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Model Lesson Plan

Katherine Braucht
James Bowie M.S. – Fort Bend ISD
	Course:

US History
	Title of Unit:

Post-Revolutionary America
	Title of Lesson:
Impact of the 
American Revolution 
on Women


	Grade Level:

8th 
	
	Time Frame:

1 class period


	Description
Students will analyze primary sources (using AP PARTS) on the impact of the American Revolution on women.


	TEKS Objectives (http://www.tea.state.tx.us/rules/tac/chapter113/ch113c.html#113.32 )
(24)  Culture. The student understands the relationships between and among people from various groups, including racial, ethnic, and religious groups, during the 17th, 18th, and 19th centuries. The student is expected to:

(E)  identify the political, social, and economic contributions of women to American society

(25)  Culture. The student understands the major reform movements of the 19th century. The student is expected to:

 (B)  evaluate the impact of reform movements including public education, temperance, women's rights, prison reform, and care of the disabled.
(30)  Social studies skills. The student applies critical-thinking skills to organize and use information acquired from a variety of sources including electronic technology. The student is expected to:

 (B)  analyze information by sequencing, categorizing, identifying cause-and-effect relationships, comparing, contrasting, finding the main idea, summarizing, making generalizations and predictions, and drawing inferences and conclusions;



	Teacher to Teacher Notes
AP PARTS is a way to help students analyze primary sources.  Attached is a document that explains the acronym.  Students should go through the AP PARTS for each document.  It is always a good idea to model one document using AP PARTS before allowing the students to work independently.  Stress the importance of the Significance; this is where the students should be “thinking beyond the document” and try to understand how this document is showing the treatment of women or the change in the treatment of women etc.  



	Materials needed:
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 EMBED Word.Document.8 \s [image: image3.emf]colonial women in   art 2.doc


[image: image4.emf]New York law  1771.doc



 EMBED Word.Document.8 \s [image: image5.emf]Abigail Adams letter  to John Adams.dot



 EMBED Word.Document.12 \s [image: image6.emf]daughter of liberty  woodcut.doc



 EMBED Word.Document.12 \s [image: image7.emf]sojourner truth  address.doc



 EMBED Word.Document.8 \s [image: image8.emf]Godey's Lady's  Book.doc
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	Websites:
Women in the American Revolution:

http://score.rims.k12.ca.us/score_lessons/women_american_revolution/
http://www.americanrevolution.org/nguyen.html



	Procedures/Activities
Engage – Write the following quote on the board, “Well-behaved women seldom make history”—Laurel Thatcher Ulrich, historian.  Have students respond by agreeing or disagreeing with the sentiment and explaining their answer.

Explain – Introduce the lesson by explaining that the American Revolution had an impact on women and affected the way that women thought about their role and how others viewed the woman’s role in society.  Explain that the documents that they are about to look at show the views of the woman’s role in society from the colonial era through the post-revolutionary era.  They should be studying the documents to see the impact of the American Revolution on the role of women in society.  

Explore – Students should use AP PARTS to analyze the primary sources.
Document order:

· Document #1 - Colonial Women in Art

· Document # 2- Colonial Women in Art 2
· Document # 3- New York Law 1771 
· Document # 4- Abigail Adams letter to John Adams

· Document # 5– Daughter of Liberty Woodcut 

· Document # 6– Sojourner Truth’s Address to Women’s Rights Convention

· Document # 7– Godey’s Lady’s Book

Students may do this individually or in skill-level groups.  For each document students should have something for each letter of AP PARTS – if something does not apply they can put “not applicable”.  


	Assessment(s)
In assessing the students, the teacher needs to see that the students are able to analyze primary sources and use them to make inferences about the past.  

Options for assessment:

1.  Discussion – 
Start by having the students share what they understood about each of the documents.  Build the students to a broader understanding by having them see the connections between the documents and the changes in the view of the roles for women in society.  Leading questions:
·  To what extent did the American Revolution prove revolutionary to women?
· What did the primary sources show you of the role of women in colonial time? (document 1 and 2)

· What changes did you see in the way women viewed themselves during and after the American Revolution? (documents 3,4,5)
· What was it about the American Revolution that led women to see their role differently? (document 5)

· Do you think Abigail Adams spoke for most women?  Or do you think most women were content with their current role? (document 4)

2. Essay – use the attached essay instructions and rubric.


	Instructional Alternatives

Assign groups an individual woman who made a difference in the period between the American Revolution and the 1840s.  On 9 X13 construction paper, have each group prepare a tribute to the woman, which includes their name, relevant dates, major accomplishments, perhaps a quote, and at least one image (printed or hand drawn) that gives symbolic meaning to their display.  These individual tributes will then be attached to one another to form a “Women’s History Quilt.”  This makes a colorful display on the wall of your classroom or hallway.  


	Interdisciplinary Connections

TEKS ELA 110.20 (http://ritter.tea.state.tx.us/rules/tac/chapter110/ch110b.html) 
 (17)  Writing/Expository and Procedural Texts. Students write expository and procedural or work-related texts to communicate ideas and information to specific audiences for specific purposes. Students are expected to:
        (A)  write a multi-paragraph essay to convey information about a topic that:

                (i)  presents effective introductions and concluding paragraphs;

                (ii)  contains a clearly stated purpose or controlling idea;

                (iii)  is logically organized with appropriate facts and details and includes no extraneous information or 
                       inconsistencies;

                (iv)  accurately synthesizes ideas from several sources; and

                (v)  uses a variety of sentence structures, rhetorical devices, and transitions to link paragraphs




_1353175648.doc
New York Law 1771




Be it also enacted by the same authority, That no estate of a feme covert [married woman] shall henceforth pass by her deed, without a previous acknowledgement made by her apart from her husband, before on of his majesty’s council, a judge of the supreme court, one of the masters in chancery, or a judge of the inferior court of common pleas..

The revised statutes of the State of New York


http://books.google.com/books?id=kwcuAAAAYAAJ&pg=RA1-PA22&lpg=RA1-PA22&dq=Act+to+Confirm+Certain+Conveyances+and+Directing+the+Manner+of+Proving+Deeds+to+Be+Recorded&source=bl&ots=oiqXLYDGke&sig=WHEz4XtqkR7k46Qd9Uyg96Y_9jo&hl=en&ei=OKL9TJjHF4XGlQefqqC0CA&sa=X&oi=book_result&ct=result&resnum=1&ved=0CBMQ6AEwAA#v=onepage&q=Act%20to%20Confirm%20Certain%20Conveyances%20and%20Directing%20the%20Manner%20of%20Proving%20Deeds%20to%20Be%20Recorded&f=false




_1353175693.doc
Handmade oil painting reproduction of The Signing of the Mayflower Compact 1900, a painting by Edward Percy Moran.
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The colonists had no
government to make laws for
them, so they drew up an
agreement called the
Mayflower :
Compact.







http://www.1st-art-gallery.com/Edward-Percy-Moran/The-Signing-Of-The-Mayflower-Compact-1900.html 
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AP PARTS

Author


Who created the source?  What do you know about the author?  What is the author’s point of view?


Place and Time


When and where was the source produced?  How might this affect the meaning of the source?


Prior and Present Knowledge 


(Prior) 


What previous knowledge do you know that would help you further understand the primary source?


(Present)


What is the primary source telling you?  Describe what you see or read in the primary source.


Audience


For whom was the source created and how might this affect the reliability of the source?


Reason 


Why was this source produced at the time it was produced?


The Main Idea



What point is the source trying to convey?


Significance


Why is this source important?  What inferences can you draw from this document? 


_1365759171.doc
Essay: Impact of the American Revolution on Women


Respond to the following prompt:


“To what extent did the American Revolution prove to be


revolutionary to the role of women in American society?”

Your essay should have:

· A title


· An introduction 


· Supporting paragraphs

· Examples from the primary sources


· A conclusion 


You will be working on the essay in class on ______________.  This time will be used to gather further information on Jamestown to use in your essay.  You should have a rough draft ready for Peer Editing on _____________.  The final copy will be due __________.  


Essay: Impact of the American Revolution on Women


Respond to the following prompt:


“To what extent did the American Revolution prove to be


revolutionary to the role of women in American society?”

Your essay should have:

· A title


· An introduction 


· Supporting paragraphs


· Examples from the primary sources


· A conclusion 


You will be working on the essay in class on ______________.  This time will be used to gather further information on Jamestown to use in your essay.  You should have a rough draft ready for Peer Editing on _____________.  The final copy will be due __________.  
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Signing the Mayflower Compact, 1620


Giclee Print


		by Jean Leon Gerome Ferris
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Handmade oil painting reproduction of The Signing of the Mayflower Compact 1900, a painting by Edward Percy Moran
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Abigail Adams and John Adams letters to each other while John Adams served as a delegate to the Continental Congress.  

MARCH 31, 1776
ABIGAIL ADAMS TO JOHN ADAMS

        "I long to hear that you have declared an independency. And, by the way, in the new code of laws which I suppose it will be necessary for you to make, I desire you would remember the ladies and be more generous and favorable to them than your ancestors. 

        "Do not put such unlimited power into the hands of the husbands. 

        "Remember, all men would be tyrants if they could. If particular care and attention is not paid to the ladies, we are determined to foment a rebellion, and will not hold ourselves bound by any laws in which we have no voice or representation. 

        "That your sex are naturally tyrannical is a truth so thoroughly established as to admit of no dispute; but such of you as wish to be happy willingly give up -- the harsh tide of master for the more tender and endearing one of friend. 

        "Why, then, not put it out of the power of the vicious and the lawless to use us with cruelty and indignity with impunity?  

        "Men of sense in all ages abhor those customs which treat us only as the (servants) of your sex; regard us then as being placed by Providence under your protection, and in imitation of the Supreme Being make use of that power only for our happiness."


APRIL 14, 1776
JOHN ADAMS TO ABIGAIL ADAMS

        "As to your extraordinary code of laws, I cannot but laugh.

        "We have been told that our struggle has loosened the bonds of government everywhere; that children and apprentices were disobedient; that schools and colleges were grown turbulent; that Indians slighted their guardians, and negroes grew insolent to their masters. 

        "But your letter was the first intimation that another tribe, more numerous and powerful than all the rest, were grown discontented. 

        "This is rather too coarse a compliment, but you are so saucy, I won't blot it out. 

        "Depend upon it, we know better than to repeal our masculine systems. Although they are in full force, you know they are little more than theory. We dare not exert our power in its full latitude. We are obliged to go fair and softly, and, in practice, you know we are the subjects.

        "We have only the name of masters, and rather than give up this, which would completely subject us to the despotism of the petticoat, I hope General Washington and all our brave heroes would fight."


MAY 7, 1776
ABIGAIL ADAMS TO JOHN ADAMS

        "I cannot say that I think you are very generous to the ladies; for, whilst you are proclaiming peace and good-will to men, emancipating all nations, you insist upon retaining an absolute power over wives. 

        "But you must remember that arbitrary power is like most other things which are very hard, very liable to be broken; and, notwithstanding all your wise laws and maxims, we have it in our power, not only to free ourselves, but to subdue our masters, and without violence, throw both your natural and legal authority at our feet." 

http://www.thelizlibrary.org/suffrage/abigail.htm


Sojourner Truth, Address to the Woman’s Rights Convention, Akron, Ohio (1851) 




Well, children, where there is so much racket there must be something out of kilter. I think that 'twixt the negroes of the South and the women at the North, all talking about rights, the white men will be in a fix pretty soon. But what's all this here talking about? 


That man over there says that women need to be helped into carriages, and lifted over ditches, and to have the best place everywhere. Nobody ever helps me into carriages, or over mud-puddles, or gives me any best place! And ain't I a woman? Look at me! Look at my arm! I have ploughed and planted, and gathered into barns, and no man could head me! And ain't I a woman? I could work as much and eat as much as a man - when I could get it - and bear the lash as well! And ain't I a woman? I have borne thirteen children, and seen most all sold off to slavery, and when I cried out with my mother's grief, none but Jesus heard me! And ain't I a woman? 


Then they talk about this thing in the head; what's this they call it? [member of audience whispers, "intellect"] That's it, honey. What's that got to do with women's rights or negroes' rights? If my cup won't hold but a pint, and yours holds a quart, wouldn't you be mean not to let me have my little half measure full? 


Then that little man in black there, he says women can't have as much rights as men, 'cause Christ wasn't a woman! Where did your Christ come from? Where did your Christ come from? From God and a woman! Man had nothing to do with Him. 


If the first woman God ever made was strong enough to turn the world upside down all alone, these women together ought to be able to turn it back , and get it right side up again! And now they is asking to do it, the men better let them. 


Obliged to you for hearing me, and now old Sojourner ain't got nothing more to say. 


http://www.fordham.edu/halsall/mod/sojtruth-woman.html 
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GODEY'S LADY'S BOOK
Philadelphia, March 1850
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THE SPHERE OF WOMAN. 


TRANSLATED FROM THE GERMAN OF GOETHE. 


"Women often complain that men are unjust towards their sex, in withholding from them higher mental culture, and in not allowing them full access to the sciences, thus Keeping them down to mere household duties, and to the government of the domestic circle. It is, however, unjust that man, on this account, should be the subject of complaint. For has he not placed his wife in the highest and holiest position she can occupy when he places her at the head of his domestic relations, and intrusts to her the government of his household? When a man is harassed by external duties and relations, when anxiously employed in procuring the means of subsistence, and when he even takes part in the government of the state – in all these conditions of life he is dependent on circumstances, and can scarcely be said to govern anything, but is often reduced to the necessity of acting from motives of policy, when he would gladly act from his own rational convictions – to conceal his real principles when he would delight to act frankly and openly; and even to act out the suggestions of fallacy and falsehood, when he would gladly act from sincerity and uprightness. To all this the man, in his external life in the world, is subject, and at the same time rarely attains the end for which he labors, but loses that harmony with himself, in which, nevertheless, the true ends and the true enjoyment of life consist. Whereas, the prudent woman reigns in her family circle, making happiness and every virtue possible, and spreading harmony and peace throughout her domain. What is the highest happiness of man, but to carry out what he knows to be right and good, and to have full control over the means to this end? And where are our dearest and inmost ends in life, but in the household? Where do we find our ever-returning and indispensable wants satisfied, but in the beloved spot where we rise up and lie down? What regular activity is required to carry out this ever-returning order of things. To how few men is it granted to return regularly like a star, and to preside both over the day and the night! But the woman who arranges her household, forms her domestic plans, watches over the economy of her house, and wisely dispenses her means, spreads harmony, love, and peace throughout the circle, and makes her husband, whom she loves, a happy prince over that happiest domain. Her attention gathers all the knowledge she requires, and her a activity knows how to employ it. She is dependent on nothing, save the love and attachment of her husband, for whom she procures true independence – that which is internal and domestic. That which his labor has acquired, he sees properly secured and employed, Thus, in a spirit of true independence, he can devote his energies to great objects – and become to the state (by promoting its prosperity) what his wife is to the household over which she presides."



Daughters of Liberty Woodcut


1774
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The boycott movement drew many colonial women into popular politics. In this 1774 woodcut, a Daughter of Liberty stands ready to resist British oppression. (Scott Foresman Addison Wesley, Picture Research Dept.)
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		Thesis

		Thesis well focused and perceptive, controls entire essay.

		Focused thesis controls essay.

		Thesis too broad, lacks significant insight; does not control all parts of essay

		Thesis too vague, lacks insight

		No clear thesis



		Support

		Support is plentiful and clearly connected to thesis.

		Support is adequate and connected to thesis.

		Support not fully convincing nor plentiful enough

		Inadequate and unconvincing support; not all related to thesis

		Little to no support of thesis.



		Connections

		Perceptive and in depth connections made through analysis

		Effective connections(s), with some depth and analysis.

		Some connections but lacking depth or analysis.

		Limited connections lacking analysis.

		No significant connections made.



		Organization and Clarity

		Topic sentences effectively control all paragraphs; Fluent transitions between paragraphs; Clear, well written sentences

		Topic sentences control most paragraphs


Use of transitions between paragraphs


Clear sentences

		Some confusion of topics within paragraphs


Missing some transitions between paragraphs


A few unclear sentences

		Significant confusion of topics within paragraphs


Little or no transitions between paragraphs


Many unclear sentences 

		No separation of ideas into paragraphs


Unclear sentences prevent comprehension



		Spelling & Mechanics

		No spelling errors


Complete sentences with proper punctuation


Standard English grammar

		Few spelling errors


Complete sentences (for the most part) with proper punctuations


Standard English grammar

		Spelling and punctuation errors detract from meaning of paper


Some faulty sentence structure


Errors in Standard English grammar 

		Severe spelling and punctuation errors detract from meaning of paper


Faulty sentence structure detracts from meaning of essay


Frequent errors in standard English grammar

		Spelling and punctuation errors rampant


Incorrect and awkward sentences severely detract from paper


Rampant errors in Standard English grammar



		Introduction

		Strong well developed, related to thesis, related to prompt, interesting, relevant hook, provides historical context




		Takes a position, interesting, invites reader to continue, provides some historical context

		Unclear or poorly developed, weakly related to prompt , little historical background information

		Position is unrelated or very weakly related to prompt, vague position, little historical context

		No position, no hook, no historical context



		Conclusion

		Thesis and main points clear, explains significance of topic, leaves the reader with insights gained, brings closure

		Thesis merely restated, clear explanation of importance of topic, brings closure with some insight

		Main points or thesis merely restated, weakly explains the importance of topic, not a clear closure

		Loosely related to prompt, does not point out the importance of the thesis, evidence presented does not bring closure

		No conclusion, unrelated to thesis, unrelated to prompt.  



		Sophistication of essay

		Essay is well developed with challenging level vocabulary

		Essay is well developed with grade level appropriate vocabulary

		Essay is well developed with a mix of levels in vocabulary, some errors

		Essay has low level vocabulary, many errors

		Vocabulary is below grade level



		Knowledge of subject matter

		Essay proves knowledge of subject matter

		Essay mostly proves knowledge of subject matter

		Some significant information but limited understanding of chronology of history

		Limited amount of relevant information and no understanding of chronology of history

		Little or no relevant information and no obvious understanding of chronology of history 



		Format

		Typed in 12pt font

Font: New Times Roman or Ariel


Title centered




		Errors


Typed in 12pt font


Font: New Times Roman or Ariel


Title centered




		Errors


Typed in 12pt font


Font: New Times Roman or Ariel


Title centered




		Errors


Typed in 12pt font


Font: New Times Roman or Ariel


Title centered




		Errors


Typed in 12pt font


Font: New Times Roman or Ariel


Title centered
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