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Model Lesson Plan

Erin Tenczar
Kempner High School

	Course:

US History AD
	Title of Unit:

Political, Economic, and Social Issues 
in the 1920s
	Title of Lesson:
1920s Gallery Walk


	Grade Level:

11th
	
	Time Frame:

70-90 minutes

	Description

Students visit stations covering five different aspects of social life during the 1920s. At each station the students use the materials provided to fill out one page of a student handout, which will help them. 



	TEKS Objectives 

(US 6) The student understands significant events, social issues, and individuals of the 1920s. The student is expected to:                                                                         

(A) analyze causes and effects of events and social issues such as immigration, Social Darwinism, eugenics, race relations, nativism, the Red Scare, Prohibition, and the changing role of women; and (B) analyze the impact of significant individuals such as Clarence Darrow, William Jennings Bryan, Henry Ford, Glenn Curtiss, Marcus Garvey, and Charles A. Lindbergh.
(US 25)   The student understands the relationship between the arts and the times during which they were created. The student is expected to: 
(B) describe both the positive and negative impacts of significant examples of cultural movements in art, music, and literature such as Tin Pan Alley, the Harlem Renaissance, the Beat Generation, rock and roll, the Chicano Mural Movement, and country and western music on American society
(US 23)   The student understands efforts to expand the democratic process. The student is expected to: 
(B) evaluate various means of achieving equality of political rights, including the 19th, 24th, and 26th amendments and congressional acts such as the American Indian Citizenship Act of 1924

(US 29)   The student applies critical-thinking skills to organize and use information acquired from a variety of valid sources, including electronic technology. The student is expected to: 
(A) use a variety of both primary and secondary valid sources to acquire information and to analyze and answer historical questions; 
(B)  analyze information by sequencing, categorizing, identifying cause-and-effect relationships, comparing and contrasting, finding the main idea, summarizing, making generalizations, making predictions, drawing inferences, and drawing conclusions; 
(D)  use the process of historical inquiry to research, interpret, and use multiple types of sources of evidence; (G)  identify and support with historical evidence a point of view on a social studies issue or event; and 
(H)  use appropriate skills to analyze and interpret social studies information such as maps, graphs, presentations, speeches, lectures, and political cartoons.



	Teacher to Teacher Notes
This lesson can work as an introduction to the 1920s unit.

Read “Gallery Walk-Teacher Instructions.” In order to set up stations for this lesson, the teacher will need to make choices based on what works best for him/her. Several suggestions are offered in the instructions. 

Make one set of copies for each of the five stations. Make copies of the student handout based on your preferences.

Set up the stations as directed. Two of the stations will work well on opposite walls of the classroom. Another two will work well at a grouping of student desks. The remaining station will need at least one computer with internet access.

Divide you class into 5 equal groups. Students will need about 15 minutes at each station. You may want to project a timer from www.online-stopwatch.com so the students know what time they have remaining at their location.

After visiting all five stations, have the groups turn in their work to the teacher. Students will then complete a 5 minute writing assessment.




	Materials needed:

[image: image1.emf]Gallery Walk-  Teacher Instructions.doc



 EMBED Word.Document.8 \s [image: image2.emf]Gallery Walk-  Student Handout.doc



 EMBED Word.Document.8 \s [image: image3.emf]Gallery Walk- City vs  Country.doc



 EMBED Word.Document.8 \s [image: image4.emf]Gallery Walk- Race  Issues.doc



 EMBED Word.Document.8 \s [image: image5.emf]Gallery Walk- Red  Scare.doc



 EMBED Word.Document.8 \s [image: image6.emf]Gallery Walk-  Women.doc
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	Websites used:
http://www.tah.rice.edu/
TAH Grant Program

http://www.coffeypark.com/harlem/index.htm
Harlem Renaissance Website



	Procedures/Activities
Engage- Think, Pair, and Share: Ask students to brainstorm words or ideas that could describe life in America during the 1920s. After brainstorming, have them share their ideas with a partner, then with the entire class. Hold a short discussion about life in the 1920s.
Explain & Explore- Students will be split into groups and visit 5 stations covering social aspects of life in the 1920s. They will read, summarize, and analyze documents while filling out their student handout. Give them 10-15 minutes at each station.


	Assessment(s)
Evaluate- After completing all 5 stations, ask students to return to their seats and pull out a piece of notebook paper. Ask them to answer the following question in a 5-minute writing:
To what extent was the 1920s an era of social change in the United States?
See rubric in resources.


	Instructional Alternatives

Extend- Use the E-Chart as an alternative to the assessment for ELLs and/or Special Education students that need modifications in this area.

	Interdisciplinary Connections

ENG III(8)  Reading/Comprehension of Informational Text/Culture and History. Students analyze, make inferences and draw conclusions about the author's purpose in cultural, historical, and contemporary contexts and provide evidence from the text to support their understanding.  

ENG III(14)  Writing/Literary Texts. Students write literary texts to express their ideas and feelings about real or imagined people, events, and ideas. 

ENG III(17)  Oral and Written Conventions/Conventions. Students understand the function of and use the conventions of academic language when speaking and writing.
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Race and Immigration Issues
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Visual A


http://ehistory.osu.edu/osu/mmh/clash/Imm_KKK/Immigration%20Pages/Immigration-page2.htm

Visual B
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http://news.change.org/stories/10-historical-anti-immigrant-quotes-that-sound-familiar
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http://www.historyteacher.net/AHAP/Weblinks/AHAP_Weblinks22.htm

Visual C
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English Language Classes at Ford Motor Company


http://ehistory.osu.edu/osu/mmh/clash/Imm_KKK/antiimmigrationKKK-index.htm

Visual D

[image: image5.jpg]





Visual E


http://grayson-for-congress.blogspot.com/2007_11_01_archive.html

"Guarding the Gates Against Undesirables"
Current Opinion, April, 1924, pp. 400-1.


The struggle continues over the Johnson bill to restrict immigration to two per cent of each national group domiciled here in 1890. The opposition comes mainly from certain groups of Southern and Eastern Europeans, and individuals representing them. Specifically the opposition comes from Congressmen representing districts in which compact blocks of Italians, Poles, Russians, Greeks and Slavs now reside.


Against these unassimilated and unassimilable peoples the proposed measure would discriminate. They all represent the newer immigration. Before 1890 the United States received mainly folk from northern and western Europe. Since 1890 the majority have come from southern and eastern Europe. By basing quotas upon the 1890 census Italian immigration would be cut down from over forty thousand to under four thousand, the Russians from over twenty thousand to under two thousand… The new bill would not greatly reduce the number who would come in from the United Kingdom, Sweden, Norway, Denmark, France and Germany. These groups have made no protest against a measure which aims to cut the immigration total approximately in half, from about three hundred and sixty thousand to about one hundred and eighty thousand persons….


There is no blinking the fact that certain races do not fuse with us and have no intention of trying to become Americans. The Poles, for example, are determined to remain Polish. No doubt this is good Polish patriotism, but it is very poor Americanism…

http://ehistory.osu.edu/osu/mmh/clash/Imm_KKK/antiimmigrationKKK-index.htm#ImmDoc

Visual F
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http://notesfromtheninthcircle.blogspot.com/2012/01/unintended-consequences.html

Visual G
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Visual H
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Visual I


http://blog.chron.com/bayoucityhistory/page/43/
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http://ehistory.osu.edu/osu/mmh/clash/NewWoman/newwoman-index.htm#IntroImages

DOC A
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http://ehistory.osu.edu/osu/mmh/clash/NewWoman/newwoman-index.htm#IntroImages

DOC C


Birth control advocate and radical thinker Margaret Sanger established The Woman Rebel in 1914. The following statement, which explained the philosophy behind her publication, demonstrates how she linked women's freedom to conceptions of social class and sexuality. "Why the Woman Rebel?" by Margaret Sanger, The Woman Rebel, March 1914.

· Because I believe that deep down in woman's nature lies slumbering the spirit of revolt.


· Because I believe that woman is enslaved by the world machine, by sex conventions, by motherhood and its present necessary child-rearing, by wage-slavery, by middle-class morality, by customs, laws and superstitions.


· Because I believe that these things which enslave woman must be fought openly, fearlessly, consciously.


· Because I believe she must consciously disturb and destroy and be fearless in its accomplishment.


· Because I believe in freedom, created through individual action.


· Because I believe in the offspring of the immigrant, the great majority of whom make up the unorganized working class to-day.


· Because I believe that this immigrant with a vision, an ideal of a new world where liberty, freedom, kindness, plenty hold sway, who had courage to leave the certain old for the uncertain new to face a strange new people, new habits, a strange language, for this vision, this ideal, certainly has brought to this country a wholesome spirit of unrest which this generation of Americans has lost through a few generations of prosperity and respectability.


· Because I believe that on the courage, vision and idealism of the immigrant and the offspring does the industrial revolution depend.


· Because I believe that through the efforts of the industrial revolution will woman's freedom emerge.


· Because I believe that not until wage slavery is abolished can either woman's or man's freedom be fully attained.


· Because I have six months to devote to arousing this slumbered spirit in the working woman, and if within this time I shall have succeeded in arousing my own laggard self I shall have succeeded sufficiently to continue this paper until all the slumbered spirits have awakened to its assistance or its destruction.


http://ehistory.osu.edu/osu/mmh/clash/NewWoman/newwoman-index.htm#IntroImages
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"The Catholic Crusade for Modesty" Literary Digest August 30, 1924, p. 25.


Here, under the auspices of the National Council of Catholic Women, which has its headquarters in Washington, the campaign for modesty in dress, as well as a campaign for the maintenance of Christian standards in general, has been under way for some time. Indeed, the American organization is a pioneer in the movement, and has given it great impetus by sending out cards pledging the 700,000 members to modesty in attire. The pledge recites that the signer will "observe in private and public life the standards of Catholic teaching, particularly with regard to dress, reading and entertainments," Mrs. Michael Gavin, National President of the Council, is reported as saying that the pledge cards are being dispatched not only to members in the States, but also to Catholic women in Alaska, Hawaii, Porto [sic] Rico, the Panama Canal Zone and the Philippine Islands. "Ever since our Council was founded," Mrs. Gavin is quoted as saying, "it has taken a definite stand against immodesty in dress. At our first convention we passed a resolution to pledge our concerted efforts to restore those conventions of dress and action that have always been an 'intrinsic factor in the influence of good women.'"


http://ehistory.osu.edu/osu/mmh/clash/NewWoman/newwoman-index.htm#IntroImages
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Flapper Image

The Flappers' image consisted of drastic - to some, shocking - changes in women's clothing and hair. Nearly every article of clothing was trimmed down and lightened in order to make movement easier.


It is said that girls "parked" their corsets when they were to go dancing.  The new, energetic dances of the Jazz Age, required women to be able to move freely, something the "ironsides" didn't allow… The hem of the skirts started to rise in the 1920s. At first the hem only rose a few inches, but from 1925 to 1927 a flapper's skirt fell just below the knee. The skirt comes just an inch below her knees, overlapping by a faint fraction her rolled and twisted stockings. The idea is that when she walks in a bit of a breeze, you shall now and then observe the knee…

The Gibson Girl, who prided herself on her long, beautiful, lush hair, was shocked when the flapper cut hers off. The short haircut was called the "bob" which was later replaced by an even shorter haircut, the "shingle" or "Eton" cut. The shingle cut was slicked down and had a curl on each side of the face that covered the woman's ears. Flappers often finished the ensemble with a felt, bell-shaped hat called a cloche.


Flappers also started wearing make-up, something that had previously been only worn by loose women. Rouge, powder, eye-liner, and lipstick became extremely popular.


Flapper Attitude 
The flapper attitude was characterized by stark truthfulness, fast living, and sexual behavior. Flappers seemed to cling to youth as if it were to leave them at any moment. They took risks and were reckless.

Smoking wasn't the most outrageous of the flapper's rebellious actions. Flappers drank alcohol. At a time when the United States had outlawed alcohol (Prohibition), young women were starting the habit early. Some even carried hip-flasks full so as to have it on hand. More than a few adults didn't like to see tipsy young women. Flappers had a scandalous image as the "giddy flapper, rouged and clipped, careening in a drunken stupor to the lewd strains of a jazz quartet."

The 1920s was the Jazz Age and one of the most popular past-times for flappers was dancing. Dances such as the Charleston were considered "wild" by older generations… For the Younger Generation, the dances fit their fast-paced life-style.


For the first time since the train and the bicycle, a new form of faster transportation was becoming popular. Henry Ford's innovations were making the automobile an accessible commodity to the people. Cars were fast and risky - perfect for the flapper attitude. Flappers not only insisted on riding in them; they drove them.


Adapted from http://history1900s.about.com/od/1920s/a/flappers_3.htm

DOC F


19th Amendment to the US Constitution


The right of citizens of the United States to vote shall not be denied or abridged by the United States or by any State on account of sex.


Congress shall have power to enforce this article by appropriate legislation
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http://www.azcentral.com/centennial/news/articles/2011/02/17/20110217arizona-centennial-1910s.html
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http://www.thecurseof1920.com/P8%20Divorce%20&%20Curse.htm
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E-Chart

Using the main idea found on the left line, write details that support on each line of the “E”.

The Roaring Twenties was a period of extreme


social change.






Fill in the blank on the left line based on what you learned today. Write details that support on each line of the “E”.

The greatest change in America occurred 


for/in—
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Rubric


5 Minute Writing


High (90-100)


· Well developed thesis that addresses the question


· Considerable specific and relevant information to support the thesis (information from all 4 stations)


· Well written and clearly organized


Medium (60-89)


· Acceptable thesis


· Some specific and relevant information to support the thesis (information from 3 of the stations)


· Acceptable writing and organization


Low (30-59)


· Thesis is nonexistent, confused, or unfocused


· Few relevant facts, relies heavily on generalizations (information from 2 or fewer stations)


· Problems in writing and organization that detract from the quality of the essay


· Contains major factual errors


(0-29)


· Completely off topic or not turned in – 0


· Little or no factual information


· Inappropriate response to the question


Adapted from Jim Smith The Write Stuff
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Harlem Renaissance
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Red Scare

Origin of the Red Scare


The origin of the Red Scare of 1917–1920 was the Russian Revolution of 1917, when Communists, or “Reds” (because of the color of the flags that revolutionaries commonly carried in the nineteenth century), seized control of Russia. In the United States, this event fueled existing prejudice against immigrants, particularly Jews and people from eastern and southern Europe. These people were widely characterized as Bolsheviks, the name of the political party that seized power in Russia after the revolution. Critics of U.S. immigration policy saw these immigrants as a threat to American stability and security, giving rise to the Red Scare, a period of near hysteria when Americans came to believe that Communist immigrants were plotting a revolution in the United States.


http://www.milestonedocuments.com/events/view/first-red-scare

Labor Unions


Some of the most serious government attacks on personal rights took place in 1919 and 1920. A number of government officials took strong, and sometimes unlawful, actions against labor leaders, foreigners, and others. These actions took place because of American fears about the threat of communism. Those fears were tied closely to the growth of the organized labor movement during World War One. There were a number of strikes during the war. More and more often, workers were willing to risk their jobs and join together to try to improve working conditions.


President Woodrow Wilson had long supported organized labor. And he tried to get workers and business owners to negotiate peacefully.


But official support for organized labor ended when strikes closed factories that were important to the national war effort. President Wilson and his advisers felt workers should put the national interest before their private interest. They told workers to wait until after the war to demand more pay and better working conditions. In general, American workers did wait. But when the war finally ended in 1918, American workers began to strike in large numbers for higher pay. As many as two million workers went on strike in 1919. There were strikes by house builders, meat cutters, and train operators. And there were strikes in the shipyards, the shoe factories, and the telephone companies.


Most striking workers wanted the traditional goals of labor unions: more pay and shorter working hours. But a growing number of them also began to demand major changes in the economic system itself. They called for government control of certain private industries.


Railroad workers, for example, wanted the national government to take permanent control of running the trains. Coal miners, too, demanded government control of their industry. And even in the conservative grain-farming states, two hundred thousand farmers joined a group that called for major economic changes. All these protests came as a shock to traditional Americans who considered their country to be the home of free business. They saw little need for labor unions.  And, they feared that the growing wave of strikes meant the United States faced the same revolution that had just taken place in Russia. After all, Lenin himself had warned that the Bolshevik Revolution would spread to workers in other countries.


http://www.manythings.org/voa/history/165.html


The Palmer Raids
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		The destruction caused by the bombing
of Attorney General Palmer's home.

		





The bomb hit home, both literally and figuratively.


On June 2, 1919, a militant anarchist named Carlo Valdinoci blew up the front of newly appointed Attorney General A. Mitchell Palmer’s home in Washington, D.C.—and himself up in the process when the bomb exploded too early…


The bombing was just one in a series of coordinated attacks that day on judges, politicians, law enforcement officials, and others in eight cities nationwide. About a month earlier, radicals had also mailed bombs to the mayor of Seattle and a U.S. Senator, blowing the hands off the senator’s domestic worker. The next day, a postal worker in New York City intercepted 16 more packages addressed to political and business leaders, including John D. Rockefeller.


It was already a time of high anxiety in America—driven by a deadly wave of the pandemic flu, the Bolshevik revolution in Russia and ensuing over-hyped “Red Scare,” and sometimes violent labor strikes across the country.


The nation demanded a response to the bombings, and the Attorney General—who had his eye on the White House in 1920—was ready to oblige. He created a small division to gather intelligence on the radical threat and placed a young Justice Department lawyer named J. Edgar Hoover in charge. Hoover collected and organized every scrap of intelligence gathered by the Bureau of Investigation (the FBI’s predecessor) and by other agencies to identify anarchists most likely involved in violent activity…


At this point, though, politics, inexperience, and overreaction got the better of Attorney General Palmer and his department. Hoover—with the encouragement of Palmer and the help of the Department of Labor—started planning a massive roundup of radicals.


By early January 1920, the plans were ready. The department organized simultaneous raids in major cities, with local police called on to arrest thousands of suspected anarchists. But the ensuing “Palmer Raids” turned into a nightmare, marked by poor communications, planning, and intelligence about who should be targeted and how many arrest warrants would be needed. The constitutionality of the entire operation was questioned, and Palmer and Hoover were roundly criticized for the plan and for their overzealous domestic security efforts.


The “Palmer Raids” were certainly not a bright spot for the young Bureau. But it did gain valuable experience in terrorism investigations and intelligence work and learn important lessons about the need to protect civil liberties and constitutional rights.


http://www.fbi.gov/news/stories/2007/december/palmer_122807

Sacco and Vanzetti


During the 20th century, a number of trials have excited widespread public interest. One of the first cause celebrities was the case of Nicola Sacco, a 32-year-old shoemaker, and Bartolomeo Vanzetti, a 29-year-old fish peddler, who were accused of double murder. On April 15, 1920, a paymaster and a payroll guard carrying a factory payroll of $15,776 were shot to death during a robbery in Braintree, Massachusetts, near Boston. About three weeks later, Sacco and Vanzetti were charged with the crime. Their trial aroused intense controversy because it was widely believed that the evidence against the men was flimsy, and that they were being prosecuted for their immigrant background and their radical political beliefs. Sacco and Vanzetti were Italian immigrants and avowed anarchists who advocated the violent overthrow of capitalism…


No witnesses had gotten a good look at the perpetrators of the murder and robbery… Anti-immigrant, anti-radical sentiment led the police to focus on local anarchists…


In 1921, Sacco and Vanzetti were convicted in a trial that was marred by prejudice against Italians, immigrants, and radical beliefs. The evidence was ambiguous as to the pairs' guilt or innocence, but the trial was a sham. The prosecution played heavily on the pairs' radical beliefs; the men were kept in an iron cage during the trial. The jury foreman muttered unflattering stereotypes about Italians. In his instructions to the jury, the presiding judge urged the jury to remember their "true American citizenship."


The pair was electrocuted in 1927… Their execution divided the nation and produced uproar in Europe. Harvard Law Professor and later U.S. Supreme Court Justice, Felix Frankfurter, condemned the prejudice of the presiding judge (who reportedly said in 1924, "Did you see what I did with those anarchistic bastards the other day?") and procedural errors during the trial. These errors included the prosecution's failure to disclose eyewitness evidence favorable to the defense. A commission that included the presidents of Harvard and MIT defended the trial's fairness.

Today, many historians now believe Sacco was probably guilty and Vanzetti was innocent but that the evidence was insufficient to convict either one.


http://www.digitalhistory.uh.edu/database/article_display.cfm?HHID=445
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Period: _____


1920’s Gallery Walk

Women in the 1920s


Organize the documents based on whether they support the view of a more traditionalist or modernist woman. Place the document letter on the correct side of the T-chart and explain the characteristics of that “type” of woman.
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Draw a flapper. Create a thought bubble describing her feelings with the new changes for women.


“City” Values vs. “Country” Values

Using the materials at this station, fill in the chart based on beliefs generally held by those in the city and country.


		Values/ Issue

		Anti-Modern (Country)

		Modern (City)



		Scopes Trial (Doc A)

		

		



		Prohibition (Doc B)




		

		





After reading Document C, fill in the chart below:






Race and Immigration Issues

Review the posted materials – images and excerpts.            

Discuss your observations with your partner.

Analyze and record the message of the posted images/excerpts on the chart below.








Message

		A

		



		B

		



		C

		



		D

		



		E

		



		F

		



		G

		



		H

		



		I

		





After studying these documents, write 2-3 sentences summarizing your observations and your feelings about the actions taken/beliefs of the 1920s.

Harlem Renaissance

Use the classroom computer provided to explore the website http://www.coffeypark.com/harlem/index.htm and the bookmarks History ( Musicians at the top of the page. Use the information from this site to fill in the following boxes.













Red Scare

Read through the documents provided at this station and fill in the chart below. After completing the chart, answer the question at the bottom of the page.



Traditionalist







Modernist







Reasons for Passage of Prohibition







Prohibition







Unintended Consequences







Origin of the Red Scare



Who? What? Where? When? Why?







Red Scare







Events of the Red Scare







Labor Unions











Palmer Raids











Sacco and Vanzetti











Why do you think there was this overwhelming fear of Communists during the 1920s? Have you ever seen this fear of one group of people during other points in US history? If so, when?







Harlem Renaissance







Definition:







Why/How did it start?







Effects on African Americans and USA:







Writers and contributions:







Musicians and Contributions:
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“City” Values vs. “Country” Values

The Scopes “Monkey” Trial – Document A

Science and Religion Clash in the Roaring Twenties


When a young teacher named John T. Scopes taught evolution in his high school science class in the 1925, he was taken to court for violating state laws.

Science Clashes with Religion

At the beginning of the 1920s, people were being deluged with scientific theories in the newspapers. Even though few could understand them, new scientific theories were often front page news. "The prestige of science was colossal," said historian Frederick Lewis Allen.


Although Darwin had come up with his theory of evolution in the mid-19th century, less educated members of society, with the help of the new mass media, were just finding out about it. Soon two different schools of thought emerged -- the Fundamentalists and the Modernists.


Two Creation Theories

The Fundamentalists believed in the literal translation of the Bible and refused to accept any teaching that seemed to conflict with it, even science.


The Modernists tried to reconcile their beliefs with scientific thought, reject what was out of date, and retain what was essential.


The Modernists were not united under a single belief system, which made it difficult for them to organize as a group. The Fundamentalists, on the other hand, were extremely organized and managed to get the theory of evolution banned from public schools in Tennessee, Oklahoma, and Mississippi.


Tennessee’s Evolution Law

The Tennessee law read: “It shall be unlawful for any teacher in any of the universities… and all other public schools of the State, which are supported in whole or in part by the public school funds of the State, to teach any theory that denies the story of the Divine creation of man as taught in the Bible, and to teach instead that man has descended from a lower order of animals.”


Enter John T. Scopes, a high school biology teacher in Dayton, Tennessee. He chose to teach evolution in his classroom, specifically to be drawn into a court case. But Scopes wasn't the only one on trial. The Bible, as well as Darwin's theory, were both scrutinized in the courtroom.


Monkey Trial Becomes a Media Circus

Clarence Darrow led the defense. The prosecution's star attorney was William Jennings Bryan, who had run for the presidency against William McKinley in 1896 and 1900.


The trial began on July 10, 1925. From the beginning, it felt like a carnival. Outside the courtroom were lemonade stands and hot dog vendors, as well as booksellers hawking the latest biology texts. Over 100 reporters swarmed into the courtroom. The proceedings were broadcast live on the radio, and daily newsreels were sent to movie theaters.


“It was a strange trial,.” wrote Frederick Lewis Allen in his book Only Yesterday. “Into the quiet town of Dayton flocked gaunt Tennessee farmers and their families in mule-drawn wagons and ramshackle Fords; quiet, godly people in overalls and gingham and black, ready to defend their faith against ‘foreigners,’ yet curious to know what this new-fangled evolutionary theory might be."


The Bible vs. Darwin


The trial quickly turned into a debate on whether the Bible or Darwin was "right." Darrow was not allowed to call any scientists as witnesses. In the most sensational stunt of the trial, Darrow called Bryan to the stand to testify as an expert on the Bible. In answering Darrow's questions, Bryan came across as "ridiculous" to most sophisticated Americans.


Scopes was found guilty of breaking the law and was fined $100. But the debate about evolution was only beginning, and continues to resonate almost a century later.


http://suite101.com/article/the-scopes-monkey-trial-a90185



http://blogs.orlandosentinel.com/news_education_edblog/category/evolution

Prohibition- Document B
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The temperance movement can be viewed as simultaneously traditional and modern, making it difficult to position Prohibition in the cultural clash between old and new. In one sense, the temperance movement was traditional for it sprung from Protestant religious activism, an emphasis on family and morality, and an effort to mandate behavioral standards for the American populace. Prohibitionists believed that they were prioritizing the good of the community over the good of the individual. Prohibition also was associated with conservative anti-immigrant attitudes as well, for many Prohibitionists believed that the massive influx of immigrants from eastern and southern Europe was embedding a culture of drink in America.


There were, of course, groups of Americans who opposed Prohibition from the outset, but the size and fervor of the anti-Prohibition movement grew over the course of the 1920s and ultimately -- and surprisingly -- resulted in the repeal of the Prohibition amendment. People opposed Prohibition for many reasons. One widespread concern was the lack of enforcement; Prohibition presented thorny legalistic and enforcement problems. The law was widely flouted by many, especially young adults in urban areas. This caused many Americans -- even some who agreed with temperance goals -- to fear that Prohibition had brought not the law-abiding, sober society promised by Prohibitionists but instead a dangerous loss of respect for law and order in this country. Sensational images of speakeasies, bootleggers, gangsters, and rampant corruption abounded.

Adapted from http://ehistory.osu.edu/osu/mmh/clash/default.htm

Prohibition- Document C

During Prohibition, the manufacture, transportation, import, export, and sale of alcoholic beverages were restricted or illegal. Prohibition was supposed to lower crime and corruption, reduce social problems, lower taxes needed to support prisons and poorhouses, and improve health and hygiene in America. Instead, Alcohol became more dangerous to consume; organized crime blossomed; courts and prisons systems became overloaded; and endemic corruption of police and public officials occurred. 
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In 1919, the requisite number of legislatures of the States ratified The 18th Amendment to the Federal Constitution, enabling national Prohibition within one year of ratification. Many women, notably the Women’s Christian Temperance Union, had been pivotal in bringing about national Prohibition in the United States of America, believing it would protect families, women and children from the effects of abuse of alcohol. 

Prohibition began on January 16, 1920, when the Eighteenth Amendment went into effect. Federal Prohibition agents (police) were given the task of enforcing the law. 

Even though the sale of alcohol was illegal, alcoholic drinks were still widely available at "speakeasies" and other underground drinking establishments. Many people also kept private bars to serve their guests. Large quantities of alcohol were smuggled in from Canada, overland and via the Great Lakes… 

Legal and illegal home brewing was popular during Prohibition. Limited amounts of wine and hard cider were permitted to be made at home. Some commercial wine was still produced in the U.S., but was only available through government warehouses for use in religious ceremonies, mainly for communion…


Even prominent citizens and politicians later admitted to having used alcohol during Prohibition. President Harding kept the White House well stocked with bootleg liquor, though, as a Senator, he had voted for Prohibition. This discrepancy between legality and actual practice led to widespread contempt for authority. Over time, more people drank illegally and so money ended up in gangsters' pockets. Arguments raged over the effectiveness of prohibition. It appears to have been successful in some parts of the country but overall led to an increase in lawlessness. 

Prohibition also presented lucrative opportunities for organized crime to take over the importing ("bootlegging"), manufacturing, and distributing of alcoholic drinks. Al Capone, one of the most infamous bootleggers of them all, was able to build his criminal empire largely on profits from illegal alcohol…

Every passing year the number of repeal organizations and demand for repeal increased. In 1932, the Democratic Party's platform included a promise to repeal Prohibition, and Franklin Roosevelt ran for President promising to repeal of federal Prohibition laws. By then, an estimated three quarters of American voters, and an estimated forty-six states, favored repeal. 

In 1933, the legislatures of the states ratified the Twenty-first Amendment, which repealed Amendment XVIII and prohibited only the violations of laws that individual states had in regard to "intoxicating liquors". Federal Prohibitionary laws were then repealed. Some States, however, continued Prohibition within their own jurisdictions. Almost two-thirds of the states adopted some form of local option which enabled residents to vote for or against local Prohibition; therefore, for a time, 38% of Americans still lived in areas with Prohibition. By 1966, however, all states had fully repealed their state-level Prohibition laws. 

Adapted from http://www.1920-30.com/prohibition/


_1405682649.doc
Teacher Instructions


Recommendations:


· Place stations on a wall, chalkboard, or a grouping of desks.


· Recommended: 


·  print materials on cardstock and laminate OR

· Put materials in clear plastic covers


· Student Handouts:


· 5 pages long


· Teacher will need to decide whether each group receives a copy or each student


Set up the stations as follows:


“City” values v. “Country” values


· This station would work best at a group of desks (versus on a wall or chalkboard)

· Place station title card on a desk.


· Place documents in plastic covers if available

· Document A should be printed as 2-sided, B and C are both 1-sided

Red Scare


· This station would work best at a group of desks (versus on a wall or chalkboard)


· Place station title card on a desk.


· Place documents in plastic covers if available


Race and Immigration Issues


· Place station title card at the top of the board


· Place cards randomly on the board- no particular order

Harlem Renaissance


· Place station title card above a classroom computer

· Classroom computer should be open to http://www.coffeypark.com/harlem/index.htm

Women


· Place station title card at the top of the board


· Place cards randomly on the board- no particular order


