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Model Lesson Plan

Writer’s Name
School
	Course:

U.S. history
	Title of Unit:

Causes and Effects of World War Two  

 
	Title of Lesson:
Intolerance, Genocide, and the Holocaust

	Grade Level:

11
	
	Time Frame:

2-3 days


	Description-This lesson traces the history of intolerance in American history. It will familiarize students with the actions of the United Sates with respect to intolerance. The students will recognize and develop an awareness of xenophobia, racism, prejudice, scapegoat, propaganda and stereotyping.


	TEKS Objectives (http://www.tea.state.tx.us/rules/tac/chapter113/ch113c.html#113.32 )

4(F)analyze major issues such as isolationism and neutrality raised by the U.S. involvement in WWI, Woodrow Wilson’s Fourteen Points, and the Treaty of Versailles 

7(A) identify reasons for U.S. involvement in World War II, including Italian, German, and Japanese dictatorships and their aggression

7(D) analyze major issues of World War II including the Holocaust

7(E)analyze the major military events of World War II, including…the liberation of the concentration camps

TEKS Skills Objectives: 

 29(A) use a variety of both primary and secondary valid sources to acquire information and to analyze and answer historical questions); 
29(F) identify bias in written, oral, and visual material; 
29(H) use appropriate skills to analyze and interpret social studies information such as maps, graphs, presentations, speeches, lectures, and political cartoons; 
30 (A) create written, oral, and visual presentations of social studies information



	Teacher to Teacher Notes-
1.  This lesson should fall at the beginning of the unit.

2.  This lesson can take more than two days.

3. You should view “A Shadow of Hate” before students view it. It is on You Tube so you will have to save it to a flash drive. It is 38 minutes in length. The link is provided.
4. Each student needs a copy of the questions for “A Shadow of Hate”. It describes the intolerance in American history from Colonial times to World War II. 
5. Students will need a copy of the Racism and Intolerance or project them on a screen using an ELMO. Racism and Intolerance gets students to talking about what they know about racism and if it has affected them. 
6. The Lesson Plan has two days worth of information on identifying elements of prejudice. The second day deals with “A Shadow of Hate”. The power point deals with the stages of genocide and how the U.N has done nothing to stop it.
7. You can leave the room set up as you usually do. As students enter, give them a playing card at random. Have the aces sit together; the deuces sit together; the threes sit together and so on. That way you have random groups. Have them discuss the questions and report as groups.



	Materials needed:

[image: image1.emf]Racism and  Intolerance 



 EMBED PowerPoint.Show.8  [image: image2.emf]Eight Stages of  Preventing Genocide 


[image: image3.emf]Shadow of Hate  questions   

  
[image: image4.emf]Intolerance Collage  Rubric

           

[image: image5.emf]MAUS I &  II-StudyQuestions

   
[image: image6.emf]Rescuers of the  Holocaust


	Websites used:
www.youtube.com/watch?v=-7uJaMqafX4 – A Shadow of Hate video or
www.youtube.com/user/coachwhitaker1?feature=wa
Instructional Alternative -Ushmm.org

Defying Genocide [PDF] »
Defying Genocide video
www.jfr.org or www.ushmm.org
for rescuers

	Procedures/Activities
Engage- Have students discuss the “Racism and Intolerance” sheet. Ask students to define “genocide”. Ask if they are aware of any racial, ethnic, or cultural group(s) in the past or in the present against which genocide has been committed.

Explain-Tell students that prejudice is learned, not inherited. There are no genes or chromosomes of prejudice. People can be prejudiced against anything.

Explore-

Day One Procedures: 
1. Ask students about the way in which infants and small children learn social behavior.  (By following modes and models of behavior around them).  Ask some of the positive and negative features of learning human behavior in this way.  Is human behavior consistent in all societies?  

Tell students that prejudice is learned, not inherited; there are no genes or chromosomes of prejudice.  People can be prejudiced against anything.  A child learns his prejudices from his surroundings, his environment, the total situation in which he happens to live.
2. The sociologist Gordon Allport has described a kind of ladder of “negative actions” that spring from prejudice.  (The teacher might want to place these “rungs” on the board and students for examples of each).

· spoken abuse -  verbal attacks, “jokes”, rumors, degrading name calling, degrading music and songs.

· avoidance – overt contact with individual  members of a group,  boycotting.

· discrimination – institutionalization of laws to keep groups legally inferior.

· physical attacks on people and property – gang warfare, defacing buildings, frightening and intimidating victims (burning crosses, painting signs, inciting riots, bashing).
· Genocide/extermination – lynching, massacring, and killing members of the unwanted group.
3. The teacher should explain that prejudice behavior is not a modern invention; history has recorded prejudice almost as long as there has been recorded history.  Our American fore-fathers brought their prejudices with them when they came from Europe, and other hotbeds were added through the past two hundred years.  Ask students to recall from their previous studies groups which encountered prejudice in European history (Jews, Huguenots, Protestants vs. Catholics, the Spanish Inquisition, The Crusades, the Irish vs. the English, etc.).  What groups are encountering prejudice around the world today?
DAY Two Procedures: 
Students to view “A Shadow of Hate”. Distribute questions to students. You may want to stop the video from time to time to discuss.



	DAY Three Procedures:

1. Divide the class into groups or have them individually read the appropriate excerpts from Us and Them by Jim Carnes.  Student groups will be assigned readings on 1) Mary Dyer,  2) Cherokee Indians,  3) Mormons,  4) Black slavery,  5) Irish,  6) Chinese, and 7) Sioux Indians.  After reading the pertinent background material, a recorder and a spokesperson should be selected who will then report back to the class regarding:

a. What was the nature of the intolerance experienced?

b. What kinds of issues and attitudes caused the intolerance discussed in your reading?

c. How does this intolerance violate the founding principles of our country?

d. Is this type of intolerance a problem for any group in modern America?

e. What possible options might the perpetrator have employed rather than discriminating against the victim?

f. What could the victim group have done?

2. Students should be asked to draw some general conclusions as to the nature of intolerance prior to the twentieth century.

3. The teacher should explain that with the turn of the 20th century ethnic prejudice did not disappear.  Ethno-cultural biases grew; anti-immigrant fears expanded as did suspicion of Jews and Catholics.  There was nothing that could persuade Americans to adopt a more cosmopolitan outlook on ethnic diversity.  Explain that the class will now look at specific examples of how Americans responded throughout their history.



	Assessment(s)
Evaluate- 
· Evaluate student responses to “Shadow of Hate” questions.

· Students create Intolerance Collages individually. (See rubric in “Materials Needed”)


	Instructional Alternatives

Extend-

· Another lesson plan can be found at United States Holocaust Memorial Museum website which is based on the video (See links in “Websites Used”)

· Have students, who can draw, draw how they have been influenced by the lesson. 
· ESL-Have students write INTOLERANCE or PREJUDICE. Have them write a “bio-poem” about what they learned.
· Have students read “Maus I or Maus II: A Survivor’s Tale” by Art Spiegelman and answer questions (see handout in Materials Needed).
· Students may research rescuers such as Irena Sendler, Oskar Schindler, Sugihara, Raoul Wallenberg,       Corrie ten Boom (see “Rescuers of the Holocaust” in Materials Needed).




	Interdisciplinary Connections

English TEKS:

11th grade- (8) Reading/Comprehension of Informational Text/Culture and History.  Students analyze, make inferences and draw conclusions about the author's purpose in cultural, historical, and contemporary contexts and provide evidence from the text to support their understanding. Students are expected to analyze how the style, tone, and diction of a text advance the author's purpose and perspective or stance.
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The 8 Stages of Genocide

		Understanding the genocidal process is one of the most important steps in preventing future genocides.

		The Eight Stages of Genocide were first outlined  by Dr. Greg Stanton, Department of State: 1996. 

		The first six stages are Early Warnings:

		Classification

		Symbolization

		Dehumanization

		Organization

		Polarization

		Preparation 
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Stage 1: Classification

		“Us versus them”





		Distinguish by nationality, ethnicity, race, or religion.  



		Bipolar societies (Rwanda) most likely to have genocide because no way for classifications to fade away through inter-marriage. 



 

		Classification is a primary method of dividing society and creating a power struggle between groups.  
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Classification (Rwanda)



Belgian colonialists believed Tutsis were a naturally superior nobility, descended from the Israelite tribe of Ham.  The Rwandan royalty was Tutsi.

Belgians distinguished between Hutus and Tutsis by nose size, height & eye type. Another indicator to distinguish Hutu farmers from Tutsi pastoralists was the number of cattle owned.
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Prevention: Classification



		Promote common identities (national, religious, human.)





		Use common languages (Swahili in Tanzania, science, music.)





		Actively oppose racist and divisive politicians and parties.
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Stage 2: Symbolization

		 Names: “Jew”, “German”, “Hutu”, “Tutsi”.

		 Languages. 

		 Types of dress.    

		Group uniforms: Nazi Swastika armbands







		Colors and religious symbols:

		Yellow star for Jews 

		Blue checked scarf Eastern Zone in Cambodia 
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Stage 2: Symbolization (Rwanda)



“Ethnicity” was first noted on cards by Belgian Colonial Authorities in 1933.

Tutsis were given access to limited education programs and Catholic priesthood. Hutus were given less assistance by colonial auhorities.

At independence, these preferences were reversed.  Hutus were favored. 

These ID cards were later used to distinguish Tutsis from Hutus in the 1994 massacres of Tutsis and moderate Hutus that resulted in 800,000+ deaths.
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Symbolization (Nazi Germany)



Jewish Passport: “Reisepäss” 

 Required to be carried by all Jews by 1938.  Preceded the yellow star. 
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Symbolization (Nazi Germany)

Nazis required the yellow Star of David emblem to be worn by nearly all Jews in Nazi-occupied Europe by 1941.
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Symbolization (Nazi Germany)



		Homosexuals = pink triangles

		Identified homosexuals to SS guards in the camps 

		Caused discrimination by fellow inmates who shunned homosexuals 
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Symbolization (Cambodia)

		People in the Eastern Zone, near Vietnam, were accused of having “Khmer bodies, but Vietnamese heads.”

		They were deported to other areas to be worked to death.

		They were marked with a blue and white checked scarf (Kroma)
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Prevention: Symbolization

		Get ethnic, religious, racial, and national identities removed from ID cards, passports.

		Protest imposition of marking symbols on targeted groups (yellow cloth on Hindus in Taliban Afghanistan).

		Protest negative or racist words for groups (“niggers, kaffirs,” etc.) Work to make them culturally unacceptable.
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Stage 3: Dehumanization

		One group denies the humanity of another group, and makes the victim group seem subhuman.





		Dehumanization overcomes the normal human revulsion against murder.















		



.

Kangura Newspaper, Rwanda: “The Solution for Tutsi Cockroaches”

Der Stürmer Nazi Newspaper:

“The Blood Flows; The Jew Grins”
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Dehumanization

Caption: Does the same soul dwell in these bodies? 

From a Nazi SS Propaganda Pamphlet: 
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Dehumanization 



		Hate propaganda in speeches, print and on hate radios vilify the victim group. 





		Members of the victim group are described as animals, vermin, and diseases. Hate radio, Radio Télévision Libre des Mille Collines, during the Rwandan genocide in 1994, broadcast anti-Tutsi messages like “kill the cockroaches” and “If this disease is not treated immediately, it will destroy all the Hutu.”



		Dehumanization invokes superiority of one group and inferiority of the “other.”



		Dehumanization justifies murder by calling it “ethnic cleansing,” or “purification.”   Such euphemisms hide the horror of mass murder.
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Prevention: Dehumanization

		Vigorously protest use of dehumanizing words that refer to people as “filth,” “vermin,” animals or diseases.  Deny people using such words visas and freeze their foreign assets and contributions.

		Prosecute hate crimes and incitements to commit genocide.

		Jam or shut down hate radio and television stations where there is danger of genocide.
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Prevention: Dehumanization

		Provide programs for tolerance to radio, TV, and newspapers.

		Enlist religious and political leaders to speak out and educate for tolerance.

		Organize inter-ethnic, interfaith, and inter-racial groups to work against hate and genocide.
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Stage 4: Organization

		Genocide is a group crime, so must be organized.

		The state usually organizes, arms and financially supports the groups that conduct the genocidal massacres.  (State organization is not a legal requirement --Indian partition.)

		Plans are made by elites for a “final solution” of genocidal killings.
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Organization (Rwanda)

		“Hutu Power” elites armed youth militias called Interahamwe ("Those Who Stand Together”). 





		The government and Hutu Power businessmen provided the militias with over 500,000 machetes and other arms and set up camps to train them  to “protect their villages” by exterminating every Tutsi.
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Prevention: Organization

		Treat genocidal groups as the organized crime groups they are.  Make membership in them illegal and demand that their leaders be arrested.

		Deny visas to leaders of hate groups and freeze their foreign assets.

		Impose arms embargoes on hate groups and governments supporting ethnic or religious hatred.

		Create UN commissions to enforce such arms embargoes and call on UN members to arrest arms merchants who violate them.
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Stage 5: Polarization 

		Extremists drive the groups apart. 

		Hate groups broadcast and print polarizing propaganda. 

		Laws are passed that forbid intermarriage or social interaction.

		Political moderates are silenced, threatened and intimidated, and killed. 









		Public demonstrations were organized against Jewish merchants.

		 Moderate German dissenters were the first to be arrested and sent to concentration camps.
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Polarization

		Attacks are staged and blamed on targeted groups.



    In Germany, the Reichstag fire was blamed on Jewish Communists in 1933.

		Cultural centers of targeted groups are attacked. 



      On Kristalnacht in 1938, hundreds of synagogues were burned.
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Prevention: Polarization

		Vigorously protest laws or policies that segregate or marginalize groups, or that deprive whole groups of citizenship rights.





		Physically protect moderate leaders, by use of armed guards and armored vehicles.





		Demand the release of moderate leaders if they are arrested.  Demand and conduct investigations if they are murdered.





		Oppose coups d’état by extremists.
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Stage 6: Preparation



		Members of victim groups are forced to wear identifying symbols.

		Death lists are made. 

		Victims are separated because of their ethnic or religious identity.
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Preparation

		Segregation into ghettoes is imposed, victims are forced into concentration camps.





		Victims are also deported to famine-struck regions for starvation. 





 Forced Resettlement into Ghettos – Poland 1939 - 1942



*











Preparation

		Weapons for killing are stock-piled.

		Extermination camps are  even built.  This build- up of killing capacity is a major step towards actual genocide.
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Prevention:  Preparation

		With evidence of death lists, arms shipments, militia training, and trial massacres, a Genocide Alert™  should be declared.





		UN Security Council should warn it will act (but only if it really will act.)



	Diplomats must warn potential perpetrators.



		Humanitarian relief should be prepared.





		Military intervention forces should be organized, including logistics and financing.
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Stage 7: Extermination (Genocide)

		Extermination begins, and becomes the mass killing legally called "genocide." Most genocide is committed by governments.





Einsatzgrupen: Nazi Killing Squads
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Extermination (Genocide)

Government organized extermination of Tutsis in Rwanda in 1994
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Extermination (Genocide)



		



Roma (Gypsies) in a Nazi death camp

		The killing is “extermination” to the killers because they do not believe the victims are fully human.  They are “cleansing” the society of impurities, disease, animals, vermin, “cockroaches,” or enemies.
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Extermination (Genocide)

		Although most genocide is sponsored and financed by the state, the armed forces often work with local militias. 







Rwandan militia killing squads

Nazi killing squad working with local militia
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Extermination: Stopping Genocide

		Regional organizations, national governments, and the UN Security Council should impose targeted sanctions to undermine the economic viability of the perpetrator regime.

		Sales of oil and imports of gasoline should be stopped by blockade of ports and land routes.

		Perpetrators should be indicted by the International Criminal Court.









Extermination: Stopping Genocide

		The UN Security Council should authorize armed intervention by regional military forces or by a UN force under Chapter Seven of the UN Charter.

		The Mandate must include protection of civilians and humanitarian workers and a No Fly Zone.

		The Rules of Engagement must be robust and include aggressive prevention of killing.

		The major military powers must provide leadership, logistics, airlift, communications, and financing.

		If the state where the genocide is underway will not permit entry, its UN membership should be suspended.
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Stage 8: Denial

		Denial is always found in genocide, both during it and after it.

		Continuing denial is among the surest indicators of further genocidal massacres.

		Denial extends the crime of genocide to future generations of the victims.  It is a continuation of the intent to destroy the group. 

		The tactics of denial are predictable. 
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Denial: Deny the Evidence.

		Deny that there was any mass killing at all.





		Question and minimize the statistics.





		Block access to archives and witnesses.



		Intimidate or kill eye-witnesses.













*











Denial: Deny the Evidence

		Destroy the evidence. (Burn the bodies and the archives, dig up and burn the mass graves, throw bodies in rivers or seas.)



Holocaust Death-Camp Crematoria
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Denial: Attack the truth-tellers.



		Attack the motives of the truth-tellers.  Say they are opposed to the religion, ethnicity, or nationality of the deniers.





		Point out atrocities committed by people from the truth-tellers’ group.  Imply they are morally disqualified to accuse the perpetrators.
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Denial:  Deny Genocidal Intent.

		Claim that the deaths were inadvertent (due to famine, migration, or disease.)

		Blame “out of control” forces for the killings.

		Blame the deaths on ancient ethnic conflicts.







*











Denial: Blame the Victims.

		Emphasize the strangeness of the victims.  They are not like us. (savages, infidels)

		Claim they were disloyal insurgents in a war. 

		Call it a “civil war,” not genocide.

		Claim that the deniers’ group also suffered huge losses in the “war.”  The killings were in self-defense.
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Denial: Deny for current interests.

		Avoid upsetting “the peace process.”  “Look to the future, not to the past.”

		Deny to assure benefits of relations with the perpetrators or their descendents. (oil, arms sales, alliances, military bases)

		Don’t threaten humanitarian assistance to the victims, who are receiving good treatment. (Show the model Thereisenstadt IDP camp.)
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Denial: Deny facts fit legal definition of genocide.

		They’re crimes against humanity, not genocide.

		They’re “ethnic cleansing”, not genocide.

		There’s not enough proof of specific intent to destroy a group, “as such.” (“Many survived!”-



    UN Commission of Inquiry on Darfur.)

		Claim the only “real” genocides are like the Holocaust: “in whole.”



	(Ignore the “in part” in the Genocide Convention.)

		Claim declaring genocide would legally obligate us to intervene.  (We don’t want to intervene.)
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Preventing Genocide







By Dr. Gregory Stanton



Copyright 2007 Gregory Stanton
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Why has the UN not stopped genocide ?

		Genocide succeeds when state sovereignty blocks international responsibility to protect.



		The UN represents states, not peoples.



		Since founding of UN:

		Over 45 genocides and politicides

		Over 70 million dead





		Genocide prevention ≠  conflict resolution









Prevention requires:

		Early 



    warning

2. Rapid 

   response

3. Courts for

    accountability
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Genocide continues due to:

		Lack of authoritative international 



 institutions to predict it



•Lack of ready rapid response forces to stop it

  UNAMIR peacekeeper in Rwanda, April 1994
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Genocide continues due to:

		Lack of political will to peacefully prevent it



  and to forcefully intervene to stop it

UN Security Council votes to withdraw

UNAMIR troops from Rwanda, April 1994
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Memorial to 800,000 Rwandans murdered,

   April – July, 1994
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Halabja, Kurdistan, Iraq

Memorial to 5000 killed in chemical attack 16 March 1988.  182,000 Kurds died in Anfal genocide.







Prevention: Political Will

		Build an international mass movement to end genocide in this century.

		Organize civil society and human rights groups.

		Mobilize religious leaders of churches, mosques, synagogues, and temples.

		Put genocide education in curricula of every secondary school and university in the world.

		Hold political leaders accountable. If they fail to act to stop genocide, vote them out of office.
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Never Again?  Or Again and Again?



		How can we use the 8 Stages of Genocide to develop more effective ways to prevent genocide in the future?





		Would it be useful for the UN to establish a Genocide Prevention Center to work with the Special Adviser for Genocide Prevention?





		Even with Early Warning, how can we achieve effective Early Response to prevent and stop genocide?





*
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MAUS I & II-Study Questions


Chapter One
The Sheik 

1. This is a graphic memoir. A graphic memoir tells a person’s life through text and drawings. Why does Art Spiegelman use mice instead of people to portray the characters in the story? What do the mice represent?


2. On page 11, Spiegelman tells us that his father’s second wife Mala was a survivor too, like most of his parents’ friends. Why does Spiegelman call Mala a survivor? What does he mean?


3. What kind of relationship does Art Spiegelman and his father, Vladek have? Use specific pictures and text to support your answer.


4. Why is the chapter called “The Sheik”? 


5. Why does Vladek choose Anja over Lucia? What do you think of his choice?


6. Why does Vladek ask Art not to write about Lucia in his book? Why doesn’t Art listen to his father? Do you think it is right for Art to break his promise?


Chapter Two
The Honeymoon


1. Why does Ms. Stefanska go to jail? What role did Anja play in Ms. Stefanska’s going to jail?


2. On page 31, Vladek says that he left Anja and their new baby to go to Bielsko to run his new factory and find an apartment for them to live in. How does Anja respond? Have you or members of your family ever had to separate in order to start a new job or new life? How did it feel for the people who moved on? How did it feel for the people who were left behind?


3. When do Vladek and Anja realize that the war is coming? How do they know? Use specific pictures and text to support your answer.


4. What happens after Vladek and Anja return from Czechoslovakia? What are they afraid of?


5. Why does Vladek consider taking Anja and Richieu to the town of Sosnowiec? Do they eventually go to Sosnowiec? Where does Vladek go?


6. Why doesn’t Vladek tell the doctor in the hospital about his glass eye? What does this say about Vladek’s character?


Chapter Three
Prisoner of War


1. On page 43, Vladek tells Art that he must finish the food on his plate during dinner. Why is Vladek so insistent?


2. How does Vladek’s father try to keep him out of the army? Was he successful? Do you think Vladek’s father made a smart decision? Explain.


3. What does Vladek mean on page 50, when he says, “Well at least I did something.” Do you believe that he is justified in feeling this way? Explain.


4. How are the Jewish prisoners of war treated? Do they live under the same conditions as the other prisoners? Explain.


5. This image portrays a sign saying, “Workers Needed.” Why is this sign posted? What does Vladek decide to do? Does he plan to work? Explain. (Page 54, bottom left.)

6. How does Vladek survive the work camp? What motivated him?


7. Why doesn’t Vladek get off the train in Sosnowiec? How does he end up in the city of Lublin? How does he eventually get to Sosnowiec?


8. What happens to Vladek’s father while Vladek was away? How does Vladek’s father feel?


9. Why does Vladek throw away Art’s coat? What would you have done if you were Art?


Chapter Four
The Noose Tightens


1. By the time Vladek returns to Sosnowiec from the prisoner of war camp, what has happened to the food supply?


2. What happens to the Jewish businesses? How do Jewish people earn enough money to live at this time?


3. On page 80, Vladek says, “Will I walk slowly, they will take me… Will I run they can shoot me!” What does he mean? Who is he talking about? Do you think his feelings are justified? Explain.


4. How does Vladek’s friend, Ilzecki save his son during the war? How does Vladek try to save his son Richieu? What happened? 


5. Why do the Germans hang Nahum Cohn and his son? What effect does this hanging have on other people?


6. How does Vladek feel about the hangings? Why does he feel this way?


7. Who are the Jewish police? Why is Art surprised to hear about the Jewish police?


8. Do Anja’s grandparents go to Theresienstadt in Czechoslovakia? What happens? How does Vladek find out?


9. What happens to Vladek’s sister Fela? Why does Vladek’s father join her? Explain his thinking.


10. On page 93, Mala says that Vladek is more attached to things than people. Why might Mala say this? Do you believe this is true?


Chapter Five
Mouse Holes


1. How does Art respond to his father when Vladek calls to ask for help with fixing the drainpipe?


2. What is “Prisoner on the Hell Planet”? How is this comic different from Maus? How is it similar?


3. What happens to Richieu in the Ghetto in Zawiercie? Why?


4. Why does Vladek build a bunker? Does this bunker help the family survive? Explain.


5. Vladek lets his cousin know that he can pay him for his help. Why? Does it matter?


6. On page 116, Vladek refers to Haskel as a “kombinator.” What is a “kombinator”? Why does Vladek call Haskel a “kombinator”? Do you agree with him? Why or why not?


7. Why does Anja’s nephew Luke refuse to go to the hidden bunker? Does he make a smart decision? Why or why not?


8. Why does Art Spiegelman portray the paths as a swastika? How does this image express Vladek and Anja’s situation? [Include image on bottom left, p. 125]

9. Why does Vladek keep the 14 karat gold cigarette case and lady’s powder case from Srodula, Poland?


10. Vladek questions why he ever remarried after Anja’s death. Why do you think he married Mala? Do you think Vladek and Mala have a good marriage? Explain.


Chapter Six
Mouse Trap


1. Why does Art worry about the way he’s portraying his father, Vladek in the book? Should Art worry about this? Explain.


2. Is Vladek happy about Art’s book? Explain. Why would Vladek compare Art to Walt Disney?


3. How does Janina, the governess react when Vladek and Anja come to her for help? Why?


4. Why does Vladek ride in the official streetcar with the Germans, rather than in the second car with the Poles?


5. Do you think Mrs. Motonowa is justified in throwing out Vladek and Anja? Explain.


6. Why does Vladek consider going to Hungary with Anja?


7. How does Vladek escape from the children who were playing on the street and screaming, “A Jew!!!”


8. Why do the Jews speak in Yiddish in front of the Polish smugglers? Was this a good idea? Explain.


9. What do you think happened to Abraham? Why do you think he sent a letter from Hungary in Yiddish telling Vladek and Mandelbaum that everything was okay and that they should come to Hungary?


10. What happens to Anja’s diaries? Why does this upset Art? Why does Art call his father a “murderer”? Explain his response.


After Reading


1. How do you think Vladek and Anja survive Auschwitz?


2. Why do you think Anja kills herself?


3. Explain what you believe will happen to Vladek and Mala’s marriage? 


4. What will happen with Vladek and Art’s relationship? Why?


5. Why did Spiegelman write this book? Why did he call it Maus? 


6. Why did Spiegelman portray his father’s story as a comic strip?


7. Maus portrays the Holocaust or a genocide. A genocide is a deliberate and systematic destruction of a racial, political, or cultural group. Do you know of any recent genocides? How are these genocides similar to the Holocaust? How are they different?


8. What would you have done if you were a Jew living in Poland during the Second World War? What would you have done if you were a Pole? A German? Why?


9. How did people survive in Poland during the Second World War? How do you think these survivors felt after the war? Why?


10. In Maus, Art interviews Vladek about the Holocaust. How reliable do you think Vladek’s memory is? Why?


11. What happens to people who live under a terror regime for a long period of time? Should people adapt to a terror regime? Explain. 
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THE SHADOW OF HATE         U.S. History       Name_________________________

                                                                                    Date__________     Period_______


1. List the groups/people listed in the video that experienced intolerance.


2. How has intolerance been expressed in American history? Give examples from the video.


3. What are some of the underlying causes of intolerance?


4.       A)  What kinds of issues and attitudes cause religious intolerance?


B) What other groups can you think of that have been victimized because of their faith?


5.  What conditions contributed to a general mood of intolerance toward Jews in   Atlanta at the time of Leo Frank’s arrest?


6.  Why was Leo Frank lynched after it was know that he was innocent and the governor had granted him clemency?


7.  A)  What was Henry Ford’s attitudes about Jews? 


     B)  What did he blame the Jews for?


      8.   What rights and privileges do you enjoy today that were denied to slaves?


9. How does intolerance violate the founding principles of our country?


10. What examples of intolerance can you think of at your high school or in your own community today?


A) What can be done to improve these situations? 


B) How can you help?


11. What does it mean to be an American?


12. In what sense is it true that while the victims of intolerance change, intolerance itself remains the same?


13. What can we as individuals do to ensure liberty and justice for all?


14. Have you ever gone along with a group even though you knew what they were doing was wrong? Explain.
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Rescuers of the Holocaust

1. Lerner, Bianca Perlmutter  (Poland)


2. Bachner, Fred   (Germany)


3. Milshtein, Ester   (Poland)


4. Weinbach, Kurt  (Austria)


5. Argasinski, Abe  (Poland)


6. Hirsch Schechter, Jean Janina   (Poland)


7. Geier, Arnold    (Germany)


8. Saul, Charles  (Lithuania)


9. Goldwasser,Fedllig, Miriam Krysia   (Poland)


10. Katzman, George    (Florida)


11. Dichter, Anna Rabinowicz   (Poland)


12. Zundell, Elfriede Morganstern   (Germany)


13. Spitzer, Elisabeth   (Austria)


14. Schwarz, Ruth Vogel   (Germany)


15. Orzech, Israel   (Poland)


16. Abuaf Starr, Louise Lounah    (France)


17. Cohen, Harry   (England)


18. Grossman-Fischer Bernstein, Yolanda   (Czechoslovakia)


19. Seidel, Morris  (Germany) 


20. Bulka Potasnik, Anne Andzia   ( Poland)


21. Lautman, Anna   (Poland)


22. Elkus, Benno    (Holland)


23. Binder, Diana   (Poland)

24. Spitzer Solti, Olga “Oli” Altman    (Hungary)


25. Steinberger, Sarah    (Romania)


26. Wolf, Terry   (Luxembourg)


27. Lederman, Basia Gross   ( Poland)
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Score Sheet:  “Images of Tolerance/Intolerance” Collage          


Name_______________________________   Period_________         Date____________


Students will complete a collage of their image of Tolerance/Intolerance. Collage should be on poster board. Due date is______________. They will complete the collage as well as an essay. Poster must be 

(No profanity, vulgar pictures, or words.)  This is to be completed at home.


1.  Briefly tell what kinds of pictures you selected and why you feel they are images of 


     America.  (1 page essay in ink).


2.  About how long did you work on your collage?


3.  Give yourself a letter grade, rating yourself on the effort you put into your collage.



_____A= I gave a lot of thought to the pictures I selected and to where I placed 


 

    those pictures on the poster.  I tried to get a variety of colors and topics. 




    I searched for things that would be unusual.  I tried to be neat.



_____B= I gave some thought to the pictures and their placement.  I tried for a 




   pleasing arrangement.  I tried to be neat.


        
_____C= I took just about any picture that seemed topic-related.  Mostly I was 


                            hurrying to finish.


 
_____D=I just wanted it over with.



_____F=I didn’t do one and will not do one within the next week.


4.  This is for a test grade.


Do Not Write Below This Line


______Date turned in (-20 /day late)


_______Use of color (10)


______Full-sized poster board (5)



_______Originality (20)


______Title on Face (5)




_______Effort (20)


______Name on reverse (5)




_______Neatness (15)


______Relevance of photos (20)
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Racism and Intolerance


Read each question, and be sure to answer all parts.  Discuss the questions as a group, and write a complete answer for each (use complete and correct sentences).


1. How do infants and small children learn social behavior?


a.  What are some negative aspects of learning behavior this way?


b.  What are some positive aspects?


2. Explain five groups around the world that have experienced prejudice and hatred towards them.


Be sure to include…


a.  the group persecuted


b.  the group causing the violence/hatred


c.  the outcome of the problem


3. Explain one specific time in American history that you feel Americans showed racism towards a specific group of people (think about what you believe is the most shameful event).


a.  explain why it is the most shameful


b.  explain what the Americans did to correct their mistake or at least change their behavior


4. Explain one time in American history where Americans showed great acceptance of a group of people.


5. Do you believe Americans have become more or less tolerant of other groups, and why?


6. Do you believe racism/prejudice in America is more prevalent or less prevalent than in other nations?


a.  give an example of a country that has more racism/prejudice, and explain


b.  give an example of a country that has less       racism/prejudice, and explain


7. List 5 things/actions people do that contribute to the problem of racism.


8. List 5 things/actions people do that stop the problem of racism.



