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Model Lesson Plan

Chassidy Jeanminette
Christa McAuliffe Middle School
	Course:

U.S History
	Title of Unit:

The Thirteen Colonies

	Title of Lesson:
Slavery in the South: A Lesson on Race, Place, and Space

	Grade Level:

8th Pre-AP/ GT
11th Grade AP
	
	Time Frame:

1-2 Class Periods (90 Minutes)


	Description
During this lesson, students will become familiar to the transatlantic slave trade and its impact on the early colonization of the United States. Students will use a variety of primary and secondary sources, visuals, and graphs to analyze the causes and effects of African slavery and the growth of the southern colonies in America. Students will use this lesson and the tools provided to be able to answer the following questions:
· Why did American slavery revolve predominately around the use of African slaves after 1619?

· How was the society of the Southern Colonies defined by its reliance on the “plantation system”?

· What were key reasons why the “South” became the leading place for slave trading and the use of slave labor?


	TEKS Objectives (http://www.tea.state.tx.us/rules/tac/chapter113/ch113c.html#113.32 )
08.11 - The student understands the location and characteristics of places and regions of the United States, past and present. 

08.11.B - The student is expected to compare places and regions of the United States in terms of physical and human characteristics
08.12.A - The student is expected to analyze how physical characteristics of the environment influenced population distribution, settlement patterns, and economic activities in the United States during the 18th and 19th centuries

08.13 - The student understands why various sections of the United States developed different patterns of economic activity

08.13.B - The student is expected to explain reasons for the development of the plantation system, the growth of the slave trade, and the spread of slavery. 

08.30.B - The student is expected to analyze information by sequencing, categorizing, identifying cause-and-effect relationships, comparing, contrasting, finding the main idea, summarizing, making generalizations and predictions, and drawing inferences and conclusions. 

08.30.C - The student is expected to organize and interpret information from outlines, reports, databases, and visuals including graphs, charts, timelines, and maps


	Teacher to Teacher Notes

· Book- American Slavery 1619-1877: Reading Handouts and Guided Reading Worksheet: It is suggested that the readings be printed out on different colored paper (ex. Blue-Race, Yellow-Space, Green- Place). Students can either work in a team of 3 and rotate readings or work individually. 
· PowerPoint: Slavery in the South: Print out slides. Best if used in collaborative group setting as placards which might be laminated for continued use.
· Triangle Trade Visual Discovery Placard & KWL Activity- Can either be projected on overhead or placards can be printed for each student/group and laminated.



	Materials needed:

[image: image1.emf]Triangular Trade  Warm-up


[image: image2.emf]Selected Reading  Race



 EMBED Word.Document.8 \s [image: image3.emf]Selected Reading  Space



 EMBED Word.Document.8 \s [image: image4.emf]Selected Reading  Place


[image: image5.emf]Guided Reading  Student Handout



[image: image6.emf]Reading Questions  Teacher Resource



 EMBED PowerPoint.Show.8  [image: image7.emf]Images for  Geography Placards


[image: image8.emf]Comparing Visuals  Questionaire



 EMBED Word.Document.8 \s [image: image9.emf]Group Discusstion  Rubric



 EMBED Word.Document.8 \s [image: image10.emf]Constructed  Response Rubric



	Websites used:
http://africanhistory.about.com/od/slavery/ig/Slavery-Statistics-and-Maps/SlaveryTable003.htm 

(Source for Trans-Atlantic Slave Exports by Region and Era Image:
© Alistair Boddy-Evans. Licensed to About.com, Inc)




	Procedures/Activities
Engage: Triangle Trade Visual Discovery Warm Up- Students will examine the graphic organizer as a group and asked to jot down as many elements, or ideas they believe are being represented in the picture. As a lead into the activity, students can come up to the projected picture and point out the elements they identified. In addition or substitution, students can complete a KWL chart.
Explore: American Slavery 1619-1877; Book Review. Chapter 1, Sections V, VI, and VII. Students will read, either independently or with a peer group the required sections from the book. 

Section V discusses Race- How ethnic biased, culture interactions, and genetic factors encouraged the use of African slaves.

Section VI discusses Space- This section gives detail about the dispersal of Africans during the Triangle Trade and the Middle Passage. It gives detail on the removal of Africans from Africa, transportation of slaves, and the relocation of slaves throughout the Americas.

Section VII discusses Place- This section explains the geographic and social reasons why African slavery became the major aspect of the southern economy.
Explain: Guided Reading Worksheet and Reading Notes Sheet. Student will complete the handout as they read to provide them with notes and essential ideas to focus on during the course of the unit.
Expansion: How did Geography affect Slavery in the South: Comparing Visuals- Students will receive a set of 6 visuals (charts, maps, graphs) all containing key information to compare and contrast the geography of the South and Africa. Students will analyze the sources given and formulate conclusions as to why the South was the predominate location in America for the use of African slaves. A questionnaire is provided.



	Assessment(s)
Evaluate: 
Option 1: Discussion Panel- Students should be broken up into groups supporting one of the 3 ideas (Race, Place, or Space). A series of questions can be presented either using questions provided in the activities or new questions developed by the teacher.  The students must be able to defend the position of their group on why they believe that particular idea was the main influence on African Slavery in the South. Points can be assigned to questions or group responses using a Response Rubric. (Included)

Option 2: Constructed Response- Students can be given the prompt: Which factor: Race, Space, or Place, discussed in the unit presented do you believe was the main factor in the use of Africans as slaves in the Southern Colonies/States of America. Be able to defend your answers. Also provide examples and/or explanation why the other two factors where not as influential. Scores can be determined using the Constructed Response Rubric.


	Interdisciplinary Connections

ELA: Creative Writing- Students can write fictional stories or poems from the point of view of an African slave being taken to the South. They can include example provided to them from the readings.

Art: Students can draw illustrations or a mural from the point of view of an African. If completing a mural, students can use the following progression: life in Africa, being enslaved, the voyage, life in the Americas.
Math/Technology: Students can use either the information and data form the text or the visual slides to create graphs and charts to illustrate the numerical data presented. Microsoft Excel would be optimal. 
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Trans-Atlantic Slave Exports by Region and Era

Image: © Alistair Boddy-Evans. Licensed to About.com, Inc. 
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Animate Map

http://www.findlocalweather.com/weather_maps/temperature_africa.html
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Selected Reading:  Race

From Chapter 1, Section 5

AMERICAN SLAVERY


 1619-1877

By Peter Kolchin


THE EARLY RELATIONSHIP between slavery and race has prompted considerable historical debate. Some scholars have stressed the existence of racial prejudice among the English before their resort to African slavery, and have argued that it was this prejudice that led to the enslavement of Africans in America. Others have seen racism largely as a function of slavery, maintaining that people held as slaves came to be seen as slavish by nature. Although in their baldest form these two positions-enunciated most starkly in the 19S0s by Carl N. Degler on the one hand and Oscar and Mary F. Handlin on the other-seem to be mutually exclusive, there is considerable evi​dence to support modified versions of both, and when properly reformulated they are not so incompatible as they first appear; perhaps for this reason, the debate has gradually lost much of its acrimony. Indeed, what we now know suggests that the most appropriate question is not whether slavery caused the prejudice or prejudice caused by slavery (a false choice, since the evidence sustains neither of these two conjectures) but rather how slavery and prej​udice interacted to create the particular set of social relationships that existed in the English mainland colonies.

The initial demand for labor that eventually led to slavery was, as we have seen, color-blind. The colonists came from a hierarchical society that lacked the modern world's clear demarcation between free and unfree status. They saw nothing particularly noteworthy about some people working-even under constraint-for the well​being of others, and they experimented with forced labor of Indians and Europeans before resorting to that of Africans. The turn to Africans came not because of any ideological concerns but because the flow of indentured white labor seemed to be drying up. 

Research by scholars such Winthrop D. Jordan has clearly dem​onstrated that well before the shift from indentured to slave labor the English already harbored three stereotypes about Africans that facilitated their enslavement by selling them off as different (and hence liable to different treatment). First, they were "black," or so they seemed; it is highly significant that the English saw Africans as black and themselves as "white-in both cases inaccurately-for associated with the former term were numerous pejorative meanings ranging from dirty to immoral, whereas the latter carried equally positive connotations of purity, virtue, and godliness. Second, they were "savage" or "uncivilized"; that is, their culture was very different from that of Europeans and appeared to the English to be manifestly outlandish and inferior. Third, they were "heathens," .In attribute that may have been the most important of all, for in an era when being the wrong kind of Christian put one in mortal danger in most of Christendom (including most of the English colonies), being a non-Christian automatically built one beyond the pale.


Clearly, the English were struck by differences between them​selves and Africans, and negative stereotypes of Africans helped shape race relations in America during the early years of slavery. The significance of those stereotypes for the introduction and main​tenance of slavery must not be exaggerated, however, for none of' them proved essential; indeed, it soon became clear that diminution and even removal of the three perceived differences that set Africans apart from Europeans provided little basis for questioning slave sta​tus. Thus, the emergence through interracial sexual contact of light​ colored slaves who lacked the stigma of blackness did not necessitate their manumission, any more than did the emergence of "accultur​ated" slaves who lacked the African's "savagery." At first it appeared that religious convergence might prove more of a stumbling block, and some planters withheld Christian instruction from Africans in the belief that their conversion might require their emancipation. Such fears were put to rest during the last third of the seventeenth century, however, when one colony after another passed laws mak​ing it clear that "the conferring of baptism ·doth not alter the con​dition of the person as to his bondage or freedom"; in other words, Christians could be held as slaves.4

Furthermore, if Africans appeared to be fundamentally different, throughout much of the seventeenth century they received treat​ment only marginally different from that afforded other members of the "lower ranks." Brutal repression of "rowdy" elements in Britain as well as savage colonization of Ireland preceded the English assault on Native Americans and enslavement of Africans, and demonstrate the insufficiency of race as an explanation of policy toward blacks. If the English regarded Africans as inferior by nature, members of the English gentry regarded their own lower classes-and the Irish-in much the same way: they were ignorant and "brutish" and required physical repression to keep them in line. The Irish were widely perceived as wild, degraded, and of questionable Chris​tianity, "more uncivil, more uncleanly, more barbarous and more brutish in their customs and demeanors, then in any other part of the world that is known."5

Within the colonies, there was often little clear demarcation be​tween blacks and lower-class whites during the first decades of set​tlement. Indentured servants were subject to many of the same constraints ~s slaves, and the two groups often lived together, worked together, played together, and sometimes slept together and ran away together. Landowning Virginians feared the "giddy multitude" (or rabble), but this was a rather heterogeneous lower-class group of servants and slaves, whites and blacks that seemed to threaten the social order. Until the very end of the seventeenth century, blacks remained too few in number to constitute a distinct threat of their own.


In all the mainland colonies, seventeenth-century race relations showed a flexibility that would later seem astonishing. This flexi​bility was evident in Massachusetts, where slaves never formed more than a tiny fraction of [he population and most blacks were house servants or skilled workers, but it also existed in the mainland colony with the highest proportion of slaves, South Carolina, where blacks served as trappers, hunters, guides, and fishermen, and, as historian Peter Wood put it, "servants and masters shared the crude and egalitarian intimacies inevitable on a frontier." Historians T. H. Breen and Stephen Innes have demonstrated that "in seventeenth​ century Northampton County, Virginia ... Englishmen and Africans could interact with one another on terms of relative equality for two generations." Between 1664 and 1677, at least 13 (out of 101) blacks became free landowners, most through self-purchase; in 1668, some 29 percent of blacks in the county were free.7 In short, there was not yet an impenetrable barrier separating the races. Although almost all blacks came to the colonies as slaves, most whites came as unfree laborers, too, and there was much that united them.


Even in these early years, however, the treatment of black laborers differed from that of white in important respects. They required more "breaking inn-in terms of language, customs, work habits, and simple obedience-especially by the late seventeenth century, when most came directly from Africa without undergoing "season​ing" in the West Indies, as had previously been common. Although some Africans seem to have served, like whites, as temporary in​dentured servants during the first half century of English settlement in America, most, unlike whites, already served for life. But most important, whereas the great majority of European migrants came to America voluntarily, none of the Africans did.


More than anything else, it was the involuntary nature of blacks' migration to America that dictated their growing separation from the white labor force. As historian Edmund S. Morgan pointed out, desire to attract continued white immigration imposed limits on the severity of treatment of indentured servants, especially with the slackening of European arrivals after the 1670s, and prevented those servants from being reduced to the ranks of slaves. Gradually, the status and treatment of European migrants improved. An increasing proportion were literate and possessed skills that enabled them to take advantage of opportunities offered by the burgeoning colonial economies; in the eighteenth century, unlike the seventeenth, few white servants in the South (and virtually no women) engaged in agricultural labor. That was now the lot of blacks, who as involuntary migrants did not have to be lured to America by attractive conditions.


As the status of white migrants gradually improved, that of blacks in America became more clearly defined as well. Whereas the legal status of the few blacks who resided in the colonies remained un​certain prior to the 1660s, a spate of legislation passed during the subsequent century regulated the condition of the growing popu​lation of black slaves and set them off from white settlers. These acts established that slaves-and the children of slave women would serve for life; limited the rights of slaves and even of free blacks (they could not vote; testify in court against whites, or marry whites); prohibited slaves from carrying arms or leaving home with​out written permission; discouraged masters from freeing slaves by a variety of provisions including requiring legislative approval for each act of manumission and requiring manumitted slaves to leave their home colony within six months; and mandated severe corporal punishment for those who dared challenge white authority. Because slavery was absent in England, the slave law that developed in her overseas possessions was (unlike that of the Spanish empire) entirely a product of colonial legislation, with each colony passing its own slave laws. The timing and substance of these laws consequently varied somewhat. Virginia's first major slave code, enacted in 1680, was strengthened in 1705; South Carolina's perfunctory code of 1690 was superseded by that of 1696 and then overhauled in more com​prehensive legislation of 1712, which in turn was substantially re​vised in 1740. Both colonies, like others, began to enact new legislation on a piecemeal basis. By the middle of the eighteenth century, however, slavery was solidly entrenched, both in fact and in law, as the labor system of the Southern colonies and was legally established in the Northern colonies as well.

Ironically, racial lines hardened despite a growing convergence between white and black. Over the generations, interaction between Africans and their descendants on the one hand and Europeans and their descendants on the other sharply reduced the cultural-and sometimes the physical-gap between the races (see chapter 2). But even as this process occurred, most white Americans came to assume that blacks were so different from whites that slavery was their natural state. (Such sentiment would receive far more detailed expression in the nineteenth century when the abolitionist onslaught provoked an elaborate justification of slavery.) As Virginia planter Landon Carter put it in 1770, "Kindness to a Negroe by way of reward for having done well is the surest way to spoil him although according to the general observation of the world most men arc spurred on to diligence by rewards. "Whereas a century earlier, freedom was a vague concept and the lot of most laborers, white and black, was to one extent or another unfree, now the assumption among whites was practically universal that blacks were slaves and whites were free.

HILL AND WANG ● NEW YORK, A division of Farrar, Straus and Giroux




_1366093411.doc
PAGE  

1



Selected Reading:  Space

From Chapter 1, Section 6

AMERICAN SLAVERY


 1619-1877

By Peter Kolchin


IN FULL SWING by the late seventeenth century, the British​ operated slave: trade was a big business in the eighteenth. Many of the foremost families in England (and New England) grew rich off it. Leaving a home port such as Liverpool or Boston with a cargo of weapons, manufactured goods, and rum, a slaving ship would proceed to the west coast of Africa, where these items were ex​changed for slaves to be sold in the mainland or island colonies (or elsewhere; in the eighteenth century, the British provided slaves to much of the New World). Successful Voyages brought large profits, but the risks were also great: sea travel was hazardous under the best of circumstances, and on most ships between 5 and 20 percent of the slaves (and crew) died in transit. (mortality rates gradually declined over the course of the eighteenth century.) Exceptional circumstances-attack by pirates, bad weather-could jeopardize the entire cargo. Even insurance, which during the eighteenth cen​tury covered an increasing proportion of traders against unforeseen losses, provided uncertain protection; in 178l, running short on water, the captain of the Zong ordered 132 Africans thrown over​board, because his insurance covered death from drowning but not from starvation. 

Most American slaves came from the coastal region of West Africa. European and American traders dubbed this region "Guinea" and assigned various portions of it descriptive designations such as Ivory Coast, Gold Coast, and Slave Coast that suggested the nature of their appeal. A much smaller number of American slaves-although perhaps as many as 40 percent of those brought to South Carolina -came from the Congo/Angola region farther south. Enslaved Af​ricans belonged to a multiplicity of nationalities with diverse lan​guages, customs, and political structures, although the bulk of slaves, came from three distinct geographic zones-upper Guinea, lower (Guinea, and Congo/Angola-each of which was marked by loose cultural and linguistic commonality. As historian Daniel C. Little​field has shown, both the slave traders and their American customers were (unlike their nineteenth-century descendants) conscious of the slaves' diverse ethnic origins, and showed marked preferences​ based in part on perceived physical distinctions and in part on ethnic ,stereotyping that could vary from place to place-for certain na​tionalities. Among South Carolina slave owners, for example, big, strong, dark slaves from Gambia and the Gold Coast were most in demand; "Coromantes and Whydahs, because of their greater har​diness, were supposed to be especially desirable as field hands, whereas Ibos, Congas, and Angolans, allegedly weaker, were said to be more effective as house servants. "


More mundane considerations, however, of which the most im​portant was simple availability, determined the geographic origins and ethnic composition of slaves shipped across the Atlantic. Seeking to avoid contact with the inhospitable African environment, Euro​pean traders operated from a series of "factories" or forts along the coast, each headed by a "factor." They received, especially in the early years of the slave trade, considerable cooperation from African rulers and merchants; although ultimately traffic in slaves was based "n force, and the transatlantic trade led to increasing disruption of African societies, Africans-no strangers themselves to slavery ​joined Europeans in buying and selling human property.  The African slave trade involved considerable partnership, albeit of an increas​ingly unequal nature, between white and black traders. Over time, as the growing demand for slaves put increasing strains on estab​lished sources of supply, the trade's center shifted southward and reached deeper into the African interior.

Africans became slaves in a variety of ways, all of which had existed before European contact but became more prevalent under the stimulus of the transatlantic trade. Some were sentenced into slavery for criminal activity or indebtedness. Others were kid​napped, either by whites or more often by Africans who sold them to whites. The largest number, however, were prisoners of war, victims of military conflicts among African nations and, increasingly, objects of such conflicts, which approached at the crudest level pure slave-raiding ventures. Whatever their route to slavery, however, slaves sold to Europeans faced a different future from those held by Africans. Although it is important not to romanticize African slavery" or gloss over the suffering it imposed on its victims, slaves sent to America faced particular hardships. Slaves in Africa served in diverse roles from wives and concubines to household servants, agricultural laborers, and victims of ritual sacrifice, but plantation slavery was rare in seventeenth- and eighteenth-century West Africa. Slaves there usually lived within the immediate households of their owners in an environment that was not altogether foreign to them; they​ and especially their children-could hope gradually to lose their marginal status and be absorbed into the families and society of their masters. Slaves destined for America, by contrast, lost everything they knew-possessions, home, loved ones-and embarked on a strange new life in an alien world.

The transit to this new world was a frightful experience. Marched in chains to points of embarkation, sold to strange-looking men who spoke an incomprehensible language, branded, dragged struggling into long canoes that took them to ships waiting offshore, Africans began their voyage to America in despondency and often in panic. Some had never before seen giant ships, the ocean, or white men; "{ I was now persuaded that I had gotten into a world of bad spirits and that they were going to kill me," recalled Olaudah Equiano, one of the very few victims of the slave trade later able to describe their experiences in writing. 10 Like many other captives, Equiano, anticipating the worst he could imagine, feared he was about to be eaten. (Europeans, too, often imagined Africans as cannibals.)


"Next came the transatlantic voyage or "Middle Passage." Men were usually kept in chains, in holds; women and children, fewer in number, were sometimes allowed greater freedom of movement. In ships run by "tight packers," who deplored the waste of space provided by holds five feet high and who consequently installed middle shelves, creating two levels of two and a half feet, slaves were often crammed together so closely they could barely move. If the weather was good, slaves would be taken on deck daily and “danced”, a painful exercise for those in chains thought to combat scurvy (caused, unbeknownst to anyone at the time, by a deficiency o Vitamin C).


Conditions on slaving ships reached their worst when poor weather prolonged travel and forced slaves to remain below decks for ex​tended periods. A particularly graphic account of such conditions is provided in a book published in 1788 by Alexander Falconbridge, a doctor on numerous slaving voyages:


Some wet and blowing weather having occasioned the port-holes to be: shut and the grating to be covered, fluxes and fevers among the negroes ensued. While they were in this situation, I frequently went down among them till at length their rooms became so extremely hot as to be only bearable for a very short time ... The floor of their rooms, was so covered with the blood and mucus which had proceeded from them in consequence of the flux, that it resembled a slaughter​ house... Numbers of the slaves having fainted they were carried upon deck where several of them died and the rest with great difficulty were restored.


Traders noted that the African captives were especially prone to a disease they labeled "fixed melancholy," whose sufferers became morose moody, and unresponsive, staring into space, refusing food, and in extreme cases committing suicide, usually by jumping overboard.


Arrival in America brought an end to the Middle Passage, but also brought its own terror: sale. Whether subjected to a "scramble," whereby prospective purchasers rushed on board seeking the likeliest slaves at a fixed price, or to a public auction, the Africans found themselves examined, poked, and prodded by eager customers.  Once again, anger, humiliation, and fear of impending doom gripped them.


It is with relief that one turns from gruesome descriptions to cold statistics of the slave trade. Scholars have long debated the number of Africans brought to the New World. The first scholarly "census," by Philip Curtin in 1969, yielded a preliminary estimate of 9.5 million, a figure that has since gradually inched upward as researchers have continued to discover new evidence. Although pre​cise figures must remain elusive, according to the best current es​timates a total of 10 to 11 million living slaves crossed the Atlantic Ocean from the sixteenth through the nineteenth century. (Since others died in wars and in transit, Africa's total population loss was much greater.) As David Eltis has shown, the forced migration of slaves to the Americas significantly exceeded the voluntary immi​gration there of free persons until the 1830s, and the cumulative total of African migrants exceeded 'that of Europeans until the 1880s.


America absorbed relatively few of these Africans. The great bulk-more than 85 percent of the total-went to Brazil and the various Caribbean colonies of the British, French, Spanish, and Dutch. Others went to the Spanish mainland. The United States, or more accurately for most of the slave-trade years the colonies that would later become the United States, imported only 600,000 to 650,000 Africans, some 6 percent of all the slaves brought from Africa to the New World.


From this small beginning, however, emerged by far the largest slave population in the Western Hemisphere. The key to this ap​parent paradox lies in the self-reproducing nature of the slave pop​ulation in the United States, where well before the importation of slaves was legally ended in 1808 an excess of births over deaths produced what demographers refer to as "natural population growth." Virtually everywhere else in the Americas-Brazil, Jamaica, Cuba, Saint Domingue-slavery was dependent on contin​ued importation of Africans; once that importation ended, the slave population declined. Thus, in 1810, the 1.1 million slaves in the United States constituted almost twice the total number it had im​ported' from Africa during the preceding two centuries; during the next fifty years, the slave population more than tripled again, to almost 4 million in 1860. By contrast, Brazil and the Caribbean were graveyards for Africans and their descendants; Jamaica, for example, imported a total of more than three-quarters of a million Africans, but at the time of emancipation in 1834, its slave population stood at only 311,000. I n short, in the United States, the slave population at emancipation was more than six times as large as the number of slaves it had imported; in Jamaica, the slave population was less than half as large as the number it had imported.


Scholars do not fully agree on the reasons for the unusual natural growth of the American slave population. Some stress factors largely extraneous to slavery, such as America's self-sufficiency in food, which made it possible for masters to provide slaves with a com​paratively healthy diet, and the absence of many tropical diseases that proved deadly to large numbers of slaves in the Caribbean and Brazil. Other scholars point to variations in crops, noting that most slaves in America raised tobacco and cotton rather than sugar, which typically imposed exceptionally harsh conditions and an exhausting pace of labor on its cultivators. (The slave population in the Bahamas did grow naturally; significantly, those islands both enjoyed a tem​perate climate and lacked substantial sugar cultivation.) Still others emphasize the unusually high fertility of American slaves. Not only did women form a higher proportion of the slave population in America than in the Caribbean and Brazil (which continued to import large number of Africans) but a higher proportion of American slave women bore children and those who did so bore on the average more children.


Although historians continue to debate the factors responsible for the atypical growth of the American slave population, their disagree​ments are less over the existence of these factors than over their relative importance. It is clear that for a variety of reasons American slaves had both higher birth rates and lower mortality rates than those elsewhere in the Americas. Among most New World slaves, deaths consistently exceeded births; in America, as we shall see in chapter 2, births came to exceed deaths during the eighteenth cen​tury. During the first half of the nineteenth century, the slave pop​ulation grew naturally at an annual rate of about 2 percent.


The consequences of this demographic contrast are highly sig​nificant and will receive attention throughout this volume. Else​where in the New World, absence of natural population growth meant that the majority of adult slaves were African-born and ​since traders imported almost twice as many men as women-male. In the United States, however, American-born (or Creole) slaves came to outnumber Africans well before the War for Independence, and during the following decades the proportion of Africans became tiny. The largely Creole character of the slave population profoundly shaped the nature of American slavery, especially during its last century, affecting hath relations between masters and slaves and those among the slaves themselves. 

HILL AND WANG ● NEW YORK, A division of Farrar, Straus and Giroux
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Selected Reading:  Place

From Chapter 1, Section 7

AMERICAN SLAVERY


 1619-1877

By Peter Kolchin


ALTHOUGH THE CENTURY preceding the American Revolution saw slavery spread throughout all of the colonies that would soon con​stitute the United States, significant variations emerged, based on differing regional economies. Wherever there was widespread ag​ricultural production for market, slavery became entrenched as the basis of the labor system. Elsewhere, it existed more as a "luxury" than as the fundamental underpinning of the economy. (For statistics documenting this section, see table 1.)

Slavery on the North American mainland emerged first in the tidewater region of the Chesapeake colonies-Virginia, Maryland, and the northeast corner of North Carolina. Her~ rich land, a mod​erate climate, and, most important of all, abundant waterways (nec​essary for transportation) provided the perfect conditions for tobacco cultivation. Annual exports of tobacco (almost all from the Chesa​peake colonies) surged from 20,000 pounds in 1619 to 38 million pounds in 1700, as growers sought to take advantage of the seemingly insatiable European demand, and then stabilized at a fluctuating level of 25 to 60 million pounds in the eighteenth century.


Tobacco provided the basis for a highly commercial, increasingly prosperous, and almost totally rural society in the upper South. Throughout the colonial period, Virginia was the most populous of Britain's mainland colonies; more important, Virginia and Maryland not only led all other mainland colonies in the value of their exports to Britain but together provided more than half the value of those exports. The upper South was a society of people on the make: market-oriented farmers (both large and small), traders, and land speculators. It was also a society with an intense demand for labor, which was met by European indentured servants until the 1680s and by African slaves thereafter. Demand for new slaves remained strong through the first half of the eighteenth century but weakened markedly after that as soil exhaustion and overproduction turned tobacco boom into tobacco crisis; in the second half of the century, planters cut back their tobacco acreage, increased their cultivation of wheat, and sharply curtailed their purchase of Africans.· Slavery, however, remained firmly entrenched. On the eve of the American Revolution, slaves constituted about one-third the population in Maryland and North Carolina and two-fifths in Virginia, but these figures mask significant intra-colonial variation: in the backcountry, largely self-sufficient farming precluded the use of many slaves, but in most of the tobacco-producing areas along the Chesapeake, at least half the inhabitants were slaves.


A second regional slave economy emerged along the coast of the lower South, in South Carolina, Georgia, and the southeastern por​tion of North Carolina. First settled by the English half a century later than the Chesapeake, South Carolina had a small, struggling population until rice was introduced as a staple crop in the 1690s. Rice soon became as central to the economy of the lower South as tobacco was to that of the upper South; rice exports (almost all from South Carolina and, after the mid-eighteenth century, Georgia) soared from 12,000 pounds in 1698 to 18 million pounds in 1730 and 83 million in 1770. From the middle of the eighteenth century, Carolinians also began producing indigo (unlike rice, grown on dry land) for export, but rice remained the lower South's most important and profitable crop, and the economy, as in the Chesapeake colonies, remained oriented almost exclusively to commercial farming. (Un​like Virginia, however, South Carolina had an urban center, Charles​ton, whose 1770 population of 12,000 placed it fourth-after Philadelphia, New York, and 13oswn-in Britain's mainland colo​nies; many wealthy planters kept city homes where they lived in the "sickly" summer months to avoid the malarial rice swamps.)


Two satellite settlements bordered South Carolina. To the south lay Georgia, originally founded by James Oglethorpe in 1733 as a refuge for debtors; by mid-century, this philanthropic purpose lay abandoned as landowners rushed to emulate their Carolina neighbors and grow rice. To the north was the lower Cape Fear River valley in southeastern North Carolina, where migrants from South Carolina appropriated the choicest land in the 1720s and 1730s; the area quickly became a prime source of naval stores--tar, pitch, turpen​tine, and lumber.


Commercial agriculture produced in the lower South an economy even more heavily dependent on slave labor than was that of the upper South. Because a number of South Carolina's founders re​settled from the West Indies and brought their slaves with them, the colony had from an early date a higher proportion of slaves in its population than any other British colony on the American main​land. This lead persisted, for unlike the colonies to its north, South Carolina did not experience a reduction in demand for (or delivery of) slaves in the third quarter of the eighteenth century. Throughout the pre-Revolutionary period, slaves constituted a majority of the colony's population-a large majority in the coastal rice-producing parishes. In Georgia, too, the allure of profits proved impossible to resist. Although the idealistic founders of the colony originally banned slavery altogether, indignant planters forced the abandon​ment or' this policy in 1750; within a few years, slaves constituted close to half the colony's population.

Still a third slave society emerged in a part of the South not under British control: Louisiana. First settled by the French at the end of the seventeenth century, ceded to Spain in 1763, and briefly reac​quired by Napoleon in 1800 before being sold to the United States in 1803, colonial Louisiana lacked the overwhelming staple-crop domination of Britain's plantation colonies. Settlers grew tobacco, indigo, and rice, but sugar did not become a major crop until the very end of the eighteenth century, and Louisiana's rulers valued the colony more for strategic than for economic reasons. Most of the small population in French Louisiana arrived involuntarily, as sol​diers, criminals sent to garrison France's American empire, and slaves (who engaged in a wide range of occupations, from agricultural labor to skilled crafts and domestic service); a census taken in 1766, shortly after Louisiana came under Spanish control, revealed that slaves slightly outnumbered free whites.


Louisiana never prospered under the French, and although con​ditions improved somewhat during Spanish rule-cultivation of sugar spread rapidly in the 1790s, and the trading city of New Orleans numbered some 8,000 inhabitants at the turn of the century-the territory remained a sparsely populated land of vast untapped po​tential when purchased by the United States. During the next half century, it would become a leading producer of sugar and cotton, the heart of the new Southwest-and site of the largest slave market in the United States. Its acquisition also introduced into the United States a significant population, both white and black, under French cultural influence; that influence would continue to lend a distinctive quality to race relations in southern Louisiana.


A final regional pattern is evident in the Northern colonies, where slavery, although legal everywhere, assumed much smaller propor​tions than in the South. In most of the North, lack of substantial commercial agriculture precluded a demand for large-scale forced labor; slaves served in a variety of capacities, from house service to skilled crafts and day labor, but slavery did not serve as the basis for the economy. [n a few areas-often where water transportation provided ready access to market-commercial agriculture flourished, although on a much smaller scale than in the South, and created a demand for more widespread use of slave labor. [n New York, for example, slaves cultivated wheat on farms along the I [Hudson River and on Long Island; and in the Narragansett country of Rhode Island, they helped raise dairy cows and racehorses, [n such areas, slaves could exceed 20 percent of the population, although the colony-wide proportion of slaves in New York and Rhode Island was much smaller.


Nowhere in the Northern colonies, however, did the concentra​tion of slaves approach that in the South. What is more" after the middle of the eighteenth century Northern demand for slaves slack​ened, and on the eve of the Revolution slaves constituted a declining proportion of the population. As a consequence, despite regional variations within the South, the division that became most essential was between the South, where slavery was solidly entrenched as a system of labor, and the North, where it was not. The peripheral nature of Northern slavery meant that when it came under attack -as it would during the last third of the eighteenth century-it would be relatively easy to abolish. The result would be very dif​ferent in the South, where slavery stood at the heart of the economic and social system. In the antebellum period, the line would be clearly drawn between the slave South and the free North; although not so clear as it would later become, that line was already evident on the eve of the Revolution.

HILL AND WANG ● NEW YORK, A division of Farrar, Straus and Giroux
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Group Discussion Rubric

Group #:________
Members Names: _________________________________________

		 

		5

		4

		3

		2

		1



		Quality of Conversation and Comments 

		Group Discussion is timely and appropriate comments are made. Thoughtful and reflective discussion. Members are respectful to other student's remarks. 


Thought provoking questions and comments made.

		Group Members volunteer comments, which most are appropriate and reflect some thoughtfulness. Discussion leads to other questions or remarks from student.

		Some Group Members volunteers comments but they lack depth. Discussion may or may not lead to other questions from students.

		Most Group Members struggle but participate. Few members occasionally offer a comment when directly prompted. Member simply restates questions or points previously raised. Group adds nothing new to the discussion or provokes no responses or questions.

		Does not participate and/or only makes negative or disruptive remarks. Member comments and discussion are mainly inappropriate or off topic.



		Resource/Document Reference

		Clear reference to selected text being discussed. Connects directly to the groups selection and to other text or references of the other groups  readings and discussions

		Group has done the reading with some thoroughness. Discussion may lack some detail or critical insight.

Limited ability to reference other groups readings and discussions

		Group has completed the reading. Discussion lacks thoroughness. Minimal understanding or insight of what was read or discussed.

		Group has not read the entire text. Members cannot sustain any reference to the text. Group is unable to reference the text in the course of discussion.

		Unable to refer to text for evidence. No support of remarks made in reference to the reading.



		Active Listening

		All Group members Posture, demeanor and behavior clearly demonstrate respect  and attentiveness to others

		 Members Listen to others most of the time, does not stay focused on other's comments (too busy formulating own) or loses continuity of discussion. Shows consistency in responding to the comments of others

		Members listens to others some of the time but not focused on other's comments (too busy formulating own) or loses continuity of discussion. Shows some consistency in responding to the comments of others

		Members drifts in and out of discussion, listening to some remarks while clearly missing or ignoring others

		Members are Disrespectful of others when they are speaking; behavior indicates total non-involvement with group or discussion





Total Score of Group Members: _____


Modifications Made to Individual Member Scores:


		Member Name

		Area of Deduction

		Number of Points Deducted

		New Score
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Constructed Response Rubric


Student Name:__________________________


Which factor: Race, Space, or Place, discussed in the unit presented do you believe was the main factor in the use of Africans as slaves in the Southern Colonies/States of America. Be able to defend your answers. Also provide examples and/or explanation why the other two factors where not as influential

		Exemplary Response

		Proficient 

		Approaching Proficient 

		Well Below Proficient



		· Student is able to explain which element: Race, Place, or Space; they feel was most influential in the development of the Slave System of the U.S. South.

· Student is able to give many supporting details and detailed examples to defend their selection. 


· Student is able to identify and explain why the other two elements are not as influential according to their point of view.

· Proper Grammar, Sentence structure, Word Usage, and Punctuation used. 

		·  Student is able to explain which element: Race, Place, or Space; they feel was most influential in the development of the Slave System of the U.S. South.


· Student is only able to give few supporting details and examples to defend their selection. 


· Student is able to identify and explain why the other two elements are not as influential according to their point of view.


· Few Errors made with regards to Grammar, Sentence structure, Word Usage, and Punctuation.

		· Student is able to explain which element: Race, Place, or Space; they feel was most influential in the development of the Slave System of the U.S. South.


· Student is not able to give few supporting details and examples to defend their selection. 


· Student is able to identify the other two elements but is not able to explain why are not as influential according to their point of view.


· Few Errors made with regards to Grammar, Sentence structure, Word Usage, and Punctuation.

		· Student is not able to explain which element: Race, Place, or Space; they feel was most influential in the development of the Slave System of the U.S. South.


· Student is not able to give few supporting details and examples to defend their selection. 


· Student is able to identify the other two elements but is not able to explain why are not as influential according to their point of view.


· Many Errors made with regards to Grammar, Sentence structure, Word Usage, and Punctuation.



		4

		3

		2

		1 
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1. What Observation can be made about the physical location of the countries listed and displayed in Images 1 and 2?


2. According the Image 1, which 4 African countries exported the largest number of slaves between1650-1900.

3. Based on your response to Question 2, what similarities can be made about these countries using Images 2 and 4.

4. What would be the best conclusion made about the relationship between temperature, climate, and the number of slave exports according to Image 1, 4, and 6?

5. What area of the United States is most similar (temperature and climate) to the countries identified in Question 2? Name specific states.


6. What is the climate of the area identified in Question 5? 


7. What is the climate of similar areas of Africa?


8. Using what you now know about the countries, climate, and temperature of African slave exporting countries; what is one possible conclusion about the reasons why slavery was so concentrating in the southern region of the United States.
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Readings in American History: A Guide to Historical Reading


Book Title: 


American Slavery: 1619-1877


Peter Kolchin


Chapter One- Origins and Consolidation, Section V


Key Concept Being addressed: (Here is where you will write the overall topic of your selected reading. Ex: Race, Place, or Space)


Main Idea of the Selected Reading: ________________________________________________________________________________________________________________________________________________________________________________________________________________________


Key Words or Words to Define:


________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________


Main Points Address in the Text:


1. ____________________________________________________________________________________________________________________________________


2. ____________________________________________________________________________________________________________________________________


3. ____________________________________________________________________________________________________________________________________


4. ____________________________________________________________________________________________________________________________________


5. ____________________________________________________________________________________________________________________________________


My Conclusions about What I’ve Read:


________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________


Supporting Excerpts and Direct Quotes

As you read your selected text, you should be identifying key excerpts that support your opinions and points of view. To insure that you are able to support your ideas during group and class discussions complete the chart below with direct material from your passage.

		Location of Excerpt


(Page, Paragraph, Sentence)


Ex. 16:4;3 refers to page 16, paragraph 4, sentence 3

		Write the Excerpt

		Excerpt in Your Own Words
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Readings in American History: A Guide to Historical Reading


Group Discussion Questionnaire 


Book Title: 

American Slavery: 1619-1877

Peter Kolchin


Chapter One- Origins and Consolidation, Section V


Group One: Topic = Race: This selected Reading focuses on who racism, ethnic stereotypes, and physical attributes played a major part of the institution of slavery.

1. According to the passage, what were the primary reasons the English turned to African slave labor?

2. How did the English make comparisons and display similar treatment to lower class Europeans and Africans? 

3. In the late 1680’s the English colonies began to pass legislation specifically meant to target the African population. What were the main catalysts for these laws? How did they affect Africans in the colonies?

4. What were the three stereotypes of Africans possessed by the English that justified their use of African slaves? 

5. Discuss the process of which all “whites” in America became regarded as “free” and all blacks were identified as “slaves”.

Group Two: Topic = Place: This selected reading places an emphasis on the predominate location of slave usage in America. It compares the population patterns of slaves and the reasons the played the biggest role in determining where slaves labor was needed.

1. Analyze and conclude what was the main factor that determined if slavery was a “necessity” versus a “luxury”?

2. In the South there were several different markets depending on location. What were some of the most profitable agricultural markets in the South and where were they located? How did this correlate with the numbers of slaves brought into these areas?

3. According to the reading, the largest slave market in North America did not belong to the English. Who owned the territory of Louisiana? What were the major crops grown there?

4. Comparing the Southern colonies to the Northern colonies; what was the reasoning behind the small slave population in the North?

Group Three: Topic = Space: This selected reading covers the voyage and area between North American ports, England, and West Africa; also known as the Transatlantic Slave Trade or Middle Passage. Description of the voyage, and the transit from one country to the other are discussed in detail. 

1. As mentioned in the reading, there were several risk factors that occurred on the Middle Passage. List some of the problems or hazards faced by slaves and traders alike.

2. In detail, recall the primary areas where Europeans targeted African populations. Discuss why each location was favored my slave trappers and traders?

3. According to the reading, slavery existed in Africa long before the Europeans arrived? Describe how slavery was instituted in Africa prior to European arrival. How did the Europeans altered these practices?

4. How would you describe the voyage or Middle passage from a slave’s perspective?

5. It is noted in the reading, that slavery existed in all parts of the Western Hemisphere; especially in South American and in the Caribbean. Oddly enough it was only in America that the slave population flourished and grew. What were some the key factors of why this space “America” was conducive to the expansion of plantation slavery?
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		K


Things I Know…..

		W


What do I Want to Know more About…..

		L


What have I Learned…..



		

		

		



		

		

		



		

		

		






