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Model Lesson Plan

K. Hubbard
Thurgood Marshall High School
	Course:

US History

	Title of Unit:

Political, Economic, and Social Issues 

in the 1920s

	Title of Lesson:
Voices of the Harlem Renaissance


	 Grade Level: 
11th Grade

	
	Time Frame:

85 minutes (or 55 minutes 
if writing is assigned as homework)



	Description 
Students use a variety of strategies to analyze works of arts created during the Harlem Renaissance and then describe and explain how the movement reflected the characteristics of the U.S. from 1920-1930.


	TEKS Objectives 

 (25)  Culture. The student understands the relationship between the arts and the times during which they were created. The student is expected to:

(A)  describe how the characteristics and issues in U.S. history have been reflected in various genres of art, music, film, and literature;

(B)  describe both the positive and negative impacts of significant examples of cultural movements in art, music, and literature such as Tin Pan Alley, the Harlem Renaissance, the Beat Generation, rock and roll, the Chicano Mural Movement, and country and western music on American society;

(29) Social studies skills. The student applies critical-thinking skills to organize and use information acquired from a variety of valid sources, including electronic technology. The student is expected to:
            (A)  use a variety of both primary and secondary valid sources to acquire information and to analyze and  

            answer historical questions.


	Teacher to Teacher Notes
This Harlem Renaissance Stations Activity is a good way to cover the required topics in a short amount to time.  When combined with introductory lecture from teacher or introductory reading as homework, this activity can be done in its entirety as a way to teach the Harlem Renaissance.  

This activity would be a perfect way to compare the life of black Americans to the life of main stream America during the Roaring 20s.  

Suggested plays for Station Four include Porgy, Hot Chocolates, Lucky Sambo, Africana, Bamboola

The day before the activity 

· Divide desk/tables to create 5 groups or stations (for larger classes it may be necessary to sit up additional stations)

· Make copies of instructions and handouts (see below) to place on each station.  If multiple classes will use the materials it would be a good idea to place the documents in a sheet proctor. 

This lesson was draws heavily from the book Harlem Stomp: A Cultural History of the Harlem Renaissance, by Hill, L. (2003) New York: Little, Brown and Company.




	Materials needed:
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	Websites used:
http://www.kidsplay.org/100w/rubric.html 

(source of rubric)
www.tah.rice.edu 

(electronic version of this lesson )


	Procedures/Activities
Engage: Mindstreaming

Step 1
Write the following questions on the board or you may create your own:

1. Describe mainstream culture of Americans during the 1920s? 
2. Describe life for African Americans in the south during the 1920s?  
3. Do you think life for African Americans in the north was different than life in the south?  If so, how?  What circumstances created any differences or similarities?   

Step 2

Allow students to select a partner.  Person 1 answers each question with no interruptions for 30-60 seconds. 

Step 3

Person 2 answers each question with no interruptions for 30-60 seconds. 

Step 4 

Person 1 & 2 can then share what they heard during the class debrief.

Explain:  

After students have shared their answers to the questions from Mindstreaming activity, recap what students have previously learned about mainstream culture and the Roaring 20s, Jim Crow Laws and the Great Migration.  Use this information as a way to frame and introduce The Harlem Renaissance.    

After you introduce The Harlem Renaissance tell students that they will be going on a “gallery walk” of the Harlem Renaissance.  

             Arrange students into teams of three to five.   Assign each member a role like recorder, time monitor, and 

             reporter.  

Explore:

Direct teams to different gallery stations.  Upon arriving at each station, teams will read the instructions and complete the task as a group but take notes (answer the questions) individually.  Previously assigned roles can rotate to each team member at the different stations.

After the designated time, (10-15 min) have the students rotate clockwise to the next station. 

As the students work, the teacher should monitor students’ progress and be prepared to provide clarification of any task or material.



	Assessment(s)
Evaluate

After students have completed the gallery walk, they should use the knowledge gained to answer an essay question similar to the examples below.

“How did the Harlem Renaissance reflect the transformation of the lives of African Americans?”
Or

“Why is the term “The New Negro Movement” appropriate for
 The works of art produced in Harlem during the 1920s?”
See rubric in Materials Needed section.




	Instructional Alternatives

Extend

· This activity can be completed as a web quest for individual student exploration of the topic.

· As a follow up, students can create an acrostic poem to explain the significance of the Harlem Renaissance. 

· This lesson can be modified to include nonlinguistic representations to enhance summaries and analysis of sources.
· Students can create skits that demonstrate the knowledge gained from the activity. 
· Stations can also be eliminate or combined to shorten the activity.


	Interdisciplinary Connections

English III (2) Reading/Comprehension of Literary Text/Theme and Genre. Students analyze, make inferences and draw conclusions about theme and genre in different cultural, historical, and contemporary contexts and provide evidence from the text to support their understanding. Students are expected to:

(A)  analyze the way in which the theme or meaning of a selection represents a view or comment on the human condition;
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Station Three 

Directions:  Listen to Heebie Jeebies by Louis Armstrong and The Mooche by Duke Ellington and answer the following questions for each Harlem Renaissance Jazz Favorite. 


Pre Listening


1. What do you know about the artist?


2. Based on the title, what do you predict this song will be about?


During Listening



3. What instruments are used?


4. If there are lyrics do they tell a story?


5. What emotions do you feel while listening to the recording?


6. What is the tone/mood of the recording?


7. What does the tone/mood tell you about the time period? 


After listening


8. Who is the intended audience of this song? 
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Station Five 


Directions:  Read the two articles written by W.E.B. Dubois and Booker T. Washington.   Create a T-Chart that list the similarities and differences in approach to improving the status of Blacks in America . 


Works Cited:

Wormser, R. (2001). Jim Crow stories. Retrieved from    



http://www.pbs.org/wnet/jimcrow/stories_people_dubois.html 
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Booker T. Washington

Booker T. Washington was the most famous black man in America between 1895 and 1915. He was also considered the most influential black educator of the late 19th and early 20th centuries insofar as he controlled the flow of funds to black schools and colleges. Born a slave on a small farm in the Virginia backcountry, he worked in the salt furnaces and coalmines of West Virginia as a child. Determined to educate himself, he traveled hundreds of miles under great hardship until he arrived -- broke, tired, and dirty -- at Hampton Institute. 

He became a star pupil under the tutelage of General Samuel Chapman Armstrong, head of Hampton. Washington was teaching at Hampton when General Armstrong called him aside after chapel. He said he had received a letter from some "gentlemen in Alabama" asking him to recommend a white principal for a colored school they wanted to open there in the town of Tuskegee. In 1881, Washington founded Tuskegee Normal and Industrial Institute on the Hampton model in the Black Belt of Alabama. Starting with a broken down building, he used his ability to win the trust of white Southerners and Northern philanthropists to make Tuskegee into a model school of industrial education. He reassured whites that nothing in his educational program challenged white supremacy or offered economic competition with whites. He accepted racial subordination as a necessary evil, at least until such time as blacks could prove themselves worthy of full civil and political rights. As far as blacks were concerned, Washington insisted that industrial education would enable them to lift themselves up by their bootstraps and escape the trap of sharecropping and debt. 

In September 1895, Washington became a national hero. Invited to speak at the 1895 Cotton States and International Exposition in Atlanta, Washington publicly accepted disfranchisement and social segregation as long as whites would allow black economic progress, educational opportunity, and justice in the courts. "The wisest of my race understand that the agitation of questions of social equality is the extremest folly and that progress in the enjoyment of all the privileges that will come to us must be the result of severe and constant struggle rather than artificial forcing. The opportunity to earn a dollar in a factory just now is worth infinitely more than to spend a dollar in an opera house." 

Washington further publicized himself and his program by publishing his (ghost-written) autobiography, UP FROM SLAVERY, in 1901. He also founded the National Negro Business League in 1900. Presidents Theodore Roosevelt and William Howard Taft, both men with deep racial prejudices, used Washington as an advisor because he accepted racial subordination. He was able to recommend candidates for minor political posts that traditionally were given to blacks. The industrialists who controlled the financing of many black schools in the South depended upon his advice as to which schools should receive funds. In 1903, Washington's policies received a challenge from within the black community. W.E.B. Du Bois, then a scholar at Atlanta University, attacked Washington's philosophy in the book THE SOULS OF BLACK FOLK. 

An organized resistance to Washington grew within the black intellectual community. But as far as the majority of middle-class and working-class blacks were concerned, Washington remained their man. His popularity enabled him to neutralize criticism, sometimes by devious means such as bribing newspapers to report false and unflattering reports of his critics. Because of his image as a conciliator, Washington seldom could publicly criticize injustice. Yet, behind the scenes, he did finance court cases challenging segregation and tried to mitigate some of its excesses. When Woodrow Wilson became president in 1913, Washington lost his influence in the federal government, which Wilson helped segregate further. Meanwhile, a new era had begun in the black community, and a younger generation would no longer accept white supremacy. Under the leadership of Du Bois and others, they would demand their political and civil rights. 

--Richard Wormser

W.E.B. Du Bois

W.E.B. Du Bois was born during the term of President Andrew Johnson and died the year that Lyndon Johnson became president. Du Bois was born and raised in Massachusetts, and graduated in 1888 from Fisk University, a black liberal arts college in Nashville, Tennessee. During the summer, he taught in a rural school and later wrote about his experiences in his book THE SOULS OF BLACK FOLK. 

In 1895, Du Bois became the first African American to receive a Ph.D. in the subject of history from Harvard University. He then studied in Germany but ran out of funds before he could earn a post-doctoral degree. With the publication of THE PHILADELPHIA NEGRO: A SOCIAL STUDY in 1899, the first case study of a black community in the United States, as well as papers on black farmers, businessmen, and black life in Southern communities, Du Bois established himself as the first great scholar of black life in America. 

He taught sociology at Atlanta University between 1898 and 1910. Du Bois had hoped that social science could help eliminate segregation, but he eventually came to the conclusion that the only effective strategy against racism was agitation. He challenged the dominant ideology of black accommodation as preached and practiced by Booker T. Washington, then the most influential black man in America. Washington urged blacks to accept discrimination for the time being and elevate themselves through hard work and economic gain to win the respect of whites. 

In 1903, in his famous book THE SOULS OF BLACK FOLK, Du Bois charged that Washington's strategy kept the black man down rather than freed him. This attack crystallized the opposition to Booker T. Washington among many black intellectuals, polarizing the leaders of the black community into two wings -- the "conservative" supporters of Washington and his "radical" critics. In 1905, Du Bois took the lead in founding the short-lived Niagara Movement, intended to be an organization advocating civil rights for blacks. Although the Niagara Movement faltered, it was the forerunner of the National Association for the Advancement of Colored People (NAACP), which was founded in 1909. Du Bois played a prominent role in the organization's creation and became its director of research and the editor of its magazine, THE CRISIS. For many young African Americans in the period from 1910 through the 1930s, Du Bois was the voice of the black community. He attacked Woodrow Wilson when the president allowed his cabinet members to segregate the federal government. He continued to fight against the demand by many whites that black education be primarily industrial and that black students in the South learn to accept white supremacy. Du Bois emphasized the necessity for higher education in order to develop the leadership capacity among the most able 10 percent of black Americans, whom he dubbed "The Talented Tenth." 

In the 1930s, Du Bois found himself in a bitter dispute with Walter White, the head of the NAACP, when Du Bois suddenly penned articles that advocated voluntary segregation, maintaining that black children would receive a better education from black teachers. Du Bois resigned from the editorship of THE CRISIS and the NAACP in 1934. 

He taught for the next ten years at Atlanta University and published two of his major works, BLACK RECONSTRUCTION: AN ESSAY TOWARD A HISTORY OF THE PART WHICH BLACK FOLK PLAYED IN THE ATTEMPT TO RECONSTRUCT DEMOCRACY IN AMERICA 1860-1880 and DUSK OF DAWN. In 1951, when he was 83 years old, the federal government prosecuted Du Bois for his affiliation with the Communist Party. A judge eventually threw out the case. Disillusioned with the United States, he officially joined the Communist Party in 1961 and moved to Ghana; he renounced his American citizenship more than a year later. 
--Richard Wormser
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Station One

Directions:  Examine the mural “Aspects of Negro Life “by Aaron Douglas and answer the following questions.  
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Level 1


1. List four details from the mural.


2. Who are the people involved?


3. What do you hear, smell, taste or feel in this picture?


Level 2


1. If you were a man in this picture, how would you feel?  


2. How do you feel as a woman looking at this picture?


3. Where and when does this picture take place? How do you know?


Level 3


1. Write a caption for this picture.
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		Written Report Assessment Template, Compiled from the following sources: Project Literary among Youth, 2002, http://www.kidsplay.org/100w/rubric.html accessed 19 May 2005. 



Kansas State University, 2005. Rubric for Research Paper, 



		Criteria

		Distinguished 



		Proficient  



		Basic  




		Unacceptable



		ANY EVIDENCE OF ANY SOURCE OR QUOTATION NOT CITED--0 FOR ENTIRE PAPER



		Thesis or Statement of Purpose




		Readily apparent to the reader; concisely stated


in a single


sentence, which is engaging,


and thought provoking.




		Clear but may sometimes


digresses in the paper ; stated in a single sentence.




		Not consistently clear; stated in a single sentence.




		Generally unclear; Incomplete, unfocused, or absent.






		Introduction

		Relevance of topic to class or audience is apparent.    The groundwork  for paper easy to predict because important topics that will be discussed are specifically mentioned. 

		A good attempt is made as to why the topic is pertinent but may be slightly unclear, or lacking in insight or originality. Organization for rest of the paper stated. 

		May be unclear (contain many vague terms), appear unoriginal, or offer relatively little that is new; provides little around which to structure the paper.

		no reference to the topic, audience or relevance.



		Content

		Clear examples  to support specific topic sentences and to support the overall purpose; reader gains important insight;  analysis poses novel ways to think of the material; quoted material well integrated; depth of coverage without being redundant. 

		Examples   support most topic sentences and support general purpose; reader gains some insight; occasional evidence of novel ways to think about the material  Quotes well integrated into sentences. Topics adequately addressed but not in the detail or depth expected. 

		Examples   support some topic sentences; reader gains little insight; The essay shows little of the writer’s own  relying instead on quotes and paraphrasing that are poorly connected. Examples   support some topic sentences; no evidence of novel thinking and intermittent support of thesis through with evidence. 




		The essay relies on stringing together quotes or close paraphrasing; Failure to support statements with major content omitted; Quotes not integrated, improperly. 



		Organization

		The ideas are arranged logically


to support the purpose.  Transitions link paragraphs. It’s easy to follow the line reasoning. Subheadings are used throughout the paper allowing the reader to reader moves easily through the text.  Paragraphs have  solid topic sentences.




		The ideas are arranged logically to support the central purpose Transitions  usually


link paragraphs.  For the most part, the reader can


follow the line of reasoning. Subheadings are used throughout the paper to guide the reader without undue confusion; a few paragraphs without strong topic sentences.




		In general, ideas are arranged logically, but sometimes ideas fail to make


sense together. The reader is


fairly clear about what writer


intends. While subheadings are used, the content beneath them does not follow; many paragraphs without topic sentences.




		Ideas are  not logically.


organized. Frequently, ideas


fail to make sense together.


The reader cannot identify a line of reasoning. Subheadings not used.  Few or no  topic sentences.






		Tone for


an academic research paper.

		Consistently


professional and appropriate. 




		Generally professional and appropriate.

		Not consistently professional or appropriate.

		Not professional or appropriate.  



		Sentence


Structure




		Sentences are well-phrased and


varied in length and type.


They flow smoothly from one


to another with no run on sentences or comma splices.

		Sentences are correct with minor variety in length and structure. The flow from sentence


to sentence is generally smooth although some run on sentences are present.




		Some sentences are awkwardly


constructed so that the reader is


occasionally distracted. Run on sentences are present or Short, simple and compound sentences prevail.




		Errors in sentence structure


are frequent enough to be a


major distraction to the reader. Run on’s and fragments common. 






		Word Choice




		Word choice is consistently


precise and accurate. The writer uses the active voice.




		Word choice is generally good.


The writer often finds words that are more precise and effective. Unnecessary words are occasionally used.




		Word choice is merely adequate,


and the range of words is


limited. Some words are used


inappropriately. unnecessary words are fairly common.




		Many words are used


inappropriately, confusing the


reader. It is difficult for the reader to understand what the writer is trying to express.






		Grammar,


Spelling,


Writing


Mechanics


(punctuation,


italics, capitalization,


etc.




		Essentially free of grammatical errors; The writing is free or almost


free of errors.




		A few grammatical errors; There are occasional errors, but they don't represent a major


distraction or obscure meaning.




		Several grammatical errors; The writing has many errors, and the reader is distracted by them.




		Pattern of ungrammatical writing; There are so many errors that


meaning is obscured. The


reader is confused and stops reading.






		Conclusion

		The writer makes succinct and precise conclusions based on the review of literature.  Suggestions for future research offered.

		Some of the conclusions, however, are not supported. Suggestions for future research offered.

		Some of the conclusions, however, are not supported; weak or trite suggestions for future research. 

		There is little or no indication that the writer tried to synthesize the information or draw conclusions based on the literature; no suggestions for future research. 



		Reference Quality

		References are primarily peer reviewed


professional journals


or other approved sources; Numerous relevant scholarly sources (and primary sources, where available and appropriate) demonstrating extensive, in-depth research; little reliance on tertiary sources.



		Although most of the references


are professionally legitimate, a few


are questionable (e.g., trade books,


internet sources, popular


magazines, …) Several relevant secondary sources, revealing adequate research.



		Most of the references are from


sources that are not peer reviewed


and have uncertain


reliability. Several relevant secondary sources, more than one tertiary source; some facts not referenced; displays minimal effort in selecting quality sources.




		There are virtually no sources


that are professionally reliable. Over-reliance on tertiary sources; spotty documentation of facts in text.





		Citation Format

		APA, MLA or other approved format is used accurately


and consistently in the paper


and on the "References" page. The references in the list match the in-text citations and all were properly encoded in APA or MLA format.




		APA MLA or other approved format is used with minor


errors. Some formatting problems exist, or some components are missing. no more than one or two citation errors.



		There are several errors in APA MLA or other approved format


Format. References or Works Cited list were not cited in the text.




		Format of the document is not


recognizable as MLA or other approved format; References or Works Cited list were not cited in the text. pattern of citation errors.





		Length

		Number of pages


specified in the assignment.




		Number of pages


specified in the assignment.




		Without approval paper has more or fewer pages


than specified.  




		Without approval paper has more or fewer pages


than specified.  
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Station Four


Directions:  View the video clip of this Harlem Renaissance stage play.  After you’ve watch the clips provide the following information:


Who are the main characters?


Write a one paragraph summary of the clip (What did you see?  What did you hear?  What is the tone? )
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Station Two

Directions:  Read the brief description of Fire!!  created by Harlem Renaissance novelist Wallace Thurman.  Then use ACAPS to analyze two poems published in the journal.

Fire!! was conceived with the notion of expressing the Black experience during the Harlem Renaissance in a modern and realistic fashion, using literature as a vehicle of enlightenment. The authors of this magazine wanted an arena to express the changing attitudes of younger African Americans and used Fire!! to facilitate the exploration of issues in the Black community that were not in the forefront of mainstream African American society such as homosexuality, bisexuality, interracial relationships, promiscuity, prostitution, and color prejudice within the Black community itself.[1]

The publication was so named, according to Langston Hughes, "to burn up a lot of the old, dead conventional Negro-white ideas of the past ... into a realization of the existence of the younger Negro writers and artists, and provide us with an outlet for publication not available in the limited pages of the small Negro magazines then existing.".[2]

Ironically, the magazine's headquarters burned to the ground shortly after releasing its first issue.[3]

LITTLE CINDERELLA

Look me over, kid!

I know I’m neat, -

Little Cinderella from head to feet.

Drinks all night at Club Alabam, -

What comes next I don’t give a damn!


Daddy, daddy,

You sho looks keen!

I likes men that are long and lean.

Broad Street ain’t got no brighter lights

Than your eyes at pitch midnight.




-Lewis Alexander

Jungle Taste


There is a coarseness
In the songs of black men
Coarse as the songs
Of the sea.
There is a weird strangeness
In the songs of black men
Which sounds not strange
To me.
There is beauty
In the faces of black women,
Jungle beauty
And mystery.
Dark, hidden beauty
In the faces of black women
Which only black men See. 

- Edward Silvera


ACAPS

Author 

Who created the source? What do you know about this person or his/her point of view? How might this affect 
the source’s meaning?


Context 

When and where was the source created? How might this affect its meaning?


Audience 

For what audience was this source created? How might this affect its meaning?


Purpose 

For what reason was this source created? How might this affect its meaning?


Significance 

What can be learned or inferred from this source? What is its main idea? Why is it important?



