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	Spring Branch ISD Model Lesson Plan

Darryl White
Debating Indian Removal


	Course:  U.S. History (1607-1877)
	Unit of Study:  Andrew Jackson
	Title of lesson: Debating Indian Removal

	Grade Level:  8th
	
	Time Frame of lesson: Approximately 100 minutes

	ENDURING UNDERSTANDING(S):  How do the big ideas show up in this content’s curriculum? What do you want students to remember 10 years down the road?

	Westward expansion impacted Native Americans.


	CONCEPT STATEMENT(S): The big ideas that spiral through all social studies curriculum.
	ESSENTIAL QUESTION(S): Personalized, open-ended questions which build relevancy to curriculum for students.

	A nation’s self-interests promote territorial expansion. 


	In your opinion was the movement of Native Americans off their traditional homeland necessary for America’s development or just a selfish act prompted by greed? Support your answer.


	THREE PART OBJECTIVE: (Content, Cognitive Blooms Level, and Proving Behavior)

	Given prior knowledge of America’s 19th century “Indian problem,” the student will be able to evaluate the reasons for and effects of the Indian Removal Act by writing an essay justifying or repudiating the law and its effect.


	LANGUAGE OBJECTIVE(S): (Aligned with ELPS/Choose those appropriate to your students.)

	Learning Strategies
	1.F
Use accessible language and learn new and essential language in the process

	Listening
	2.C

Learn new language structures, expressions, and basic and academic vocabulary heard during classroom instruction and interactions
2.D

Monitor understanding of spoken language during classroom instruction and interactions and seek clarification as needed;
2.G

Understand the general meaning, main points, and important details of spoken language ranging from situations in which topics, language, and contexts are familiar to unfamiliar;


	Speaking
	3.E

Share information in cooperative learning interactions
3.G

Express opinions, ideas, and feelings ranging from communicating single words and short phrases to participating in extended discussions on a variety of social and grade appropriate academic topics


	Reading
	4.H

Read silently with increasing ease and comprehension for longer periods; inferences and conclusions from text and graphic sources, and finding supporting text evidence commensurate with content area needs

4.I

Demonstrate English comprehension and expand reading skills by employing basic reading skills such as demonstrating understanding of supporting ideas and details in text and graphic sources, summarizing text, and distinguishing main ideas from details commensurate with content area needs
4.K

Demonstrate English comprehension and expand reading skills by employing analytical skills such as evaluating written information and performing critical analyses commensurate with content area and grade-level needs


	Writing
	5.F

Write using a variety of grade-appropriate sentence lengths, patterns, and connecting words to combine phrases, clauses and sentences in increasingly accurate ways as more English is acquired
	

	TEKS COVERED IN THIS LESSON: Aligned to the 2010 Essential Knowledge and Skills

	8.5 G analyze the reasons for the removal and resettlement of Cherokee Indians during the Jacksonian era, including the Indian Removal Act, Worcester v. Georgia, and the Trail of Tears.
8.29 A differentiate between, locate, and use valid primary and secondary sources such as computer software, databases, media and news services, biographies, interviews, and artifacts to acquire information about the United States;


	TEACHER TO TEACHER NOTES:

	The focus of this lesson is the Indian Removal Act and Trail of Tears. Students will read various primary sources and debate on how the government should handle Native American tribes (particularly the Cherokee). The full versions of these primary sources can be found on the Internet. The 

Students will also locate primary sources on their own to describe the Trail of Tears. Finally, students will write a short essay evaluating the justifications of the Trail of Tears. 


	VISUALS, MATERIALS, AND TEXTS:
	RESOURCES & TECHNOLOGY

	1. Political Cartoon: “Red Children, Great Father”

2. Excerpt from Andrew Jackson’s First Message to Congress

3. Excerpt from “Memorial of the Cherokee Nation”

4. Excerpt from Andrew Jackson’s Farewell Address.

5. Excerpt from Indian Removal Act

6. Excerpt from Worcester V. Georgia (optional)

7. Political Cartoon: “Historical Caricature of the Cherokee Nation” (optional)
8. Trail of Tears Painting #1 (optional)
9.  Trail of Tears Painting #2 (optional)
10.  Trail of Tears Painting #3 (optional)
11.  Trail of Tears Map (optional)

	Computers, laptops and/or digital tablets to research primary resources on the Trail of Tears.

Printers to print out these resources.

	PROCEDURES/ACTIVITIES

Remember Horizontal Teaching:

	LESSON COMPONENT
	CHECK FOR UNDERSTANDING

	SET: Day 1: Students will look at the “Red Children, Great Father” cartoon of Andrew Jackson and the Native Americans.

	1. Ask students the following questions (orally or written): 

· What catches your attention?

· What questions do you have?

· What inferences can you make?

Engage students in discussion about the cartoon.



	INPUT: Ask the students: What should be done about Native Americans that live on land that settlers and farmers want to move onto?”
Divide the class in half. Assign half of the students to read the excerpts from Andrew Jackson’s “First Message to Congress.” Assign the other half to read the excerpts from “Memorial of the Cherokee Nation.” 
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As students finish, have them discuss their arguments with their teammates and develop their three strongest arguments that support their position [Allow about three minutes].

Re-state the problem. Have the Indian removal side state their opinion first. Then allow the other side to state their argument. Have students take notes on the views of the opposing side. 

Depending on the class, feel your way through the debate. As the debate comes to a close, have students explain the overall argument of the opposing side.

	Write student answers on the board [Ultimately, answers will come down to some form of “move them (with or without compensation)” or “leave them alone.”

While students are reading, tell them to take three notes about what to do with the Native Americans.

Guide the debate as necessary.



	Day 2: Set: Have students read the excerpts from the Indian Removal Act as well as Worcester v. Georgia (1832) and take notes on what the Act and Supreme Court case did.
MODEL: Work with the class to describe what they think the journey for the Cherokee Indian was like.

	Write student responses on the board.

	GUIDED PRACTICE:

Allow students to use digital resources to find at least two primary sources on the Trail of Tears. Once they have found their resources, have students write a six sentence paragraph about what the journey was really like.

INDEPENDENT PRACTICE:

When students are done, have them read the excerpt from Jackson’s Farewell Address.
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	Assist students in finding primary sources only via the internet as well as writing their paragraphs as necessary.

	CLOSURE & ASSESSMENT: Have students write a three paragraph essay answering the following question: 
“In your opinion was the movement of Native Americans off their traditional homeland necessary for America’s development or just a selfish act prompted by greed? Support your answer.” 
Have students write according to the rubric.
	Grade the essay according to the rubric.

	ASSESSMENT(S)

	

	Reporting Category
	Stimuli (if applicable)

“We have been called a poor, ignorant, and degraded people. We certainly are not rich; nor have we ever boasted of our knowledge, or our moral or intellectual elevation. But there is not a man within our limits so ignorant as not to know that he has a right to live on the land of his fathers, in the possession of his immemorial privileges, and that this right has been acknowledged and guaranteed by the United States; nor is there a man so degraded as not to feel a keen sense of injury, on being deprived of this right and driven into exile.”

· Excerpt from the “Memorial of the Cherokee Nation”

	1
	

	TEKS Alignment

(remember if it uses a Social Studies Skill it needs dual coding)
	Question Stem
The above quote shows the speaker’s disdain for --

	8.5 G

8.29 A
	

	Answer
	Distracters

A the institution of slavery in the United States.

B the forced removal of native people from their home land.

C the savage lifestyle of the Cherokee and other Native Americans.

D the British policies in North America after 1763.


	B
	

	Source of Question
	Teacher-Made

	

	ACCOMMODATIONS/ENRICHMENTS

	Accommodations: You may want to shorten reading and writing assignments for special education students or other learners with special needs.
Enrichment: 
· Have students look at and explain the political cartoon “Historical Caricature of the Cherokee Nation.”
· You could also use a variety of Trail of Tears Paintings or Maps: Trail of Tears Painting #1; Trail of Tears Painting #2; Trail of Tears Painting #3; Trail of Tears Map
· The essay can be made a part of the bigger Andrew Jackson unit. Jackson’s Farewell Address is a fascinating document that can be used with a number of topics from his presidency including the war on the bank and the Nullification Crisis. Students can analyze and evaluate the document to determine if Andrew Jackson was justified in his actions as president.


	SILENT/SUSTAINED READING RESOURCES

	The backbone of this lesson is primary sources. Use your textbook and other summative readings over Andrew Jackson to provide a different perspective on his actions as president.


	INTERDISCIPLINARY CONNECTIONS

Elementary Only

	


� INCLUDEPICTURE "http://tah.rice.edu/assets/0/306/328/e3f14555-59ab-417a-a673-3b2e73a09744.jpg" \* MERGEFORMATINET ���








_1400585587.doc
Excerpt from Andrew Jackson’s First Annual Message to Congress


The Constitution declares that “no new State shall be formed or erected within the jurisdiction of any other State,” without the consent of its legislature…
By persuasion and force, [the Indians] have been made to retire from river to river, and from mountain to mountain; until some of the tribes have become extinct, and others have left butremnants, to preserve, for a while, their once terrible names.  Surrounded by whites…[who] destroy the resources of the savage, doom him to weakness and decay; the fate of the Mohegan, the Narragansett, and the Delaware, is fast overtaking the Choctaw, the Cherokee, and the Creek…

As a means of effecting this end I suggest for your consideration the propriety of setting apart an ample district west of the Mississippi, and without the limits of any State or Territory now formed, to be guaranteed to the Indian tribes as long as they shall occupy it, each tribe having a distinct control over the portion designated for its use. There they may be secured in the enjoyment of governments of their own choice, subject to no other control from the United States than such as may be necessary to preserve peace on the frontier and between the several tribes. There the benevolent may endeavor to teach them the arts of civilization, and, by promoting union and harmony among them, to raise up an interesting commonwealth, destined to perpetuate the race and to attest the humanity and justice of this Government.

This emigration should be voluntary, for it would be as cruel as unjust to compel the aborigines to abandon the graves of their fathers and seek a home in a distant land. But they should be distinctly informed that if they remain within the limits of the States they must be subject to their laws. In return for their obedience as individuals they will without doubt be protected in the enjoyment of those possessions which they have improved by their industry. But it seems to me visionary to suppose that in this state of things claims can be allowed on tracts of country on which they have neither dwelt nor made improvements, merely because they have seen them from the mountain or passed them in the chase. Submitting to the laws of the States, and receiving, like other citizens, protection in their persons and property, they will ere long become merged in the mass of our population.
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Excerpt from Andrew Jackson’s Farewell Address

In our domestic concerns there is everything to encourage us, and if you are true to yourselves nothing can impede your march to the highest point of national prosperity. The States which had so long been retarded in their improvement by the Indian tribes residing in the midst of them are at length relieved from the evil, and this unhappy race--the original dwellers in our land--are now placed in a situation where we may well hope that they will share in the blessings of civilization and be saved from that degradation and destruction to which they were rapidly' hastening while they remained in the States; and while the safety and comfort of our own citizens have been greatly promoted by their removal, the philanthropist will rejoice that the remnant of that ill-fated race has been at length placed beyond the reach of injury or oppression, and that the paternal care of the General Government will hereafter watch over them and protect them.


