days. I don't know how long it has been since we left our home, but the mountains are behind us. Each day, we start walking a little later. They bury the dead in shallow graves, because the ground is frozen. As we walk past white towns, the whites come out to watch us pass. No words are spoken to them. No words are said to us. Still, I wish they would stop staring. I wish it were them walking in this misery and I were watching them. It is because of them that we are walking. I don't understand why, but I know that much. They made us leave our homes. They made us walk to this new place we are heading in the middle of winter. I do not like these people. Still, they stare at me as I walk past.

 

We come to a big river, bigger than I have ever seen before. It is flowing with ice. The soldiers are not happy. We set up camp and wait. We are all cold and the snow and ice seem to hound us, claiming our people one by one. North is the color of blue, defeat and trouble. From there a chill wind blows for us as we wait by a frozen river. We wait to die.

 

My mother is coughing now. She looks worn. Her hands and face are burning hot. My aunts and uncles try to take care of me, so she can get better. I don't want to leave her alone. I just want to sit with her. I want her to stroke my hair, like she used to do. My aunts try to get me to sleep by them, but at night, I creep to her side. She coughs and it wracks her whole body. When she feels me by her side, she opens her blanket and lets me in. I nestle against her feverish body. I can make it another day, I know, because she is here.

 

When I went to sleep last night, my mother was hot and coughing worse than usual. When I woke up, she was cold. I tried to wake her up, but she lay there. The soft warmth she once was, she is no more. I kept touching her, as hot tears stream down my face. She couldn't leave me. She wouldn't leave me.

I hear myself call her name, softly, then louder. She does not answer. My aunt and uncle come over to me to see what is wrong. My aunt looks at my mother. My uncle pulls me from her. My aunt begins to wail. I will never forget that wail. I did not understand when my father died. My mother's death I do not understand, but I suddenly know that I am alone. My clan will take care of me, but I will be forever denied her warmth, the soft fingers in my hair, her gentle breath as we slept. I am alone. I want to cry. I want to scream in rage. I can do nothing.

 

We bury her in a shallow grave by the road. I will never forget that lonesome hill of stone that is her final bed, as it fades from my sight. I tread softly by my uncle, my hand in his. I walk with my head turned, watching that small hill as it fades from my sight. The soldiers make us continue walking. My uncle talks to me, trying to comfort me. I walk in loneliness.

 

I know what it is to hate. I hate those white soldiers who took us from our home. I hate the soldiers who make us keep walking through the snow and ice toward this new home that none of us ever wanted. I hate the people who killed my father and mother.

 

I hate the white people who lined the roads in their woolen clothes that kept them warm, watching us pass. None of those white people are here to say they are sorry that I am alone. None of them care about me or my people. All they ever saw was the color of our skin. All I see is the color of theirs and I hate them.
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		Transcript of President Andrew Jackson's Message to Congress 'On Indian Removal' (1830)

Andrew Jackson's Annual Message 

It gives me pleasure to announce to Congress that the benevolent policy of the Government, steadily pursued for nearly thirty years, in relation to the removal of the Indians beyond the white settlements is approaching to a happy consummation. Two important tribes have accepted the provision made for their removal at the last session of Congress, and it is believed that their example will induce the remaining tribes also to seek the same obvious advantages. 

The consequences of a speedy removal will be important to the United States, to individual States, and to the Indians themselves. The pecuniary advantages which it promises to the Government are the least of its recommendations. It puts an end to all possible danger of collision between the authorities of the General and State Governments on account of the Indians. It will place a dense and civilized population in large tracts of country now occupied by a few savage hunters. By opening the whole territory between Tennessee on the north and Louisiana on the south to the settlement of the whites it will incalculably strengthen the southwestern frontier and render the adjacent States strong enough to repel future invasions without remote aid. It will relieve the whole State of Mississippi and the western part of Alabama of Indian occupancy, and enable those States to advance rapidly in population, wealth, and power. It will separate the Indians from immediate contact with settlements of whites; free them from the power of the States; enable them to pursue happiness in their own way and under their own rude institutions; will retard the progress of decay, which is lessening their numbers, and perhaps cause them gradually, under the protection of the Government and through the influence of good counsels, to cast off their savage habits and become an interesting, civilized, and Christian community. 

What good man would prefer a country covered with forests and ranged by a few thousand savages to our extensive Republic, studded with cities, towns, and prosperous farms embellished with all the improvements which art can devise or industry execute, occupied by more than 12,000,000 happy people, and filled with all the blessings of liberty, civilization and religion?

The present policy of the Government is but a continuation of the same progressive change by a milder process. The tribes which occupied the countries now constituting the Eastern States were annihilated or have melted away to make room for the whites. The waves of population and civilization are rolling to the westward, and we now propose to acquire the countries occupied by the red men of the South and West by a fair exchange, and, at the expense of the United States, to send them to land where their existence may be prolonged and perhaps made perpetual. Doubtless it will be painful to leave the graves of their fathers; but what do they more than our ancestors did or than our children are now doing? To better their condition in an unknown land our forefathers left all that was dear in earthly objects. Our children by thousands yearly leave the land of their birth to seek new homes in distant regions. Does Humanity weep at these painful separations from everything, animate and inanimate, with which the young heart has become entwined? Far from it. It is rather a source of joy that our country affords scope where our young population may range unconstrained in body or in mind, developing the power and facilities of man in their highest perfection. These remove hundreds and almost thousands of miles at their own expense, purchase the lands they occupy, and support themselves at their new homes from the moment of their arrival. Can it be cruel in this Government when, by events which it can not control, the Indian is made discontented in his ancient home to purchase his lands, to give him a new and extensive territory, to pay the expense of his removal, and support him a year in his new abode? How many thousands of our own people would gladly embrace the opportunity of removing to the West on such conditions! If the offers made to the Indians were extended to them, they would be hailed with gratitude and joy.

And is it supposed that the wandering savage has a stronger attachment to his home than the settled, civilized Christian? Is it more afflicting to him to leave the graves of his fathers than it is to our brothers and children? Rightly considered, the policy of the General Government toward the red man is not only liberal, but generous. He is unwilling to submit to the laws of the States and mingle with their population. To save him from this alternative, or perhaps utter annihilation, the General Government kindly offers him a new home, and proposes to pay the whole expense of his removal and settlement.

Transcription courtesy of Civics Online.
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