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	Spring Branch ISD Model Lesson Plan

Darryl White
Spring Woods Middle
 Diversity in America


	Course:  U.S. History
	Unit of Study:  Immigration
	Title of lesson: Diversity in America

	Grade Level:  Written for 8th grade,  but can be easily modified to fit any level
	
	Time Frame of lesson: 90 minutes

	ENDURING UNDERSTANDING(S):  How do the big ideas show up in this content’s curriculum? What do you want students to remember 10 years down the road?

	People moved to America improve their lives in some way at various times throughout history.

	CONCEPT STATEMENT(S): The big ideas that spiral through all social studies curriculum.
	ESSENTIAL QUESTION(S): Personalized, open-ended questions which build relevancy to curriculum for students.

	Political, economic, and social factors push people from their home and pull them to a new place.


	To what extent were the lives of immigrants better off in America than their home country? 

	THREE PART OBJECTIVE: (Content, Cognitive Blooms Level, and Proving Behavior)

	Given technology, students will demonstrate understanding of why various groups immigrated to America by analyzing given immigrant groups and population patterns in America, creating graphs illustrating the information and writing a summary of the findings.



	LANGUAGE OBJECTIVE(S): (Aligned with ELPS/Choose those appropriate to your students.)

	Learning Strategies
	Use prior knowledge to analyze social studies information.

	Listening
	N/A

	Speaking
	Share demographic information in cooperative learning.
Narrate, describe and explain demographic information.

	Reading
	Participate in shared reading, retelling, summarizing, of census information.

	Writing
	Narrate, describe, and explain with specificity and detail demographic patterns in the U.S.

	TEKS COVERED IN THIS LESSON: Aligned to the 2010 Essential Knowledge and Skills

	8.24A: Identify selected racial, ethnic, and religious groups that settled in the United States and explain their reasons for immigration.
Ongoing TEKS

8.29 Social studies skills. The student applies critical-thinking skills to organize and use information acquired through established research methodologies from a variety of valid sources, including electronic technology. The student is expected to: 

(A) differentiate between, locate, and use valid primary and secondary sources such as computer software, databases, media and news services, biographies, interviews, and artifacts to acquire information about the United States; 

(B) analyze information by sequencing, categorizing, identifying cause-and-effect relationships, comparing, contrasting, finding the main idea, summarizing, making generalizations and predictions, and drawing inferences and conclusions; 

(C) organize and interpret information from outlines, reports, databases, and visuals, including graphs, charts, timelines, and maps; 

(D) identify points of view from the historical context surrounding an event and the frame of reference which influenced the participants; 

(E) support a point of view on a social studies issue or event; 

(F) identify bias in written, oral, and visual material; 

(G) evaluate the validity of a source based on language, corroboration with other sources, and information about the author; 

(H) use appropriate mathematical skills to interpret social studies information such as maps and graphs; 

(I) create thematic maps, graphs, charts, models, and databases representing various aspects of the United States; and 

(J) pose and answer questions about geographic distributions and patterns shown on maps, graphs, charts, models, and databases. 

8.30 Social studies skills. The student communicates in written, oral, and visual forms. The student is expected to: 

(A) use social studies terminology correctly; 

(B) use standard grammar, spelling, sentence structure, punctuation, and proper citation of sources; 

(C) transfer information from one medium to another, including written to visual and statistical to written or visual, using computer software as appropriate; and 

(D) create written, oral, and visual presentations of social studies information. 



	TEACHER TO TEACHER NOTES:

	You will want to create or show examples of bar graphs and population maps for students to get an idea for what they are expected to create.


	VISUALS, MATERIALS, AND TEXTS:
	RESOURCES & TECHNOLOGY

	A current World Almanac may be of good use…but not required.

Use the map below for students to draw their population map.
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	Internet connected technology for research.

www.census.gov
CIA World Factbook

Wikipedia Reference List
Fortunately, Remy Charlip, Simon &Schuster, 1964.

	PROCEDURES/ACTIVITIES

Remember Horizontal Teaching:

	LESSON COMPONENT
	CHECK FOR UNDERSTANDING

	SET:  For homework the night before, have students ask their parents or a relative how did their family end up living in the city they reside. Ask them to trace their family’s roots back as far as they can to find their “trail to where they live now.”
	Ask students to share these roots with a partner. Ask partners to volunteer what they learned about themselves or someone else they worked with.

	INPUT:

List the following groups on the board:
English

Irish

Germans

Africans

Instruct students to research why these four groups came to America and place it in a T-chart. [Note: As you know there are many reasons some of the groups above came to America. Have them speak in generalities and be able to cite a source.]

[Enrichment]: Have students write a “Fortunately, Unfortunately” paragraph about their group. With this, students will write five sentences. The first sentence tells why their group came to America. The next sentence is a positive “fortunately” sentence about what happened to the group. The third sentence is a negative “unfortunately” sentence about what happened to the group next. Then alternate fortunately, then unfortunately next. Finally, end with a conclusion.

	Give students about 30 minutes to find this information. Have students share this information with the class.

	MODEL:

Show students your completed example of the map and graph you will have them create.
Recommended Map Directions:

1. Find the states that had the highest concentration of your chosen immigrant groups.

2. Choose four colors to represent this group.

3. Leave blank states/areas of the map where fewer than 1000 of the chosen immigrant group live. 

4. Color each state/area where between 1000-5000 immigrants from your group live.

5. Color each state/area where between 5000-10,000 of your group live.

6. Color each state/area where between 10,000-50,000 of your group live.

7. Color each state/area where more than 50,000 of your group live.

Recommended Graph Directions

1. Draw a graph X and Y axis.
2. Place numbers appropriate to your specific immigrant population on the Y-axis of the graph [Ex: If your population ranked between 10,000 and 100,000 put numbers between 10,000 and 100,000 on your Y-axis].

3. Place the appropriate years you are graphic on the X-Axis of your graph [Ex: If your immigration range is between 1750 and 1950, place these dates on your graph in 25 or 50 year increments.
4. Graph your population based on your data.

	This should be created prior to the start of this project.

	GUIDED PRACTICE:

1. Have students or small groups choose one of the groups studied earlier (or you assign) or choose another group of their choosing.
2. Have students research the population of their ethnic group in America from the 1600s to the present.

3. Students are to create a bar graph showing the population of their ethnic group in America from 1600s to the present. 

4. Have students research the parts of the country where their ethnic groups live.
5. Students are to create a map showing where their ethnic groups primarily live.

	Students should use the U.S. Census as their main source of information. However a World Almanac and several websites have this information.

	CLOSURE:

Students are to write a brief paragraph summary telling why their group came to America, where their group is primarily located today and what their population is.

	Students should include push/pull factors in their summary as well as correct location and population information.

	ASSESSMENT(S)

	Use the summary as the assessment.


	ACCOMMODATIONS/ENRICHMENTS

	Accommodations: Provide SPED, ELL or struggling readers with printouts of demographic information.
Enrichment: Have students research another ethnic group.


	SILENT/SUSTAINED READING RESOURCES

	N/A


	INTERDISCIPLINARY CONNECTIONS

Elementary Only
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