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Model Lesson Plan

Jessica Paolini

Barrington Place Elementary

	Course: 
Social Studies
	Title of Unit:

Age of Jackson
	Title of Lesson:

Interpreting Points of View 
During Indian Removal 

	Grade Level:

5
	
	Time Frame:

120 minutes (over three days)


	Description
In this lesson, students will be introduced to the Indian Removal Act of 1830 and the Trail of Tears by responding to art and text. They will analyze differing points of view by comparing primary sources. Finally, students will interpret a timeline of events related to Indian Removal.


	TEKS Objectives 
4D: identify significant events and concepts associated with U.S. territorial expansion, including the Louisiana Purchase, the expedition of Lewis and Clark, and Manifest Destiny;
4G identify the challenges, opportunities, and contributions of people from various American Indian and immigrant groups. 

6A: apply geographic tools, including grid systems, legends, symbols, scales, and compass roses, to construct and interpret maps
21B: explain how examples of art…reflect the times during which they were created

24A:…use valid primary and secondary sources such as…print and visual material…to acquire information about the United States
24B: analyze information by sequencing…identifying cause and effect relationships…summarizing, making generalizations… and drawing inferences and conclusions
24C: organize and interpret information in…visuals, including…timelines and maps
24D: identify different points of view about an issue…
24E: identify the historical context of an event

	Teacher to Teacher Notes
· The floor map strategy in the “Explain” part of this lesson is most effective when students have a firm grasp of distance and geography of the United States.  It may be helpful to do some review activities in the days or weeks leading up to this lesson in which students locate where they live, where family members live, how long to would have to fly in a plane to get to certain locations, etc.
· Discuss/define difficult words in the quotes for the “Explore” part of this lesson in the days before the activity takes place to help it run smoother.




	Materials needed:

Engage Activity:

Images of “Trail of Tears,” a painting by Robert Lindneux (1942), “End of the Trail,” a sculpture by James Earle Fraser (1915), “Spirit of the Frontier” by John Gast (1872)
Explain Activity:
United States floor map (on a white sheet or shower curtain)
Explore Activity:

1 piece of string that reaches across the classroom

Evaluate Activity:

2 blank US maps per student

Extend Activity:

Home to Medicine Mountain by Chiori Santiago

	Websites used:
http://www.pbs.org/wgbh/aia/part4/4narr4.html -Informational paragraphs on Indian Removal 



	Procedures/Activities
Engage 
Strategy: Analyze an Image
Procedure: Lead students in a response to three pieces of art:

1. Display “Trail of Tears”, painting by Robert Lindneux (1942)
Ask students:
What do you see in this picture? 
What is happening?
How does this picture make you feel?
How do you think the artist feels about what is happening in this picture?
2. Display “End of the Trail”, a sculpture by James Earle Fraser (1915)
Ask students:
What is this a sculpture of? 
What do you think has happened?
How does this sculpture make you feel?
How do you think the artist feels about what has happened to the person in this sculpture?

3. Display “Spirit of the Frontier” by John Gast (1872) 
Ask students: 
What do you see in this picture? 
What is happening?
How does this picture make you feel?
How do you think the artist feels about what is happening in this picture?
Notice the Native Americans in the left-hand corner of this picture. What does this painting say about Native Americans’ place in westward expansion?

Explain

Strategies: Interactive Read Aloud and Floor Map

Procedure:

1. Read and discuss the following information on Indian Removal from http://www.pbs.org/wgbh/aia/part4/4narr4.html
     “In 1828, when Andrew Jackson was elected president, he promised to expand the United States westward. His justification for expansion seemed to him self-evident, for ‘What good man would prefer a country covered with forest and ranged by a few thousand savages to our extensive republic, studded with cities, towns and prosperous farms and filled with all the blessings of liberty, civilization and religion?’ The idea of Manifest Destiny, which held that America had the right and even the duty to extend its civilization, fueled the westward move into Indian and Mexican territories.”
       “Over the next several years, Jackson seized millions of acres of Indian lands in the southeast, eventually removing five Indian nations from their homes. As a result of the removals, these lands were opened to settlement and the establishment of new cotton plantations. Although some Indian nations chose to fight, in the end, most of the population was removed. The U.S. Army forcibly removed more than 15,000 Cherokees and marched them westward to "Indian Territory" in Oklahoma, a journey the Cherokee called the "Trail of Tears." As many as a quarter of the Indians died during the forced march, and the $6 million cost of the removal was deducted from the $9 million offered them for their land in the treaty they were forced to sign. The Removal Act of 1830 guaranteed the Indians lands in the west, but these promises were later broken.”

2. After reading about Indian Removal, have students begin on the map where the Cherokee Indians’ original land existed in North Carolina and Georgia.  Then have students move across the map to Oklahoma (where the new Cherokee reservation was located), illustrating the path of the Cherokee on the Trail of Tears. (You can have one student do this to demonstrate for the whole class or have them move across in a line.)

3. Discuss: 

· Great distance between original tribe land and reservation territory

· Time it would have taken to make the journey

· Provisions that would have been needed for the trip

· Regional/geographical differences between original tribe land and reservation territory and problems this may have caused

Explore

Strategies: Quote Dissection & Choose a Side

Procedure:

1. Display this quote from Sitting Bull:
”If Great Spirit had desired me to be a white man, he would have made me so in the first place. He put in your heart certain wishes and plans. In my heart, he put other and different desires. Each man is good in the sight of the Great Spirit. It is not necessary that eagles should be crows.”
Ask students:
What does this quote mean?
What was Sitting Bull’s point of view on this issue?
Who are the “eagles” and “crows” in his point of view?
What has happened to Sitting Bull and his people to affect the way he feels? (What is the historical context?)

2. Display this excerpt from Andrew Jackson’s Farewell Address:
”The states which had so long been [slowed] in their improvement by the Indian tribes residing in the midst of them are at length relieved from the evil; and this unhappy race-the original dwellers in our land- are now placed in a situation where we may well hope that they will share in the blessings of civilization and be saved from that degradation and destruction to which they were rapidly hastening while they remained in the States; and while the safety and comfort of our own citizens have been greatly promoted by their removal, the philanthropist will rejoice that they remnant of that ill-fated race has been at length placed beyond the reach of injury or oppression, and that the paternal care of the General Government will hereafter watch over them and protect them…”
Guide students through the quote by emphasizing and discussing the underlined words.
Ask students:
What does this quote mean?
What was Andrew Jackson’s point of view on this issue?
What has happened to American citizens that affects the way Andrew Jackson feels? (What is the historical context?)

3. Tell students you are going to write an opinion question on the board and that they will need to choose a side, but they will also be able to move sides if they change their mind.
Write this question on the board:
“Should existing population ever be removed to benefit the majority?”
Anchor string at one end of the room, stretch it to the other end and hold it at waist height.
Ask students  who think the answer is “yes” to stand on one side, while students who think the answer is “no” to stand on the other side.
Students one both sides need to discuss and choose a spokesperson to defend their position. Give students the option to switch sides after arguments have been given.
4. Discuss with both sides: It is ever ok? What if people in the majority are dying? Are there better solutions? What are they?


	Assessment(s)
Evaluate
Strategy: Interpret a Timeline
Procedure:

1. Give students a timeline with information on movement of the Cherokee, Chickasaw, Choctaw, Creek, and Seminole tribes related to the Indian Removal Act.

1829

Andrew Jackson calls for Indian Removal Act

1830

Indian Removal Act signed into law

Choctaws in Mississippi cede land east of the Mississippi River

Choctaw removal (central Mississippi to present-day eastern Oklahoma)

1832

Chickasaw removal (northern Mississippi to 

Creek removal (eastern Alabama to present-day central Oklahoma)

Andrew Jackson re-elected in a landslide

1832-1833

Seminole removal (central Florida to present-day central Oklahoma)

1835

Cherokee removal (from northern Georgia to present-day northern Oklahoma)

2. Have students create two maps displaying the location of these five tribes before and after Indian Removal.


	Instructional Alternatives

Extend

Read Home to Medicine Mountain by Chiori Santiago to introduce students to the concept of forced assimilation and “Americanization.”  Use this book to lead a discussion on historical context and point of view.

	Interdisciplinary Connections

ELA: Students can write responses to any of the discussion questions presented in this lesson. These can be informational, explain a point of view, or be persuasive.

Science: Discuss differences in the ecosystems present in the Southeast and Oklahoma.

Math: Students can calculate distances traveled and difference in territory size before and after relocation.


