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Model Lesson Plan

Jan Robertson
George Bush High 
	Course:

United States History
	Title of Unit:

American Life in the Late 1900s
	Title of Lesson:
Immigration:  Rays of Hope or Shattered Dreams?

	Grade Level:

5,11
	
	Time Frame:

2 days



	Description-
This lesson examines the influx of immigrants into the United States in the late 19th century and early 20th century and the specific economic, political, and social changes that resulted. Students analyze primary sources and draw conclusions related to the common themes of the immigrant experience, such as push and pull factors, discrimination, and assimilation.


	TEKS Objectives 
3  History. The student understands the political, economic, and social changes in the United States from 1877 to 1898. The student is expected to:

(C)  analyze social issues affecting women, minorities, children, immigrants, urbanization, the Social Gospel, and philanthropy of industrialists; and

(D)  describe the optimism of the many immigrants who sought a better life in America.
13  Geography. The student understands the causes and effects of migration and immigration on American society. The student is expected to:

(B) analyze the causes and effects of changing demographic patterns resulting from legal and illegal immigration to the United States.

29  Social studies skills. The student applies critical-thinking skills to organize and use information acquired from a variety of valid sources, including electronic technology. The student is expected to:

(A)  use a variety of both primary and secondary valid sources to acquire information and to analyze and answer historical questions;



	Teacher to Teacher Notes
1. Read Immigration Legislation notes in Materials Needed, and preview all articles, pictures, poems, and PowerPoints.
2. Preview the YouTube and Ellis Island videos.

3. If you have access to the book Ellis Island Interviews: Immigrants Tell Their Stories in Their Own Words by Peter 
    Morton Coan, it has some excellent stories from people from around the world.

4.  Prepare copies for Unguarded Gate, The New Colossus, Immigration Cartoons, Photo analysis sheet, cartoon analysis sheet. If you want to use the acrostic poem, make copies of the rubric.
5.  The Immigration Legislation, immigration pictures 1, 2, and 3 can be projected on an overhead screen.

6.  The videos are actual pictures of immigrants landing at Ellis Island.




	Materials needed:
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	Websites used:
www.tenement.org
www.ellisisland.org
www.loc.gov
www.nara.gov
http://www.youtube.com/watch?v=s8bPDdNRoxc&feature=related 
http://etc.usf.edu/clipart/21900/21919/ellis_21919_lg.gif


	Procedures/Activities 
DAY ONE
Engage - Students brainstorm the common threads of the immigrant experience and relate this experience to their own experiences with relocation and adjustment to new surroundings.  Students combine observations with background knowledge to make deductions about photographs related to the theme of immigration.
Explain – Discussion script:
1. Have you ever moved to a new place? If yes, do you remember feeling scared? Unsure? Excited? Angry? Relieved? Sad? Out of place?

2. If you have moved, how did you feel in your new location after three months? Six months? One year? Did you feel as if you would ever fit in? Did you make friends quickly or slowly? What did you miss?

3. Have you ever lived in a place where the people did not speak your language? How did that feel?

4. If you belong to a military family, where have you lived? Have you moved often? Can you describe your experiences? If you have lived in a foreign country, were you scared about moving there? Was the food strange to you?

5. Have you ever known someone from another country who has moved (immigrated) to the United States? How did they feel?
6. Can you think of several possible reasons why a person immigrates to the United States?

7. Did any of your ancestors emigrate from another country? Which country or countries? Why?
8. Do you think that many immigrants to the United States face discrimination? Economic problems? Racial prejudice? Religious differences? Language difficulties? Educational challenges?

9. Do you think that all immigrants should learn English? Should immigrants keep their ties to their ethnic and racial heritage? Do you think that immigrant teenagers have difficulty being part of both the American culture and their own cultures?

10. What percentage of the U.S. population do you think is foreign-born? How could you find the answer?
DAY TWO

Explore:
1.  Divide class in to small groups of 3 – 4 students: 

· Give each group several pictures of urban living and working conditions – slums, ethnic neighborhoods, children in factories. After viewing the pictures (could be from projector), students are to complete the photo evaluation worksheet.

· Distribute copies of “Unguarded Gates”, “The New Colossus”, and “Excerpts from The Jungle” to each group. Have students follow along as the teacher reads the 2 poems. Students then silently read the excerpts from The Jungle.  Students should mark each of the text as they read, and select the 3 most important words in each selection. Using these 3 words, students write a summary of the theme/message of each work.

2. Generate a class list of the problems facing the immigrants. Compare the list of problems with the list of reasons to come to America created in the previous lesson. Ask the students how they think the immigrants felt about their decision to come to America? Why might they think they made the right/wrong decision?

3. Compare these responses to issues surrounding immigration today. What similarities/differences do they see?



	Assessment(s)
Evaluate options-
 1. Create acrostic poem using the word IMMIGRATION.  (See rubric in Materials Needed section.)
 2. Create a poem, letter or diary entry. Criteria and topics in “Rubric for Immigration” document in Materials Needed.


	Instructional Alternatives

Extend options-

· Have student analyze cartoons after they have completed immigration study.  (See “Immigration Cartoons” and “Cartoon Analysis Worksheet” in Materials Needed section.)
·  Socratic Seminar- “Is America losing her identity?  Why and how?”
· Analyze “I Was Dreaming of Coming to America” series of writings and artwork. (See Materials Needed.)


	Interdisciplinary Connections

ENG III - (14B)  write a poem that reflects an awareness of poetic conventions and traditions within different forms
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Unguarded Gates by Thomas Bailey Aldrich (1895)

Wide open and unguarded stand our gates,


Named of the four winds, North, South, East and West;


Portals that lead to an enchanted land


Of cities, forests, fields of living gold,


Vast prairies, lordly summits touched with snow,


Majestic rivers sweeping proudly past


The Arab's date-palm and the Norseman's pine--


A realm wherein are fruits of every zone,


Airs of all climes, for lo! throughout the year


The red rose blossoms somewhere--a rich land,


A later Eden planted in the wilds,


With not an inch of earth within its bound


But if a slave's foot press it sets him free.


Here, it is written, Toil shall have its wage,


And Honor honor, and the humblest man


Stand level with the highest in the law.


Of such a land have men in dungeons dreamed,


And with the vision brightening in their eyes


Gone smiling to the fagot and the sword.


  Wide open and unguarded stand our gates, 


And through them presses a wild motley throng--


Men from the Volga and the Tartar steppes,


Featureless figures of the Hoang-Ho,


Malayan, Scythian, Teuton, Kelt, and Slav,


Flying the Old World's poverty and scorn;


These bringing with them unknown gods and rites,


Those, tiger passions, here to stretch their claws.


In street and alley what strange tongues are loud,


Accents of menace alien to our air,


Voices that once the Tower of Babel knew!


O Liberty, white Goddess!  Is it well


To leave the gates unguarded?  On thy breast


Fold Sorrow's children, soothe
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Reset Form Photo Analysis Worksheet Print Form

Step 1. Observation

A.| Study the photograph for 2 minutes. Form an overall impression of the photograph and then examine individual
items. Next, divide the photo into quadrants and study each section to see what new details become visible.

B. | Use the chart below to list people, objects, and activities in the photograph.

People Objects Activities

Step 2. Inference | Limit response for each question to 5 lines of text

Based on what you have observed above, list three things you might infer from this photograph.

Step 3. Questions

A. | What questions does this photograph raise in your mind?

B. | Where could you find answers to them?

Reset Form Designed and developed by the Print Form

Education Staff, National Archives and Records Administration,
Washington, DC 20408
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Reset Form Cartoon Analysis Worksheet B Fain
Level 1
Visuals Words (not all cartoons include words)

1. List the objects or people you see in the cartoon.

1. ldentify the cartoon caption and/or title.

2. Locate three words or phrases used by the cartoonist
to identify objects or people within the cartoon.

3. Record any important dates or numbers that appear in
the cartoon.

Level 2

Visuals

Words

2. Which of the objects on your list are symbols?

3. What do you think each symbol means?

4. Which words or phrases in the cartoon appear to be
the most significant? Why do you think so?

5. List adjectives that describe the emotions portrayed
in the cartoon.

Level 3

A. Describe the action taking place in the cartoon.

C. Explain the message of the cartoon.

Limit response for each question to 3 lines of text

B. Explain how the words in the cartoon clarify the symbols.

D. What special interest groups would agree/disagree with the cartoon's message? Why?

Reset Form

Education Staff, National Archives and Records Administration,

Designed and developed by the Print Form

Washington, DC 20408
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Excerpts from The Jungle by Upton Sinclair 


Chapter 9 

There were the men in the pickle rooms, for instance, where old Antanas had gotten his death; scarce a one of these that had not some spot of horror on his person. Let a man so much as scrape his finger pushing a truck in the pickle rooms, and he might have a sore that would put him out of the world; all the joints in his fingers might be eaten by the acid, one by one. Of the butchers and floorsmen, the beef-boners and trimmers, and all those who used knives, you could scarcely find a person who had the use of his thumb; time and time again the base of it had been slashed, till it was a mere lump of flesh against which the man pressed the knife to hold it. The hands of these men would be criss- crossed with cuts, until you could no longer pretend to count them or to trace them. They would have no nails, – they had worn them off pulling hides; their knuckles were swollen so that their fingers spread out like a fan. There were men who worked in the cooking rooms, in the midst of steam and sickening odors, by artificial light; in these rooms the germs of tuberculosis might live for two years, but the supply was renewed every hour. There were the beef-luggers, who carried two-hundred-pound quarters into the refrigerator-cars; a fearful kind of work, that began at four o'clock in the morning, and that wore out the most powerful men in a few years. There were those who worked in the chilling rooms, and whose special disease was rheumatism; the time limit that a man could work in the chilling rooms was said to be five years. There were the wool-pluckers, whose hands went to pieces even sooner than the hands of the pickle men; for the pelts of the sheep had to be painted with acid to loosen the wool, and then the pluckers had to pull out this wool with their bare hands, till the acid had eaten their fingers off. There were those who made the tins for the canned meat; and their hands, too, were a maze of cuts, and each cut represented a chance for blood poisoning. Some worked at the stamping machines, and it was very seldom that one could work long there at the pace that was set, and not give out and forget himself and have a part of his hand chopped off. There were the "hoisters," as they were called, whose task it was to press the lever which lifted the dead cattle off the floor. They ran along upon a rafter, peering down through the damp and the steam; and as old Durham's architects had not built the killing room for the convenience of the hoisters, at every few feet they would have to stoop under a beam, say four feet above the one they ran on; which got them into the habit of stooping, so that in a few years they would be walking like chimpanzees. Worst of any, however, were the fertilizer men, and those who served in the cooking rooms. These people could not be shown to the visitor, – for the odor of a fertilizer man would scare any ordinary visitor at a hundred yards, and as for the other men, who worked in tank rooms full of steam, and in some of which there were open vats near the level of the floor, their peculiar trouble was that they fell into the vats; and when they were fished out, there was never enough of them left to be worth exhibiting, – sometimes they would be overlooked for days, till all but the bones of them had gone out to the world as Durham's Pure Leaf Lard!


Chapter 14



Jonas had told them how the meat that was taken out of pickle would often be found sour, and how they would rub it up with soda to take away the smell, and sell it to be eaten on free-lunch counters; also of all the miracles of chemistry which they performed, giving to any sort of meat, fresh or salted, whole or chopped, any color and any flavor and any odor they chose. In the pickling of hams they had an ingenious apparatus, by which they saved time and increased the capacity of the plant – a machine consisting of a hollow needle attached to a pump; by plunging this needle into the meat and working with his foot, a man could fill a ham with pickle in a few seconds. And yet, in spite of this, there would be hams found spoiled, some of them with an odor so bad that a man could hardly bear to be in the room with them. To pump into these the packers had a second and much stronger pickle which destroyed the odor – a process known to the workers as "giving them thirty per cent." Also, after the hams had been smoked, there would be found some that had gone to the bad. Formerly these had been sold as "Number Three Grade," but later on some ingenious person had hit upon a new device, and now they would extract the bone, about which the bad part generally lay, and insert in the hole a white-hot iron. After this invention there was no longer Number One, Two, and Three Grade – there was only Number One Grade. The packers were always originating such schemes – they had what they called "boneless hams," which were all the odds and ends of pork stuffed into casings; and "California hams," which were the shoulders, with big knuckle joints, and nearly all the meat cut out; and fancy "skinned hams," which were made of the oldest hogs, whose skins were so heavy and coarse that no one would buy them – that is, until they had been cooked and chopped fine and labeled "head cheese!" 


It was only when the whole ham was spoiled that it came into the department of Elzbieta. Cut up by the two-thousand-revolutions-a-minute flyers, and mixed with half a ton of other meat, no odor that ever was in a ham could make any difference. There was never the least attention paid to what was cut up for sausage; there would come all the way back from Europe old sausage that had been rejected, and that was moldy and white – it would be dosed with borax and glycerine, and dumped into the hoppers, and made over again for home consumption. There would be meat that had tumbled out on the floor, in the dirt and sawdust, where the workers had tramped and spit uncounted billions of consumption germs. There would be meat stored in great piles in rooms; and the water from leaky roofs would drip over it, and thousands of rats would race about on it. It was too dark in these storage places to see well, but a man could run his hand over these piles of meat and sweep off handfuls of the dried dung of rats. These rats were nuisances, and the packers would put poisoned bread out for them; they would die, and then rats, bread, and meat would go into the hoppers together. This is no fairy story and no joke; the meat would be shoveled into carts, and the man who did the shoveling would not trouble to lift out a rat even when he saw one – there were things that went into the sausage in comparison with which a poisoned rat was a tidbit. There was no place for the men to wash their hands before they ate their dinner, and so they made a practice of washing them in the water that was to be ladled into the sausage. There were the butt-ends of smoked meat, and the scraps of corned beef, and all the odds and ends of the waste of the plants, that would be dumped into old barrels in the cellar and left there. Under the system of rigid economy which the packers enforced, there were some jobs that it only paid to do once in a long time, and among these was the cleaning out of the waste barrels. Every spring they did it; and in the barrels would be dirt and rust and old nails and stale water – and cartload after cartload of it would be taken up and dumped into the hoppers with fresh meat, and sent out to the public's breakfast. Some of it they would make into "smoked" sausage – but as the smoking took time, and was therefore expensive, they would call upon their chemistry department, and preserve it with borax and color it with gelatine to make it brown. All of their sausage came out of the same bowl, but when they came to wrap it they would stamp some of it "special," and for this they would charge two cents more a pound. 
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RUBRIC for Immigration

Each student will create an original poem, letter, or diary entry in response to one of the following topics: 


· Child labor


· Urban living


· American reaction to immigrants 


· Tibishi poems from Angel Island

*requirements:


· Poem needs at least 8 lines with 3 poetic devices – personification, metaphor, and simile


· Include references to 3 or more historical facts


· Letter/diary - 250 – 300 words, typed – only one page 


· Illustrated



_1432810002.doc
Name_________________________Date_____Period_____

An acrostic poem is when you take a word or name and write it vertically down the middle of the page.  Then you create sentences that use those letters.  The vertical letters do not have to be the first letter in the sentence.  The letters can be in the middle of the word..


ORGANIZATION (5): Neatness in appearance, letters of name in a vertical line and emphasized through size and/or boldness and/or color.  


_________


MECHANICS (5): Correct spelling of all words, capitalization and punctuation. 

 _______


VISUAL (5): A minimum of 5 illustrations to reflect ideas from your poem.

 ________


QUALITY (5): Complete sentences (no fragments). 


_______


IMMIGRATION LEGISLATION IN U.S. HISTORY

1798 Alien & Sedition Act authorized the expulsion of foreigners considered a threat to the U.S. the act also extended residence requirements for naturalization from 5 to 14 years

1882 Chinese Exclusion Act suspended immigration of all Chinese laborers for a period of 10 years and forbade the naturalization of Chinese; in 1902 a new law excluded Chinese indefinitely; not until 1943 was the ban was lifted

1882 Federal Immigration Law suspended immigration of all Chinese laborers for a period of 10 years forbade the immigration of criminals, paupers, and the insane; required an immigrant to prove to officials that he/she would not become a "public charge;" those who could not support themselves (ie. Children or the aged) had to produce a statement by a friend or relative promising support.

1885 Contract Labor Law prohibited the importation of workmen under contract from overseas - usually for substandard wages

***In later years, other federal laws lengthened the list of undesirables by adding such categories as the insane, polygamists, prostitutes, alcoholics, anarchists, and persons afflicted with contagious diseases. The first really broad effort to reduce immigration came in 1897 when Congress proposed a literacy test bill for adult immigrants. The bill would have required immigrants over 16 years of age to read "not less than 30 nor more than 80 words in ordinary use." President Cleveland vetoed it. Presidents Taft and Wilson vetoed similar bills in 1913, 1915, and 1917.

1908 Gentleman's Agreement made by President Teddy Roosevelt and Japan, which agreed to deny passports to laborers wishing to come to the U.S. In return, Californians were expected to repeal an offensive school ordinance which in effect had tried to place Japanese students in segregated schools

1917 Immigration Act of 1917 required a literacy test for new immigrants entering the U.S. and barred immigration from most of the Asian-Pacific area. This law was passed over Wilson's veto.

1921 Emergency Quota Act limited the number of immigrants entering the U.S. in any one year to 3 percent of the size of each nationality group which was living in the U.S. in 1910. The maximum annual quota was set at 357,802. Of this total, approximately 56 percent was allotted to immigrants from northern and western Europe. Eastern and southern European immigrants received a quota of about 44%. This system drastically limited the immigration from southern and eastern Europe which had been running four times greater than that from the rest of Europe.

1924 Immigration Act of 1924 

l) created a permanent quota system;

 2) chopped the 1921 annual quota from 358,000 to 164,000; 

3) reduced the immigration limit from 3% to 2% of each foreign born nationality living in the U.S. in 1890 (rather than 1910); 

4) provided for a future reduction of the quota to 154,000. This law cut the quota for northern and western European countries by 29%, but slashed the quota for southern and eastern Europe by 87%. Italy's quota, for example, was reduced from 42,057 persons per year to 3,845 persons per year. It also prohibited Japanese immigration to the U.S. thereby ending the Gentleman's Agreement.

1929 National Origins Act- This act used 1920 as the quota base. It virtually cut immigration in half by limiting the total to 152, 574 persons per year. Relatively high quotas for such nations as England, Ireland, and Germany were usually half-filled, while thousands from nations like Italy and Poland waited for years in the tiny quota set for southern and eastern Europe

1948 Displaced Persons Act made it possible for some 400,000 World War II refugees to come to America.

1952 Immigration & Nationality law which did little more than restate the old national quota system.

Act of 1952(McCarran-Walter system. The act codified and slightly amended existing immigration  Act) laws. It permitted the naturalization of Asians, previously permitted the naturalization of Asians, previously ineligible. Perhaps reflecting the anti-Communist hysteria of the 1950s the act also gave the Attorney General authority to expel aliens considered "subversive" regardless of citizenship. This act became law over Truman's veto.

1953 Refugee Relief Act which came to the rescue of some 214,000 people who had fled from the Communist countries of eastern Europe. Under this law 21,500 Hungarians fleeing their homeland after the failure of the 1956 Hungarian Revolution were admitted to the U.S.

1961 Cuban Refugee Program established by Pres. Kennedy, it paved the way for thousands of Cuban refugees from Communist Cuba to find asylum in the U.S.

1965 Immigration & Nationality 1) ordered elimination of the national origins quota system in favor of Act of 1965 a world-wide quota blind to national origin. Immigration was redistributed by pooling unused quotas and making them available to oversubscribed nations on a first come, first served basis; 2) a ceiling of 170,000 persons from outside the western hemisphere, and 120,000 for nations in the western hemisphere (these figures did not include dependents and close relatives); 3) no more than 20,000 visas per year to any one nation; 4) established an admissions system with 4 ranks of preference: a) persons whose special skills should be "especially advantageous to the U.S.;" b) unmarried children over 21 years of age of American citizens; c) spouses and unmarried children of aliens living permanently in the U.S.; d) other relatives of persons living in the U.S. and workers with "lesser skills" who could fill special labor needs.

*** An immigrant without relatives in the U.S. still had to prove that he would take a job that in no way conflicted with American workers. By the early 1970s the last traces of the national origins quota system had vanished. For the first time in U.S. history, a person from an Asian or African nation received the same consideration as a person from France or Germany.

1980 Refugee Act of 1980 As countless refugees fled from their native countries - such as Cuba, Haiti, Ethiopia, Somalia, Uganda, Afghanistan, and Vietnam - Congress enacted this act. It 1) defined refugees as people outside their native countries who are unwilling to return because of fear of persecution (this definition did not limit refugees to Communist-led nations only); 2) increased the number of refugees to be admitted annually to 50,000 - in addition to special programs for Indochinese and Cuban refugees; 3) empowered the President to admit additional refugees in emergency situations; 4) established the position of U.S. Coordinator of refugee Affairs to administer the law.

1986 Immigration Reform 

   a) barred employers from hiring illegal immigrants; 

   b) made it illegal for an employer to discriminate against legal immigrants;       

   c) offered legal status, or amnesty, to immigrants who could prove that they had entered the U.S. illegally before January 1, 1982, and had resided here continuously since that time. For 5 years, such people (with certain exceptions based on age, disability, and pregnancy) would not be eligible for welfare, food stamps, and many other government benefits; 

   d) offered amnesty to illegal immigrants who had worked in the U.S. for at least 90 days between May 1985 and May 1986; 

   e)opened the way for people who benefited from the amnesties to become U.S. citizens; f) provided for the admission of up to 350,000 immigrants for seasonal farm work in the fiscal years 1990 to 1993, if a shortage of seasonal workers existed. Such immigrants could qualify for permanent residence status after 3 years; g) set aside $1 billion/year for four years to help state governments provide public assistance, health care, and education to people who benefited from the amnesties.

1990 Immigration Act of 1990 

    a) raised the overall maximum of legal immigrants from 500,000 to

700,000/year, dropping to 675,000 in 1995; 

    b)The number of visas offered to immigrants with special skills (for example scientists,

ministers, engineers, nurses, physical therapists, and athletes) was more than doubled to 130,000; 

    c)The number of visas for low skilled workers was reduced from about 18,000 to 10,000/year; 

    d) Each year 10,000 visas will be made available to immigrants who have large sums of money to invest in new businesses that provide jobs for ten or more Americans; 

    e) Each year 40,000 "diversity visas" will be set aside for people from 35 countries (mainly in Europe) seen as adversely affected by the 1965 law. Of these visas, 40 percent are specifically for Irish immigrants; 

    f) Each year 55,000 family members of those who gained legal status under the 1986 amnesty may be admitted; 

    g)  The bill eased restrictions dating to the 1950s that barred entry to people such as Communists, homosexuals, and people with serious diseases; 

    h) People from war-torn El Salvador who were in the U.S. before the law passed could receive work permits and temporary "safe haven" status for 18 months; 

    I) The bill allowed Filipino military veterans of WW II to become U.S. citizens (The Philippines, an American commonwealth at the time of the war, became independent in 1947.); 

    j) Beginning in 1995, the law provided for a total of 675,000 visas apportioned as follows: 480,000 to relatives of citizens and permanent resident aliens, 140,000 to workers with special skills, and 55,000 to people from nations that have sent relatively few immigrants to the U.S. in recent years Communists, homosexuals, and people with serious diseases;

    h) People from war-torn El Salvador who were in the U.S. before the law passed could receive work permits and temporary "safe haven" status for 18 months; 

   I) The bill allowed Filipino military veterans of WW II to become U.S. citizens (The Philippines, an American commonwealth at the time of the war, became independent in 1947.);

    j) Beginning in 1995, the law provided for a total of 675,000 visas apportioned as follows: 480,000 to relatives of citizens and permanent resident aliens, 140,000 to workers with special skills, and 55,000 to people from nations that have sent relatively few immigrants to the U.S. in recent years.
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I Was Dreaming of Coming to America  

Lawlor, Veronica. I Was Dreaming to Come to America: Memories from the Ellis Island Oral History Project. Puffin Books. New York, 1995.

“My first impressions of the new world will always remain etched in my memory, particularly that hazy October morning when I first saw Ellis Island. The steamer Florida, 14 days out of Naples, filled to capacity with 1,600 natives of Italy, had weathered one of the worst storms in our captain’s memory. Glad we were, both children and grown-ups, to leave the open sea and come at last through the narrow into the bay. My mother, my stepfather, my brother Giuseppe, and my two sisters, Liberta and Helvetia, all of us together, happy that we had come through the storm safely, clustered on the foredeck for fear of separation and looked with wonder on this miraculous land of our dreams.”


Edward Corsi


Italy


Arrived in 1907 – age 10


[image: image1.jpg]





Edward Corsi’s father died in 1903, shortly after being elected the Tuscan representative to the Italian Parliament. Four years later, Corsi’s mother remarried, and the family moved to America. His association with Ellis Island did not end there, however. In 1931, Mr. Corsi was appointed commissioner of immigration at Ellis Island, a position he held until 1934, when he became the director of relief in New York City under Mayor LaGuardia.

“I feel like I had two lives. You plant something in the ground, it has its roots, and then you transplant it where it stays permanently. That’s what happened to me. You put an end. And forget about your childhood; I became a man here. All of a sudden, I started life new, amongst people whose language I didn’t understand…[It was a] different life; everything was different… but I never despaired, I was optimistic, and this is the only country where you’re not a stranger, because we are all strangers. It’s only a matter of time who got here first.”

Lazarus Salamon


Hungary


Arrived in 1920 – age 16
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Lazarus Salaman was born in the Transylvania section of Hungary in 1904. He had a hard childhood; Romanian soldiers came and took his father away, and his mother died soon after. In 1920, Lazarus, his brother, and one of his sisters traveled to America aboard the Zeeland. They settled in the Yorkville section of Manhattan and Lazarus eventually became a salesman. He married in 1929.

“Coming to America had meaning. I was a kid of seven and in contrast to what I had gone through, Ellis Island was like not a haven but a heaven. I don’t remember any fright when I got to Ellis Island. My father’s dream and prayer was ‘I must get my family to America’…America was paradise, the streets were covered with gold. And when we arrived here, and when we landed form Ellis Island and [went} to Buffalo, it was as if God’s great promise had been fulfilled that we would eventually find freedom”


Vartan Hartunian


Turkey (Armenian)


Arrived in 1922 – age 7
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Born in Turkey to a minister of the Armenian Evangelical Church, Vartan lived in an area were Armenians were subject to harsh political and religious persecution, and in 1922, he and his family escaped to America via Smyrna and Greece. Upon arriving in America, the Hartunian family was detained on Ellis Island for 12 days while a medical condition affecting the parents’ eyes was cleared up. In addition, the quota of Syrians admitted to the US that year had already been filled. After a 12 day waiting period, Vartan’s mother was admitted because of her profession, teaching. The family spent a few months in Buffalo before settling in Philadelphia. Vartan graduated from Swarthmore College with honors and became a minister like his father. 

“Most dear to me are the shoes my mother wore when she first set foot on the soil of America… she landed in America in those shoes and somehow or the other she felt that she was going to hang on to them. They are brown high-top shoes that had been soled and resoled and stitched and mended in Sweden to hold them together till she could get to America. We just kept them. And then… as I grew up and everything, I said, ‘don’t throw them away.’”


Brigetta Headman Fichter


Sweden


Arrived in 1924 – age 6
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In 1924, at the age of 6, Brigitta came to America with her family. They spend one night on Ellis Island and, after a brief stay in Vermont, settled in New Jersey. Brigitta married Leslie Fichter in 1938, and they had one son. She eventually became a real-estate agent in New Jersey. Her mother’s shoes and other family heirlooms are on permanent display at the Ellis Island immigration museum.

“There is just so much confusion… We had interpreters and most of them were the Traveler’s Aid. Let me tell you, they’re wonderful. They helped us in every way they could and reassured us, which we needed very badly. Especially, like when we were getting off of Ellis Island, we had all sorts of tags on us – now that I think of it, we must have looked like marked-down merchandise in Gimbel’s basement store or something. ‘Where are you going, who’s waiting for you?’ and all that and then we were put in groups and our group was going to the Erie Railroad station in Jersey City.”


Ann Vida


Hungary


Arrived in 1920 – age 10
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Ann Vida was born in a little village in northern Hungary. In 1921, when Ann was 10 years old, she and her mother traveled to America to join her father who was already employed as a steelworker in Ohio. Ann married in 1930 and became a US citizen in 1940.

“The language was a problem of course, but it was overcome by the use of interpreters. We had interpreters on the island who spoke practically every language. It would happen sometimes that these interpreters – some of them- were really softhearted people and hated to see people being deported and they would, at times, help the aliens by interpreting in such a manner as to benefit the alien and not the government. Unless you saw it, you couldn’t visualize the misery of these people who come to the United States from Europe… they were tired, they had gone through an awful lot of hardships. It’s impossible for anyone who had not gone through the experience to imagine what it was.”

Edward Ferro


Inspector, Ellis Island


Italy


Arrived in 1906 – age 12
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Edward Ferro was born in Sicily in 1894. At the age of 12 he immigrated to America with his mother and five brothers and sisters to join his father, a physician who had come to New York six months earlier. Edward graduated form Columbia University in 1914, and became a pharmacist. After serving in the air force during WWI, he decided that he no longer wanted to work in a pharmacy. He passed the Immigration and Naturalization Services examination for interpreter, and was appointed an interpreter on Ellis Island in 1920. 

“I never saw such a big building [Ellis Island] – the size of it. I think the size of it got to me. According to the houses I left in my town, this was like a whole city in one, in one building. It was an enormous thing to see, I tell you. I almost felt smaller than I am to see that beautiful [building], it looked beautiful. My basket, my little basket, that’s all I had with me. There was hardly any things. My mother gave me the sorrah [kind of sandwich], and I had one change of clothes. That’s what I brought from Europe.”


Celia Adler


Russia


Arrived in 1914 – age 12
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Celia Adler came to the United States from Russia alone, with only a small basket of food and clothing that her mother had packed for her. After staying with her sister in New Jersey for a while, she settled in New York City where she worked as a dressmaker. She eventually married and in the mid-1940’s became a US citizen.


“When I was about 10 years old I said, ‘I have to go to America.’ Because my uncles were here already, and it kind of got me that I wanted to go to America, too… I was dreaming about it. I was writing to my uncles, I said I wish one day I’ll be in America, I was dreaming to come to America…. And I was dreaming, and my dream come true. When I came here, I was in a different world. It was so peaceful. It was quiet. You were not afraid to go out in the middle of the night… I’m free. I’m just like a bird. You can fly and land on any tree and you are free.”


Helen Cohen


Poland


Arrived in 1920 – age 20
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Helen Cohen was born in 1900 to a tailor and his wife in the town of Susnowiec, Poland. The family owned a general store but lost it during WWI. Helen’s uncles were already in the US, and when Helen was 20 she and her father and youngest brother come to America to join them. They spend 10 days on Ellis Island and heard the celebrated opera singer Enrico Caruso perform there on Christmas Eve. The family settled in Washington, DC where Ms Cohen worked as a salesperson in a hat store. In 1923 she married a man from Russia and they had twin girls in 1925. At the age of 25, Ms Cohen became a US citizen.


“My father, who had by now moved form New York to Milwaukee, was barely making a living. He wrote back that he hoped to get a job working on the railway and soon he would have enough money for our tickets… I can remember only the hustle and bustle of those last weeks in Pinsk, the farewells from the family, the embraces and the tears. Going to America then was almost like going to the moon… We were all bound for places about which we knew nothing at all and for a country that was totally strange to us.”


Golda Meir


Russia


Arrived in 1 906 – age 8
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Golda Meir was born in Kiev, Russia in 1898. She came to America with her mother and 2 sisters to meet her father in Milwaukee. In 1921, Ms Meir emigrated to Palestine and was instrumental in establishing the state of Israel in 1948. She was elected to the Knesset in 1949 and became Israel’s foreign minister in 1956. Ten years later, she was elected general secretary of the Mapai party, and became prime minister in 1969, a position she held until her retirement in 1974.

“It was quite a large embarkation, but it was crowded with immigrants, especially the third class – the so-called steerage class – it was very crowded. But we managed [the] time between meals was spent on the deck if the weather was good. In the evening there was usually dancing and music. Some immigrant would always come out with a harmonica or some musical instrument and the dance would follow. And during the day, of course, there were always acquaintances to be made, discussions about America, the conditions in America, and preparation for life in America. Right among the people themselves, I circulated around quite a bit, I know a few words in English, in French, and in German already at that time, so I was able to understand some of the talk, even from the sailors.”


Paul Sturman


Czechoslovakia


Arrived in 1920 – age 16
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Paul’s father, a cheese maker, came to the US in 1913, after his business failed. Paul, his mother, brother and two sisters were not able to join him until after WWI. They were detained on Ellis Island for two and a half days until Paul’s father came and claimed them. Paul was married in 1926.



_1432661973.doc
The New Colossus by Emma Lazarus – 1883


In 1876, the United States celebrated the 100th anniversary of the Declaration of Independence. In honor of the event, the French 

gave the nation a huge copper statue that depicts liberty as a woman holding high a giant torch. Emma Lazarus, a Jew whose family had lived in the nation for generations, later wrote a poem describing the statue.


A mighty woman with a torch, whose flame


Is the imprisoned lightning, and her name


Mother of Exiles. From her beacon-hand


Glows world-wide welcome. . . .


“Keep, ancient lands, your storied pomp!” cries she


With silent lips.


“Give me your tired, your poor,


Your huddled masses yearning to breathe free,


The wretched refuse of your teeming shore.


Send these, the homeless, tempest tossed, to me.


I lift my lamp beside the golden door.”
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By :  Ms. Susan M. Pojer

Horace Greeley HS   Chappaqua, NY





Sidewalks of New York

Music & Lyrics by:

James W. Blake and Charles E. Lawlor

East Side, West Side, all around the town

The kids sang "ring around rosie", "London Bridge is falling down"

Boys and girls together, me and Mamie O'Rourke

We tripped the light fantastic on the sidewalks of New York



                                  . . . .

 

East Side, West Side, riding through the parks

We started swinging at Jilly's then we split to P.J.Clark's

On to Chuck's Composite, then a drink at The Stork

We won't get home until morning 'cause we're going to take a walk

On the sidewalks of New York









Mulberry Street Bend, 1889





5-Cent Lodgings





Men’s Lodgings





Women’s Lodgings





Immigrant Family Lodgings





Dumbbell Tenement Plan

Tenement House Act of 1879, NYC





Blind Beggar, 1888





Italian Rag-Picker





1890s ”Morgue” – Basement Saloon





”Black & Tan” Saloon





”Bandits’ Roost”





Mullen’s Alley ”Gang”





The Street Was Their Playground





Lower East Side Immigrant Family





A Struggling Immigrant Family





Another Struggling Immigrant Family









Rosa Schneiderman, Garment Worker





Child Labor





Average Shirtwaist Worker’s Week



		51 hours or less		4,554		5%

		52-57 hours		65,033		79%

		58-63 hours		12,211		15%

		Over 63 hours		562		1%



		Total employees, men and women 82,360







Womens’ Trade Union League





Women Voting for a Strike!





The Uprising of the Twenty Thousands

(Dedicated to the Waistmakers of 1909)

In the black of the winter of nineteen nine,

When we froze and bled on the picket line,

We showed the world that women could fight

And we rose and won with women's might.

Chorus:

Hail the waistmakers of nineteen nine,

Making their stand on the picket line,

Breaking the power of those who reign,

Pointing the way, smashing the chain.

And we gave new courage to the men

Who carried on in nineteen ten

And shoulder to shoulder we'll win through,

Led by the I.L.G.W.U.





Local 25 with Socialist Paper, The Call





Social and Political Activists

Clara Lemlich,

Labor Organizer

Carola Woerishoffer,

Bryn Mawr Graduate





Public Fear of Unions/Anarchists





Arresting the Girl Strikers

for Picketing





Scabs Hired









“The Shirtwaist Kings”

Max Blanck and Isaac Harris





Triangle Shirtwaist Factory

Asch Building, 8th and 10th Floors









Typical NYC Sweatshop, 1910





Typical NYC Sweatshop, 1910





Typical NYC Sweatshop, 1910





Typical NYC Sweatshop, 1910





Typical NYC Sweatshop, 1910





Typical NYC Sweatshop, 1910





Inside the Building After the Fire





Most Doors Were Locked









Crumpled Fire Escape, 26 Died





One of the Heroes





10th Floor After the Fire





Dead Bodies on the Sidewalk





One of the “Lucky” Ones?





Rose Schneiderman



The Last

Survivor





Scene at the Morgue





Relatives Review Bodies

145 Dead





Page 

of the

New York Journal





One of the Many Funerals





Protestors March to City Hall





Labor Unions March as Mourners





Women Workers March

to City Hall





The Investigation









Francis Perkins

Future Secetary Of Labor





Alfred E. Smith – Future NYC Mayor and Presidential Candidate





Future Senator Robert Wagner





Out of the Ashes

		ILGWU membership surged.

		NYC created a Bureau of Fire

Prevention.

		New strict building codes were

passed.

		Tougher fire inspection of

sweatshops.

		Growing momentum of support for 

women’s suffrage.







The Foundations Were Laid

for the New Deal Here in 1911

		Al Smith ran unsuccessfully in 1928 on many of the reform programs that would be successful for another New Yorker 4 years later – FDR.

		In the 1930s, the federal government

created OSHA [the Occupational Safety

& Health Administration].

		The Wagner Act.

		Francis Perkins  first female Cabinet

member [Secretary of Labor] in FDR’s

administration.







History of the Needlecraft Industry by Ernest Feeney, 1938
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Sometimes a whole family was crowded into a single room.
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SAVING SOCIETY

























































24, Sarah Cammestine

Swore doors were all locked













25. Joseph Zito

Flevalor Boy. Performed heroic work

































[SCENES OF DEATH AND SORROW AT THE GREAT NEW YORK FIRE DISASTER|





22. Funeral on East Side. Too poor for carriages
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Objective: To examine the difference between “push” and “pull” immigration.

Do Now: Make a list of reasons why people immigrate from one country to another, then label each reason as either a “push” or “pull” factor.

push factor – condition that drives people from their homeland

pull factor – condition that attracts people to move to a new area







Immigration: late 19th and early 20th centuries









Immigration

late 19th and early 20th centuries

Push 

Factors

lack of 

farmland

in Europe

fleeing

persecution

		 Irish 

		 Italians



		 Russian Jews

		 Armenians



political 

turmoil

Mexicans

famine / poverty

		 Irish

		 Chinese









Push Factors: Continued

I. Fleeing Persecution

		From 1880 – 1914 approximately three million Russian Jews came to the U.S. in order to escape from pogroms. 



pogrom – organized attacks on Jewish villages

persecute – to mistreat

		 Approximately two millions Armenians were killed in the former Ottoman Empire. 



Ottoman Empire = modern day Turkey







Jewish refugees at port of Liverpool, 1882 







“Scenes like this were common all over…Armenia…in 1915. Death in its several forms—massacre, starvation, exhaustion—destroyed the larger part of the refugees.”                                      – U.S. Ambassador Morgenthou







Fundraising poster for the American Committee for Relief in the Near East - the United States contributed a significant amount of aid to help Armenians during the Armenian Genocide. 







II. Famine / Poverty

• In the 1840’s, over 1 million people died in Ireland due to the Irish Potato Famine. 

• As a result, over 1.5 million Irish immigrants came to the U.S. by 1860.

Irish immigrants arriving in the United States in 1902. 







c.1910-1920; refugees of the Mexican Revolution

III. Political Turmoil

		 Thousands of Mexicans came to the U.S. in order to escape from violence during the Mexican Revolution.









IV. Lack of Farmland in Europe

	German		Italian			Puerto Rican  

	English 		Japanese		American

	African		Mexican 		Irish



















		 Land was scarce in Europe, but it was plentiful in the U.S.











Immigration

late 19th and early 20th centuries

Pull 

Factors

cheap land 

and passage

to America

promise of

freedom and

a better life

available 

jobs in 

factories

and mines

join family

and friends







Ellis Island

		 From 1892 – 1924, approximately 22 million immigrants entered the United States through Ellis Island, NY









Angel Island

		 From 1910 to 1940, thousands of immigrants, many of whom were Asian, entered the United States through Angel Island, CA.









German ship carrying immigrants to Ellis Island in steerage. (below deck)







The pens at Ellis Island, main hall. These people have passed the first mental inspection. (1902-1913) 



















Murray Street Production: Ellis Island 

		PASSAGE TO AMERICA



	Victor Tartarini, Italy :14 

"When I saw the Statue of Liberty...(gasp)...it was something beautiful. I knew I was in America, you know. I knew I was going to see my father. I knew I was going to see my stepmother. I had somebody to love."



Mary Vasily, Austria-Hungary :44 

"We came in third class. And I remember it was all the way down in the ocean. And they had these great big, round windows. And all you could see is the oc---, you know, the waves, you know, passing by. Finally, this one morning, my mother came---







She must have been on deck. And she was coming real fast. And she got a hold of me. And she's pulling me up the steps. And with her left hand, she's pointing, "Mary, Mary, marcho, marcho, tu America, tu America." And I'm looking. And that sight, as long as I live, I'll never forget." 

Stephen Peters, Albania :18 

"We arrived in New York on a beautiful dawn. It was a magnificent sight, awesome sight. The harbor was just replete with boats, come from all over Europe. And we could see Ellis Island, the place where we were hoping to get. And it looked beautiful."

Alexander Alland, Russia :13 

"You come to America. You should have come to a small, little place. But, no--- Boat stopped right in front of the most impressive sight in the United States, the downtown NY.”







2. REGISTRY ROOM VIEWS 

Elizabeth Nimmo, England :09 

"After we got off the liner and we got into this huge hall. And there seemed to be thousands of people milling around."



Stephen Houbrick, Austria-Hungary :06 

"I think everybody wore black clothes and black shawls. And the men had the fedoras on." 

Katherine Beychok, Russia :09 

"All kinds of languages, all kinds of people. Peasants

and people that were educated and they were jabbering away in their own languages."









Barbara Barondess, Russia :10 

"To me it was like the House of Babel because there

were so many languages and so many people. And

everybody huddled together. And it was so full of

fear, it was pathetic." 

4. BAGGAGE ROOM 

People brought a range of personal items with them to America. Some carried their most valuable possessions, others arrived only with the clothes on their back.

Paul Sturman, Czechoslovakia 

"We didn't have much of a baggage, just some pieces

of clothing and my books."







Gertrude Schneider Smith, Switzerland 

"I remember a pair of shoes that she put in there, that were my father's army shoes." 

Elizabeth Martin, Hungary 

"Golden earrings. Because I had had pierced ears since I've been a child."

Frances Oakley, England 

"Alpaca wool blankets, they were beautiful."

Pearl Pohrille, Germany 

"Beautiful pots and pans."









Victoria Sarfatti Fernandez Macedonia 

"Tapestries---because we had--- Our walls were covered with tapestries."

Frances Oakley, England 

"Sets of Minton china that were priceless. I remember the buds on the outside of the cups and dishes."

Elizabeth Martin, Hungary 

"And really, outside of that, the clothes we had on us." [SFX: people milling, bags handled, carts wheeled across floor]







Bar Chart: US Immigration 1820-1970
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Step by Step Through the Inspection Process
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