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	Course:  Social Studies 
	Unit of Study:  
American Revolutionary War

	Title of lesson: French-Indian War: “Mine! No, Mine!!!”
By Marcia Looper, SBISD, Fifth Grade Teacher


	Grade Level: Fifth
	
	Time Frame of lesson: 120 minutes

	ENDURING UNDERSTANDING(S):  

	1. The need for resources and markets promotes expansion and may lead to some degree of conflict.
2. Individuals can have a significant effect on history.


	CONCEPT STATEMENT(S): The big ideas that spiral through all social studies curriculum.
	ESSENTIAL QUESTION(S): Personalized, open-ended questions which build relevancy to curriculum for students.

	During times of unrest and conflict, leaders emerge and common interests unite people.


	1. What are the causes and effects of the French-Indian War?
2. What factors led to conflicts between the British and the Native Americans?

3. Where and when did the French-Indian War begin?

4. What factors helped the British begin winning battles in the late 1750s?

5. Why did the outcome of the French-Indian War lead to new conflicts between British settlers and Native Americans?


	THREE PART OBJECTIVE: (Content, Cognitive Blooms Level, and Proving Behavior)

	Given Iroquois leader quote regarding Iroquois belief that the Ohio River Valley belonged to them and visual guide describing the causes and effects of the French-Indian War, the student will write a stern letter from the viewpoint of a British leader demanding that the French/Indians leave the Ohio River Valley immediately, and then write a response showing the opposing viewpoint of the French/Indian counterpart. 

	LANGUAGE OBJECTIVE(S): (Aligned with ELPS/Choose those appropriate to your students.)

	Learning Strategies
	1A The students will use visual discovery and textbook to learn new vocabulary regarding the conflict between the British and the French/Indians.



	Listening
	2E The students will use supports such as ACTIV flip chart and textbook to enhance understanding of the causes and effects of the French-Indian War.



	Speaking
	3B The students will use new vocabulary to describe their feelings about who should occupy the Ohio River Valley.



	Reading
	4K  The students will show comprehension of text regarding the occupation of the Ohio River Valley.



	Writing
	5F  The students will write using a variety of sentence frames and selected vocabulary about the conflicts regarding the occupation of the Ohio River Valley.



	TEKS COVERED IN THIS LESSON: Aligned to the 2010 Essential Knowledge and Skills

	TEKS Content Objectives:  

5.2: History. The student understands how conflict between the American colonies and Great Britain led to American independence. The student is expected to: 

5.2A: identify and analyze the causes and effects of events prior to and during the American Revolution, including the French and Indian War and the Boston Tea Party; 

5.2B: identify the Founding Fathers and Patriot heroes, including John Adams, Samuel Adams, Benjamin Franklin, Nathan Hale, Thomas Jefferson, the Sons of Liberty, and George Washington, and their motivations and contributions during the revolutionary period; and 

5.8B: explain the geographic factors that influence patterns of settlement and the distribution of population in the United States, past and present; and 

5.8C: analyze the reasons for the location of cities in the United States, including capital cities, and explain their distribution, past and present. 

5.19: Citizenship. The student understands the importance of effective leadership in a constitutional republic. The student is expected to: 

5.19A: explain the contributions of the Founding Fathers to the development of the national government; 

5.19B: identify past and present leaders in the national government, including the president and various members of Congress, and their political parties; and 

5.19C: identify and compare leadership qualities of national leaders, past and present. 

TEKS Skills Objectives:  

5.24: The student applies critical-thinking skills to organize and use information acquired from a variety of valid sources, including electronic technology. The student is expected to: 

5.24A: differentiate between, locate, and use valid primary and secondary sources such as computer software; interviews; biographies; oral, print, and visual material; documents; and artifacts to acquire information about the United States; 

5.24B: analyze information by sequencing, categorizing, identifying cause-and-effect relationships, comparing, contrasting, finding the main idea, summarizing, making generalizations and predictions, and drawing inferences and conclusions; 

5.24C: organize and interpret information in outlines, reports, databases, and visuals, including graphs, charts, timelines, and maps; 

5.24D: identify different points of view about an issue, topic, or current event; and 

5.24E: identify the historical context of an event. 

5.25: Social studies skills. The student communicates in written, oral, and visual forms. The student is expected to: 

5.25A: use social studies terminology correctly; 

5.25B: incorporate main and supporting ideas in verbal and written communication; 

5.25C: express ideas orally based on research and experiences; 

5.25D: create written and visual material such as journal entries, reports, graphic organizers, outlines, and bibliographies; and 

5.25E: use standard grammar, spelling, sentence structure, and punctuation. 

5.26: The student uses problem-solving and decision-making skills, working independently and with others, in a variety of settings. The student is expected to: 

5.26A: use a problem-solving process to identify a problem, gather information, list and consider options, consider advantages and disadvantages, choose and implement a solution, and evaluate the effectiveness of the solution; and 

5.26B: use a decision-making process to identify a situation that requires a decision, gather information, identify options, predict consequences, and take action to implement a decision.



	TEACHER TO TEACHER NOTES:

	The Flip Chart should be previewed before presenting.  It is too long for one session.  There are film clips, and various participatory slides including ACTIV voting opportunities.  For the slides with speech bubbles, ask students to write what they think that person is saying on a post-it and select student to go and write the statement on the ACTIV speech bubble.


	VISUALS, MATERIALS, AND TEXTS:
	RESOURCES & TECHNOLOGY

	Flip Chart:  French and Indian War by Marcia Looper

[image: image2.emf]French and Indian  War.flipchart


George Washington, A Collection compiled and edited by W.B. Allen.

Address to His Command  to demonstrate Washington’s loyalty to the King 

Letter To Governor Robert Hunter Morris to understand the danger the colonies were facing.
Social Studies: The United States, Scott Foresman)

	Fort Necessity

http://www.nps.gov/fone/index.htm
Old Fort Niagara

http://oldfortniagara.org/
Scalping During the French and Indian War

http://www.earlyamerica.com/review/1998/scalping.html
Fort Duquesne

http://www.u-s-history.com/pages/h1195.html
History Resource Page

http://www.historesearch.com/frenchindianmil.html


	PROCEDURES/ACTIVITIES

Remember Horizontal Teaching:

	LESSON COMPONENT
	CHECK FOR UNDERSTANDING

	SET:
Write Hendrick’s words on chart paper and read them aloud.  Help students substitute a more familiar word for quarrelling.  Explain the meaning of the word destruction (perhaps contrasting with construction), and discuss what kind of destruction Hendrick is referring to.  

Iroquois leader named Hendrick said that the British and French were “quarrelling about lands which belong to us, and their quarrel may end in our destruction.”  Make sure the students understand that the Iroquois believed that the land belonged to them, not to the British or the French, and they feared being destroyed no matter who won the war.  


	Have students turn to a friend and paraphrase Hendrick’s words.  Then ask students to role play; one will be Hendrick and one will be a British soldier.  Then reverse roles.



	INPUT: 

Students will participate in the viewing of flip chart titled: French and Indian War.  As students participate they will take notes in their ISN to answer the following questions:

1. What information in the flip chart catches your attention?

2. What questions can you ask that will help make this information meaningful?
3. What conclusions or inferences can be drawn from the questions you have asked?

	Share ACTIV flip chart to learn about conflicts over land and about early leaders who had an impact on our country’s early beginnings. 

Monitor student notes in ISN.

	MODEL: Letter to the French
Tell students they are going to write a stern letter to the French to tell them that they must leave the Ohio River Valley.   Explain to students that they need to think about how to get their (the French) attention and be persuasive and clear.  Here, students are writing to a real audience (the French) and for a real purpose (to convince the French that they should leave the Ohio River Valley immediately).  

	Guide students to explore how need for land led to conflict with the French/Indians.  Discuss the causes and effects of the conflict.  Ask students to reflect on who they think is right… and then to switch roles.  

	GUIDED PRACTICE:
Write a letter:  
· Have students write letters about the French refusing to leave the Ohio River Valley.  As a British leader, students write stern letters demanding that the French leave the Ohio River Valley immediately.

· Students should state at least two reasons to support his/her demands.  As a British leader, how do you defend your right to occupy the valley?  Remind students to include facts from their notes.

· Have students exchange letters with a partner and respond from the opposite point of view.  In the response, students should state at least two reasons to defend why it is their right to occupy the Ohio River Valley.

	· Three points: clearly uses persuasive argument  to demand the French/Indians leave the Ohio Valley; clearly justifies using evidence from notes; writes more than a minimum number of sentences (to be determined) 
 

· Two points: presents a satisfactory argument  to demand the French/Indians leave the Ohio River Valley; uses some evidence from notes; writes the minimum number of sentences 
 

· One point: unable to present an argument or evidence from lesson; does not write the minimum number of sentences 



	CLOSURE: 
Share The Rules of Bravery and Liberty with students (found in George Washington, A Collection compiled and edited by W.B. Allen).  There are two primary resources that you might share: (1) Address to His Command  to demonstrate Washington’s loyalty to the King and (2) letter To Governor Robert Hunter Morris to understand the danger the colonies were facing.


	Students will turn and talk to a neighbor about Washington’s loyalty to the King and the dangers he was willing to face in his efforts to help the British colonists settle their differences with the French/Indians over the Ohio River Valley.

	ASSESSMENT(S)

	Stage of Language Acquisition
	Proving Behavior

	Native Speakers and Advanced Fluency
	Students will create declarative, interrogative, and exclamatory sentences to describe the causes and effects of the French-Indian War.

	Intermediate Fluency
	Students will share in cooperative groups about the causes and effects of the French-Indian War.

	Speech Emergence
	Students will speak using the words French-Indian War, British, George Washington and Ohio River Valley to describe the causes and effects of the French-Indian War.



	Early Production
	Students will speak using the words French-Indian War, British, George Washington and Ohio River Valley to describe the causes and effects of the French-Indian War.



	Preproduction
	Students will pronounce the words French-Indian War, British, George Washington and Ohio River Valley.



	ACCOMMODATIONS/ENRICHMENTS

	Accommodations:  Prepare a two-column worksheet with causes on the left side and effects on the right.  Write the answers in random order.  Have children draw a line to connect each question to the correct answer.
Enrichment:  Students will create digitized photo stories including special effects, soundtracks, titles, captions and voice narration to describe the French-Indian War. 


	SILENT/SUSTAINED READING RESOURCES

	1. Struggle for a Continent: The French and Indian Wars: 1689-1763 (The American Story) by Betsy Maestro and Giulio Maestro

2. Battles of the French and Indian War (Americans at War-the French and Indian War) by Diane Smolinski

3. The Hunters of the Hills: a Story of the Great French and Indian War by Joseph Altsheler

4. Revolutionary rumblings (Chester the Crab's comics with content series) (Comix With Content) by Bentley Boyd

5. The French and Indian War: 1660-1763 (Drama of American History) by Christopher Collier and James Lincoln Collier

6. Robert Rogers: Rogers' Rangers and the French and Indian War (The Library of American Lives and Times) by Jennifer Quasha
7. Struggle for a Continent: The French and Indian Wars, 1690-1760 by Albert Marrin
8. Young George Washington and the French and Indian War, 1753-1758 by Robert M. McClung

9. The French Indian War: A Primary Source History of the Fight for Territory in North America (Primary Sources in American History) by Carolyn Gard

10. The French and Indian War (We the People) by Andrew Santella

11. The French & Indian War (Essential Events Set 4) by Charles E. Pederson

12. French and Indian War Edition 1. by Laurie Collier Hillstrom

13. Sterling Point Books: George Washington: Frontier Colonel by Sterling North

14. Calico Captive by Elizabeth George Speare

15. Ambush in the Wilderness (Adventures in America) by Kris Hemphill, Hope L. Killcoyne, and Nicolas Debon 

16. The Matchlock Gun by Walter D. Edmonds


	INTERDISCIPLINARY CONNECTIONS

Elementary Only

	To demonstrate the ending and results of the war, ask the students what they had for dinner last night. One of the students may have had some "Cajun" style food. Ask student if he realized he was taking a bite out of the French and Indian War when he had that food. What language do some people in Louisiana speak?  Tell the story of the Acadians (French in Canada) who refused to pledge their allegiance to the British after the French and Indian War and were kicked out of Canada, migrating down the Mississippi River to Louisiana. Mention some of the French names along the Mississippi and in Louisiana and say that is why they are called that. Pass out the song "Acadian Driftwood" by The Band.  
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