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	Course:
Social Studies
	Unit of Study:
Civil War

	Title of lesson:
Emancipation Proclamation

Written by:

Marcia Looper, 5th Grade Teacher

Valley Oaks Elementary, Houston, TX

	Grade Level: 
Fifth Grade
	
	Time Frame of lesson:
Two 45 minute sessions

	ENDURING UNDERSTANDING(S):  

	A. Differences between North and South led to growing tensions between the two regions, secession of the South, and eventually, the Civil War.

B. Enslaved African American resisted slavery in many different ways. 

C. The role of the African Americans in the Civil War changed as they proved their ability and willingness to fight for their country and their freedom.



	CONCEPT STATEMENT(S): The big ideas that spiral through all social studies curriculum.
	ESSENTIAL QUESTION(S): Personalized, open-ended questions which build relevancy to curriculum for students.

	· Attempts to control people without giving them a say may lead to resentment and conflict.

· People with similar beliefs or interests tend to join together to help accomplish their goals.

· Differences in cultures and economies often lead to conflict.


	· How were the states in the North and South affected by the Emancipation Proclamation?

· Describe the war power of President Lincoln at the time the Emancipation Proclamation was issued.


	THREE PART OBJECTIVE: (Content, Cognitive Blooms Level, and Proving Behavior)

	Given a copy of the Emancipation Proclamation and a Civil War map from that time, and letters from individuals from the North and the South, the students will demonstrate their knowledge and ability to think about the relationship among events by identifying the sequence of events leading to the Emancipation, and identify the cause and effect relationships, by describing the way different states  and peoples were affected by the Emancipation Proclamation and by identifying the war power of  President Abraham Lincoln.


	LANGUAGE OBJECTIVE(S): (Aligned with ELPS/Choose those appropriate to your students.)

	Learning Strategies
	1A:  Students will use what they know about leaders today to learn about leaders from the past.



	Listening
	2D:  Students will listen to class discussion about the abolition of slavery and will participate in creating a class chart accurately identifying the impact  of Abraham Lincoln’s action to end slavery.

	Speaking
	3G:  Students will express opinions, ideas and feelings about slavery using words to describe the feelings of the South and the feelings of the north.


	Reading
	4E:  Students will read actual letters stating the opinions of slavery from the viewpoints of both sides.


	Writing
	5G:  Students will narrate, describe and explain in writing about Abraham Lincoln who bravely took on a difficult job and gave the country something to remember; identifying the impact Lincoln’s issue of the Emancipation Proclamation had on the USA.


	TEKS COVERED IN THIS LESSON: Aligned to the 2010 Essential Knowledge and Skills

	(4) History. The student understands political, economic, and social changes that occurred in the United States during the 19th century. The student is expected to: 

 (E) identify the causes of the Civil War, including sectionalism, states' rights, and slavery, and the effects of the Civil War, including Reconstruction and the 13th, 14th, and 15th amendments to the U.S. Constitution; 

(24) Social studies skills. The student applies critical-thinking skills to organize and use information acquired from a variety of valid sources, including electronic technology. The student is expected to: 

(A) differentiate between, locate, and use valid primary and secondary sources such as computer software; interviews; biographies; oral, print, and visual material; documents; and artifacts to acquire information about the United States; 

(B) analyze information by sequencing, categorizing, identifying cause-and-effect relationships, comparing, contrasting, finding the main idea, summarizing, making generalizations and predictions, and drawing inferences and conclusions; 

(C) organize and interpret information in outlines, reports, databases, and visuals, including graphs, charts, timelines, and maps; 

(D) identify different points of view about an issue, topic, or current event; and 

(E) identify the historical context of an event. 



	TEACHER TO TEACHER NOTES:

	· This document holds tremendous historical value to the United States. Studying this document can shed light on the events of history and how motions such as this one affect how we live today. 

· Exposure to this proclamation can help students understand the historical language of politics. Students could evaluate how an address such as this one compares to a more current political address. 

· This piece of writing demonstrates the historical language of the time period. A comparison of this language and the language used in today's politics could be made. Students could explore which language is more effective in the political world.


	VISUALS, MATERIALS, AND TEXTS:
	RESOURCES & TECHNOLOGY

	· The Emancipation Proclamation

· the letter from the Mother of a Northern Black Soldier to the President, July 31, 1863

· letter of a Massachusetts Black Corporal to the President, September 28, 1863 written by Corporal James H. Gooding of the 54th Massachusetts Colored Infantry
· American Slavery by Peter Kolchin  (pages 200-237)
· The American Soul Rediscovering the Wisdom of the Founders by Jacob Needleman
· Ideas that Shape a Nation by James L. Smith (pages 201-210)

	· Digital History
[http://www.digitalhistory.uh.edu/] 

· http://www.archives.gov/exhibits/featured_documents/emancipation_proclamation/ Freedmen and Southern Society Project
[http://www.history.umd.edu/Freedmen/fssphome.htm] 

· Free at Last: A Documentary History of Slavery, Freedom, and the Civil War
[http://www.history.umd.edu/Freedmen/falpg.htm]

·  Mother of a Northern Black Soldier to the President, July 31, 1863
[http://www.history.umd.edu/Freedmen/hjohnsn.htm] 

· Massachusetts Black Corporal to the President, September 28, 1863
[http://www.history.umd.edu/Freedmen/gooding.htm]

· EL Civics for ESL Students:  http://www.elcivics.com/emancipation-proclamation.html
· The White House
Biography of Abraham Lincoln 
2005-06-15 

· National Archives and Records Administration
The Emancipation Proclamation 
2005-06-15 

· Emancipation Proclamation
Educator's Guide 
2005-06-15 

· America's Reconstruction
Digital History 
2005-06-15 

· The National Archives Experience
American Originals 
2005-06-15


	PROCEDURES/ACTIVITIES

Remember Horizontal Teaching:

	LESSON COMPONENT
	CHECK FOR UNDERSTANDING

	SET:  (whole group)
Have students journal or discuss what it means to be free. Students may be encouraged to think about where their freedoms come from, and what being free really means; the question of whether we control our freedom or not could be posed.

	· FREEDOM - Explore what it means to be free. Are there different types of freedoms? Can we control our own freedom? Is freedom really free will? Who should determine the freedom of others? Define freedom. 

· EQUALITY - Consider whether or not being free makes you equal. After slaves were freed were they equal to all others? How do you gain equality? Must you have equality to have freedom? 

· HISTORICAL EVENTS - How did the events occurring at this time affect President Lincoln actions? If you were President Lincoln would you have had the courage to make this proclamation? What can we learn about the directions/intentions for the United States of America from this proclamation?

	INPUT: (whole group)
Begin by having students do a careful reading of both the brief description of The Emancipation Proclamation and the text itself. Have students identify the main features of Proclamation by answering these questions of the document:
View Flip Chart 
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(Emancipation Proclamation, by Mlooper)
	· Upon what authority does Lincoln issue this proclamation? 

· Why is emancipation proclaimed as a "fit and necessary war measure"? 

· Why does the proclamation only apply to slaves in certain states? Why is the geographical location significant? 

· What does Lincoln encourage these freed slaves to do and to refrain from doing? 

· Explain how each of these provisions was expected to contribute to the Union war effort. 

· Invite student comment on the relatively limited emancipation Lincoln proclaimed. 



	MODEL:  (whole group)
An important perspective on emancipation is that of African Americans on both sides of the battle lines. Ask students to read the letter from the Mother of a Northern Black Soldier to the President, July 31, 1863 
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and consider the following questions:
	· Who wrote this letter? 

· What do you know about this individual from the letter? 

· Under what circumstances was this letter written? 

· Why was this letter written, i.e., what action(s) does the author request of President Lincoln? 

· Upon what grounds does she make her request? 

· What most concerns her regarding the Proclamation? 

· What do we learn from this letter about emancipation? 

· How would you describe the tone of this letter? Is the tone important? Why or why not? 



	GUIDED PRACTICE:  (in cooperative groups of 4-5)
Next have students read the letter of a Massachusetts Black Corporal to the President, September 28, 1863 written by Corporal James H. Gooding of the 54th Massachusetts Colored Infantry (the troops celebrated in the film Glory), which complains to Lincoln of unequal pay for white and African American soldiers and consider these questions:
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	· Who wrote this letter? 

· What do we know about this individual? 

· Under what circumstances was this letter written? 

· Why was this letter written, i.e., what "common grievance" motivates the author to write to Lincoln? 

· What important distinction does he bring to the attention of Lincoln? 

· List some of the facts which he uses to support this distinction. 

· Why does the author not consider himself and his men "fit subjects for the Contraband act"? 

· Why does he address Lincoln as the "chief Magistrate of the Nation"? 

· How would you describe the tone of this letter? Is the tone important? Why or why not? 



	CLOSURE: Discuss the Freedmen Memorial Monument (show the students a picture of the Lincoln Freedmen Memorial).

	Discuss and debate the implications of the picture. When needed, prompt or redirect with questions regarding the symbolism of the crouched man in broken chains and Lincoln's positioning. Bring up Lincoln's legacy as the Great Emancipator, and identify Lincoln's role in providing the avenue for emancipation. Use student comments as a means of assessing their understanding of Lincoln.



	ASSESSMENT(S)

	Stage of Language Acquisition
	Proving Behavior

	Native Speakers and Advanced Fluency
	Students will express opinions, ideas and feelings about the impact and importance of ending slavery.



	Intermediate Fluency
	Student will share in cooperative groups about the impact of ending slavery.


	Speech Emergence
	Student will speak using a variety of types of sentence stems about the abolition of slavery.



	Early Production
	Students will ask and give information using the word abolition.

	Preproduction
	Students will pronounce the word abolition correctly.



	ACCOMMODATIONS/ENRICHMENTS

	Accommodations:  
· Use synonyms, pictures, and role-playing to help students understand the meanings of the words abolition, emancipation and proclamation.  Have students practice using these words as they tell about the abolition of slavery in America.
Enrichment:  
· Have students write a newspaper article/editorial about the impact of the Emancipation Proclamation.

· TIME-SEQUENCE PATTERN ORGANIZER - Create in Inspiration. Create a time-sequence pattern organizer to illustrate historical progression of how friction between the Northern and Southern states developed as the two regions differed more and more in their viewpoints on crucial issues.  

· Create a short “Hall of Fame” presentation about a person who was important during the time of the U.S. Civil War using ANIMOTO.

· Create a TABLE using Microsoft Word to identify the main differences between how Northerners and Southerners lived.


	SILENT/SUSTAINED READING RESOURCES

	· Lincoln's Emancipation Proclamation: The End of Slavery in America [Hardcover] Allen C. Guelzo
· The Emancipation Proclamation: Three Views (Conflicting Worlds: New Dimensions of the American Civil War) by Harold Holzer, Edna Greene Medford and Frank J. Williams (May 2006)

· Ben and the Emancipation Proclamation by Pat Sherman and Floyd Cooper (Nov 13, , 2009)

· The Emancipation Proclamation: Would You Do What Lincoln Did? (What Would You Do?) by Elaine Landau (Sep 2010)

· Bolotin, Norm. Civil War A to Z : a young readers' guide to over 100 people, places, and points of importance. Dutton Children’s Books, 2002.

· Clinton, Catherine. The Civil War : an illustrated history. Scholastic, 1999, 2004.

· Chronicle Books. From fields of fire and glory : letters of the Civil War. 2002.

· Ford, Carin. African-American soldiers in the Civil War : fighting for freedom. Enslow, 2004.

· Fradin, Dennis B. Bound for the North Star : true stories of fugitive slaves. Clarion, 2000.

· Herbert, Janis. The Civil War for kids : a history with 21 activities. Chicago Review Press, 1999.

· Murphy, Jim. The boys' war : Confederate and Union soldiers talk about the Civil War. Clarion, 1990.

· Nelson, Sheila. America divided : the Civil War 1860-1865. Mason Crest, 2005.

· Rappaport, Doreen. No More! Stories and Songs of Slave Resistance. Candlewick, 2005.



	INTERDISCIPLINARY CONNECTIONS

Elementary Only

	1. Music: Work with a partner to compose a song that would help enslaved people remember a route on the Underground Railroad.  Refer to the maps on pages 50-51 in The Nystrom Atlas of Our Country’s History.

2. Geography:  Use a map with a mileage scale to compute the distances of the routes of the Underground Railroad.  Calculate how long it might take to follow several of the routes if escaping slaves could travel 25 miles in a day.

3. Math: Calculate the approximate number of African American soldiers who survived the Civil War.  Find the percentage of African American soldiers who died in the Civil War.
4. Drama: Create puppets with materials provided to represent Northerners and Southerners.  Puppets will present their opinions of Reconstruction in the South in a puppet show for the class.
5. Science: Research William Thomas Morton, an American, who first used general anesthesia.  Write about the impact of this discovery to better treat wounded Civil War soldiers.
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The Emancipation Proclamation

The issuing of the Emancipation Proclamation in 1862 freed slaves in the United States in certain areas. These area were outlined in the document as well as when the freeing of the slaves would take effect. 


1. On the map below, shade or color the states to which the Emancipation Proclamation applied. (If a portion of the state was not affected, then shade or color it in a different way. 
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2. Why did the Emancipation Proclamation not apply to the entire United States? 


(Hint: Art. 2, Sec. 2, of the U.S. Constitution) _______________________________________________________________________________________________________________________________________________________________________________________________
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Mother of a Northern Black Soldier to the President


Buffalo [N.Y.]  July 31 1863 


Excellent Sir   My good friend says I must write to you and she will send it   My son went in the 54th regiment.  I am a colored woman and my son was strong and able as any to fight for his country and the colored people have as much to fight for as any.  My father was a Slave and escaped from Louisiana before I was born morn forty years agone   I have but poor edication but I never went to schol, but I know just as well as any what is right between man and man.  Now I know it is right that a colored man should go and fight for his country, and so ought to a white man.  I know that a colored man ought to run no greater risques than a white, his pay is no greater his obligation to fight is the same.  So why should not our enemies be compelled to treat him the same, Made to do it. 


My son fought at Fort Wagoner but thank God he was not taken prisoner, as many were   I thought of this thing before I let my boy go but then they said Mr. Lincoln will never let them sell our colored soldiers for slaves,  if they do he will get them back quck   he will rettallyate and stop it.  Now Mr Lincoln dont you think you oght to stop this thing and make them do the same by the colored men   they have lived in idleness all their lives on stolen labor and made savages of the colored people, but they now are so furious because they are proving themselves to be men, such as have come away and got some edication.  It must not be so.  You must put the rebels to work in State prisons to making shoes and things, if they sell our colored soldiers, till they let them all go.  And give their wounded the same treatment.  it would seem cruel, but their no other way, and a just man must do hard things sometimes, that shew him to be a great man.  They tell me some do you will take back the Proclamation,  don't do it.  When you are dead and in Heaven, in a thousand years that action of yours will make the Angels sing your praises I know it.  Ought one man to own another, law for or not,  who made the law, surely the poor slave did not.  so it is wicked, and a horrible Outrage, there is no sense in it,  because a man has lived by robbing all his life and his father before him, should he complain because the stolen things found on him are taken.  Robbing the colored people of their labor is but a small part of the robbery   their souls are almost taken, they are made bruits of often.  You know all about this 


Will you see that the colored men fighting now, are fairly treated.  You ought to do this, and do it at once, Not let the thing run along   meet it quickly and manfully, and stop this, mean cowardly cruelty.  We poor oppressed ones, appeal to you, and ask fair play.  Yours for Christs sake 


Hannah Johnson. 


[In another handwriting]  Hon. Mr. Lincoln   The above speaks for itself   Carrie Coburn 


Hannah Johnson to Hon. Mr. Lincoln, 31 July 1863, J-17 l863, Letters Received, ser. 360, Colored Troops Division, Adjutant General's Office, Record Group 94, National Archives. 


Published in The Black Military Experience, pp. 582–83, in Free at Last, pp. 450–51, in Families and Freedom, pp. 81–82, and in Freedom's Soldiers, pp. 106–8. 


