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Model Lesson Plan

Deborah Pellikan
FBISD Curriculum
	Course:

U.S. History


	Title of Unit:

Causes and Effects of WWII
	Title of Lesson:
The Minority Experience
During World War II

	Grade Level:

11th Grade


	
	Time Frame:

1-2 Days


	Description
This plan provides a variety of resources for an action-packed stations lesson examining the role of minorities in WWII.
Students rotate through six learning stations while completing their “foldable” handout.


	TEKS Objectives (http://ritter.tea.state.tx.us/rules/tac/chapter113/ch113c.html#113.41  )
US7D — Analyze major issues of World War II, including the Holocaust; the internment of German, Italian, and Japanese Americans and Executive Order 9066; and the development of conventional and atomic weapons;

 US7G — Explain the home front and how American patriotism inspired exceptional actions by citizens and military personnel, including high levels of military enlistment; volunteerism; the purchase of war bonds; Victory Gardens; the bravery and contributions of the Tuskegee Airmen, the Flying Tigers, and the Navajo Code Talkers; and opportunities and obstacles for women and ethnic minorities.

US26F — Discuss the importance of congressional Medal of Honor recipients, including individuals of all races and genders such as Vernon J. Baker, Alvin York, and Roy Benavidez.

US29A — Use a variety of both primary and secondary valid sources to acquire information and to analyze and answer historical questions;

US29H — Use appropriate skills to analyze and interpret social studies information such as maps, graphs, presentations, speeches, lectures, and political cartoons.



	Teacher to Teacher Notes
In preparation for the lesson, run the following copies:
WWII Minority Experience handout—(back to back) one for each student

Station signs-one set (laminate if possible)
Japanese Internment photos-(back to back) 5 copies in sheet protectors for station one

Zoot Suit Riots timeline and vocabulary-(back to back) 5 copies in sheet protectors for station four

Map handouts 5a and 5b-(back to back) 5 COLOR copies in sheet protectors for station five

Biography Cards—one set printed on cardstock (laminate if possible)

Room set up:  Set up stations by circling desks.  Place signs at stations.  Two student computers are required for stations 2 and 3, so this will anchor your arrangement.  Pull up PowerPoint for station 2.  Open PBS link for station 3 video.  Click “Download Video,” then open full screen.   Project “stopwatch” from link to a screen viewable by all.  




	Materials needed:

[image: image1.emf]WWII Minority  Experience Handout



 EMBED Word.Document.8 \s [image: image2.emf]WWII Minority  Station Signs



 EMBED Word.Document.8 \s [image: image3.emf]1. Japanese  Internment Photos



 EMBED PowerPoint.Show.8  [image: image4.emf]2. Navaho Code  Talker PowerPoint

  →

[image: image5.emf]4. Zoot Suit Riots  Timeline



 EMBED Word.Document.8 \s [image: image6.emf]5a. Mapping WWII  resources



 EMBED Word.Document.8 \s [image: image7.emf]5b. WWII Bracero  Program



 EMBED Word.Document.8 \s [image: image8.emf]6. Minority Heroes  Biography Cards



	Websites used:
3. Link to Ken Burns video clip related to experience of African Americans in WWII:

http://www.pbs.org/thewar/detail_5373.htm
Easy-to-use class timer:

http://www.online-stopwatch.com/countdown-clock/full-screen/?ns=../../s/15.mp3&nslen=3 


	Procedures/Activities
Engage
· In teams of 2-3, have students discuss the implications of this quote on the board:

“The practice of segregating the Negro is followed closely in all the projects (near the defense plants). The Portland Housing Authority states that “while we do not discriminate, we do segregate."
Compiled Report," Commission on Race Relations of the Portland Council of Churches, 1945.”
· Have students share out their observations.  Use their comments as a springboard to introduce the lesson topic.

Explain

1. Have students number off (by letters A-F) and then move to that station. 
2. Pass out student handout and explain expectations.  Have them find the portion of the handout that corresponds with their group letter.  Setting the timer for designated time (7-8 minutes), have the students complete the activity for their first station.
Explore

1. On the ringing of the timer, have students advance to the next group and complete the task explained on their handout.  Pass out quotations handout.  Assign each group one of the 6 quotes and allow 5-10 minutes for them to study their quotes and be able to answer the questions on the screen (slide 19).

Station A.  Analyze the four Japanese Internment photos, discuss each with group, and answer  
                  corresponding questions.  

Station B.  View the Code-talker PowerPoint and respond to questions
Station C.  Watch the PBS video and answer questions.

Station D.  Skim the Zoot Suit Riot timeline.  Take and defend a position, providing 3 pieces of evidence.

Station E.  Use the maps and information to complete the outline map.

Station F.  Study the biography cards to learn about minority heroes and complete the chart.

2. After students have completed the exit ticket below, collect handouts for feedback or scoring.


	Assessment(s)
Evaluate

· Each portion of the student handout is an informal assessment related to that topic.  (See sample completed handout in resources).
· As an exit ticket, assign the following sentence starter:
“During WWII, the group that faced the greatest discrimination were the ________________________ because _________________________________________________________________________ .
            

	Instructional Alternatives

Extend

· There are several lessons related to the minority experience in WWII that can be found at the following website: http://www.pbs.org/thewar/edu_lesson_plan.htm  

	Interdisciplinary Connections

English III (11)  Reading/Comprehension of Informational Text/Procedural Texts. Students understand how to glean and use information in procedural texts and documents. Students are expected to:

 (B)  translate (from text to graphic or from graphic to text) complex, factual, quantitative, or technical information presented in maps, charts, illustrations, graphs, timelines, tables, and diagrams.
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Windtalkers

The Navajo Code Talkers

Presentation by Robert L. Martinez

Primary Content Source: American Greats,

Edited by R. Wilson & S. Marcus.

Images as cited.













   During WWII, on the dramatic day when Marines raised the flag to signal a key an important victory at Iwo Jima, the first word of this amazing news crackled over the radio in an odd language.













   Throughout the war, the Japanese were repeated baffled and confused by these odd strange sounds.

http://www.archives.gov/publications/prologue/images/navajo-code-talkers-1.jpg













   The language conformed to no linguistic system known to the Japanese.

http://www.cinema.com/image_lib/5087_004.jpg













   The curious sounds were the U.S. military’s one form of communicating orders and plans that the master code breakers in Tokyo were never able        to decipher.

http://www.digg.be/images/movie/windtalkers2.jpg













   This perfect code was the language      of the Navajo tribe.

http://www.lapahie.com/Pictures/Navajo_Platoon9_Sh.jpg













   Its use in WWII as a clandestine system of communication was one of America’s best kept secrets.

historyforkids.utah.gov/fun_and_games/photos/images/makecard/WWII_Navajo_code_talker__small.jpg













   In 1942, after a string of cryptographic (secret code) failures, the U.S. military          was desperate to find a way to send           messages among troops that would not                   be easily intercepted by the enemy.

http://www.bulldozer.nu/bilder/windta3.jpg













   Standard codes were an option, but the cryptographers in Japan could quickly crack them. The Japanese were excellent at intercepting short-distance communications…













   …on walkie-talkies for example,          and then having well-trained               English-speaking soldiers either sabotage the message or send out false commands to set up an ambush.













   Since Navajo had never been         written down or translated into           any other language, it was entirely limited to the Navajo tribe.

http://www.flickr.com/photos/johncollierjr/323361279/













   Not long after the bombing of Pearl Harbor, the military sent 29 Navajos to Camp Pendleton in California to begin a test program.

http://www.larin.org/images/windtalkers_-_new_pic_3.jpg













   These first recruits had to develop a Navajo alphabet since none existed. 

http://history.sandiego.edu/gen/images3/navajo-codetalkers01.jpg













   The developers of the original code assigned Navajo words to represent about 450 frequently-used military and  technical terms that did not exist in the Navajo language. 

http://www.flickr.com/photos/39143222@N02/3709312850/

http://www.diggerhistory.info/images/tanks/jap-tank-type95-ha-go2.jpg

Turtle = Tank













   “Everything we used in the code         was what we lived with on                            the reservation every day, 

   like the ants, the birds, bears.”

                          – Code Talker Chester Nez













		Thus, the term for a tank was “turtle,”    a tank destroyer was “tortoise killer.”     A battleship a “whale.” A hand grenade was “potato.” A fighter plane was a “hummingbird,” and a torpedo plane a “swallow.”



http://www.gregscott.com/rwscott/rwscott.hummingbird_small.jpg

http://www.damninteresting.net/content/Japanese_Zero.jpg

Japanese Zero fighter plane & bomber













Navaho Code-Talkers Alphabet

		An improvised alphabet was then used to spell words that were not assigned terms. 

		A code talker receiving a message first had to translate each Navajo word into its English equivalent. Then he used only the first letter of the English equivalent to piece together words.

		Thus, the Navajo words "wol-la-chee" (ant), "be-la-sana" (apple) and "tse-nill" (axe) could all stand for the letter "a." 

		One way to say the word "Navy" in Navajo code would be "tsah (needle) wol-la-chee (ant) ah-keh-di-glini (victor) tsah-ah-dzoh (yucca)." 















   It didn’t take long for the original         29 recruits to expand to an elite corps  of Marines, numbering at its height    425 Navajo Code Talkers, all from       the American Southwest.

http://www.samuelholiday.com/images/127-MN-69896.jpg













		Each Navajo Talker traveled everywhere with a personal bodyguard. In the event of capture, the Talkers had agreed to commit suicide rather than allow the valuable code from falling into the hands of the enemy.



http://www.wpt.org/wayofthewarrior/images/WWII_Navajo-CT3.jpg













   If a captured Navajo was unable to follow these grim instructions, the bodyguard’s orders were understood: shoot and kill his code talker.

http://www.einsiders.com/reviews/archives/images/windtalkers.jpg













An Example of their Effectiveness

		Major Howard Connor, 5th Marine Division signal officer, declared, "Were it not for the Navajos, the Marines would never have taken Iwo Jima.“

		Connor had six Navajo code talkers working around the clock during the first two days of the battle. Those six sent and received more than 800 messages, all without an error.















   The language of the Code Talkers,       and their mission was a secret            they were all ordered to keep,            even from their families.

http://mprofaca.cro.net/codetalkers_obv.jpg













   It wasn’t until 1968, when the        military felt convinced that the           Code Talkers would not be needed          for any future wars…

http://www.wpt.org/wayofthewarrior/images/WWII_Navajo-CT3.jpg













   …that America learned of the      incredible contribution hundreds of Native Americans made to winning history’s biggest war.

http://www.wpt.org/wayofthewarrior/images/WWII_Navajo-CT3.jpg













http://gallery4collectors.com/images/VisionsofValorDavidBehrens.jpg
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Japanese Internment Camps During WWII
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Tuskegee Institute Location
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Recruitment Site for Code Talkers
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World War II Migration Patterns

[image: image4.png]





[image: image5.jpg]The Nystrom UNITED| STATES HISTORY Series

O pug 5, 1945
Sod Uion duum;

\

@ Bactle of Midway, first
US. victory over Japan

‘?M.amy W

aracks Pearl Harbor
US. enters war.
1941 Pearl Hatbar

Honalulu

adl )\ . . ¥z, PACIFIC
o o\ (L : | ocEaN

and Indian troops 5
Fegain Burma, 3 ‘

1944 Kwajalein
* 1943 Tarawa

INDIAN
OCEAN

WORLD WAR

N THE PAC
Japan (i)
B Occpicdbyjapan B Newwl o
by My, 1

.;,.,,MMW € Midssanee
W pievicry e Al iy

FE Nodericor G Amictant

Map shows boundaries of 1941







[image: image6.jpg]The Nystrom UNITED] STATES HISTORY Series s

June 1944 Alied western
‘assault begins on D-Day.

with history's largest

invasion by sea.

D-DAY, JUNE 6, 1944
[y Aisoccupied area,  Ald Ivasion Routes

June 1,1944 U
% German fortification  —» Bricish

2 Minefield Canadian
® Capical 2 gomies

Civiian 67%
Goan 19% I
World War | World War i

10 milion dead

51 million desd

o o o o e oo, o o e iy,
ohmen o 7y o of e it

[ is power
[ Ais-occupied area, January, 1945
[ Alied power
T Neurral power
@ Allied advance on Germany
‘Map shows boundaries of 1942.

iy

jan. 1944 Soviet army.
nds Axis siege of Leningrad,
there one million people

have died since Sep. 1941.

> i
1942, Feb. 1943 Allied

Oct.
victories at £l Alamein and
Stalingrad end Axis expansion
n and near Europe.







African-American Migration Routes
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          WWII Bracero Program
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                                                                                                          Photograph: Leonard Nadel, National Museum of American History. 

Due to the labor shortage during WWII, Mexican men were contracted by U.S. farmers to harvest crops. However, many braceros performed other agricultural, and even non-agricultural duties, outside of harvesting. Agricultural labor included thinning, planting, irrigating, fertilizing, and pesticide application; non- agricultural labor consisted of working on flower farms, in warehouses, as deliverymen, foremen, forklift operators, or farm equipment cleaners. The Bracero Program began as an agricultural labor program; however, the U.S. government also enlisted braceros for railroad work for the duration of the war (1942-1945). Braceros worked primarily in the northwest and southwest portions of the United States but also labored in states as far away as Michigan and even Delaware. Braceros came from every state in Mexico with the majority from the central states.3 
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States in the U.S. receiving braceros and states in Mexico sending braceros,  National Museum of American History, 
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Lt. Vernon J. Baker

 




Second Lieutenant, U.S. Army

Company C, 370 Regiment,


92nd Infantry Division
World War II


Medal of Honor Recipient


Marcario Garcia


[image: image1.jpg]





Private, U.S. Army


Company B, 22d Infantry,


4th Infantry Division

World War II


Medal of Honor Recipient

From Sugar Land, Texas

Official Citation:

“For extraordinary heroism in action on 5 and 6 April 1945, near Viareggio, Italy. Then Second Lieutenant Baker demonstrated outstanding courage and leadership in destroying enemy installations, personnel and equipment during his company’s attack against a strongly entrenched enemy in mountainous terrain. When his company was stopped by the concentration of fire from several machine gun emplacements, he crawled to one position and destroyed it, killing three Germans. Continuing forward, he attacked an enemy observation post and killed two occupants. With the aid of one of his men, Lieutenant Baker attacked two more machine gun nests, killing or wounding the four enemy soldiers occupying these positions. He then covered the evacuation of the wounded personnel of his company by occupying an exposed position and drawing the enemy’s fire. On the following night Lieutenant Baker voluntarily led a battalion advance through enemy mine fields and heavy fire toward the division objective. Second Lieutenant Baker’s fighting spirit and daring leadership were an inspiration to his men and exemplify the highest traditions of the Armed Forces.”

Official Citation: 

“While an acting squad leader of Company B, 22d Infantry, on 
27 November 1944, near Grosshau, Germany, he single-handedly assaulted 2 enemy machinegun emplacements. 


Attacking prepared positions on a wooded hill, which could be approached only through meager cover, his company was pinned down by intense machinegun fire and subjected to a concentrated artillery and mortar barrage. Although painfully wounded, he refused to be evacuated and on his own initiative crawled forward alone until he reached a position near an enemy emplacement. Hurling grenades, he boldly assaulted the position, destroyed the gun, and with his rifle killed 3 of the enemy who attempted to escape.  When he rejoined his company, a second machinegun opened fire and 
again the intrepid soldier went forward, utterly disregarding his own safety.  He stormed the position and destroyed the gun, killed 3 more Germans, and captured 4 prisoners. 


He fought on with his unit until the objective was taken and only then did he permit himself to be removed for medical care. S/Sgt. (then private) Garcia's conspicuous heroism, his inspiring, courageous conduct, and his complete disregard for his personal safety wiped out 2 enemy emplacements and enabled his company to advance and secure its objective.” 
  

Daniel K. Inouye

[image: image2.jpg]





Second Lieutenant, U.S. Army


442nd Regimental Combat Team

of Japanese-Americans

World War II


Medal of Honor Recipient

Currently U.S. Senator from Hawaii

Benjamin O. Davis, Jr.

[image: image3.emf]

Colonel, U.S. Army Air Corps


99th Fighter Squadron

World War II 


Awarded the Silver Star and

Distinguished Flying Cross

Commanded “Tuskegee Airmen”

Official Citation: 

“Second Lieutenant Daniel K. Inouye distinguished himself by extraordinary heroism in action on 21 April 1945, in the vicinity of San Terenzo, Italy. While attacking a defended ridge guarding an important road junction, 2nd Lt. Inouye skillfully directed his platoon through a hail of automatic weapon and small arms fire, in a swift enveloping movement that resulted in the capture of an artillery and mortar post and brought his men to within 40 yards of the hostile force. Emplaced in bunkers and rock formations, the enemy halted the advance with crossfire from three machine guns. With complete disregard for his personal safety, 2nd Lt. Inouye crawled up the treacherous slope to within five yards of the nearest machine gun and hurled two grenades, destroying the emplacement. Before the enemy could retaliate, he stood up and neutralized a second machine gun nest. Although wounded by a sniper's bullet, he continued to engage other hostile positions at close range until an exploding grenade shattered his right arm. Despite the intense pain, he refused evacuation and continued to direct his platoon until enemy resistance was broken and his men were again deployed in defensive positions. In the attack, 25 enemy soldiers were killed and eight others captured. By his gallant, aggressive tactics and by his indomitable leadership, 2nd Lt. Inouye enabled his platoon to advance through formidable resistance, and was instrumental in the capture of the ridge. 2nd Lt. Inouye's extraordinary heroism and devotion to duty are in keeping with the highest traditions of military service and reflect great credit on him, his unit, and the U.S. Army.”

WWII Accomplishments: 

After serving in the U.S. Army infantry prior to WWII, Davis was posted to the newly-established Tuskegee Army Air Field, AL for pilot training in 1942. He graduated in the first class from the new flying school and was officially transferred to the Army Air Corps. In August 1942 he assumed command of the 99th Fighter Squadron, leading it in combat in North Africa and Sicily. The 99th Fighter Squadron was the first unit of “Tuskegee Airmen,” as black units in the segregated Army Air Forces (AAF) have come to be called. Two units of Tuskegee Airmen saw combat during World War II: the 99th Fighter Squadron and the 332d Fighter Group, providing fighter escort for Allied bombers.  The “Redtails” (so called because they painted the fins of their fighter planes red) were constantly being requested as fighter escort by Allied bomber crews, few of which even knew that the Redtails were an all-black unit.


Davis, promoted to Colonel in 1944, commanded both of these units in turn, leading the 99th and 332d in combat in Europe, personally flying 60 combat missions, and earning the Air Medal, Distinguished Flying Cross, Legion of Merit, and Silver Star for his own actions and a Distinguished Unit Citation for the 332d Fighter Group


_1390287001.doc


		Throughout the 1940s:  The number of immigrants from Mexico dramatically rises again and an estimated 250,000 "Mexicans" live in Los Angeles. Most of them are poor and part of the working class. Their military enlistment rates are high.

December 1942: The Los Angeles tabloid Sensation publishes an exposé on Mexican gangs authored by the Chief of the Criminal Division of the Sheriff's Office. The tabloid sells more than 10,000 copies.


Spring 1943: Clashes between servicemen and civilian Mexican American youth occur up to two to three times per day.


May: The Venice Riot. High school boys at the Aragon Ballroom complain that "Zoots" have taken over the beachfront. Soldiers appear at the ballroom claiming a sailor has been stabbed. An estimated crowd of 500 sailors and civilians attack Mexican American young people as they exit the dance. The fighting continues until 2:00 a.m. The police arrest Mexican American youth "for their own protection."


May 31: Twelve sailors and soldiers clash violently with Mexican American boys near downtown. Seaman Second Class Joe Dacy Coleman, U.S.N., is badly wounded.


June 3: Approximately 50 sailors leave the Naval Reserve Armory with concealed weapons to revenge the attack on Coleman. They target the neighborhoods near the Armory and attack anyone they can find wearing zoot suits -- giving birth to the name "Zoot Suit Riots".


June 4: Rioting servicemen conduct "search and destroy" raids on Mexican Americans in the downtown area -- whether their victims are wearing zoot suits or not. The servicemen employ twenty taxis to look for zoot suiters.


June 5: The rioting continues with attacks on all "pachuco"-looking males. A group of musicians leaving the Aztec Recording Company are attacked. Mexican American professionals meet with city officials. Carey McWilliams calls California Attorney General Robert Kenny to encourage Governor Warren to appoint an investigatory commission.


June 6: The rioting escalates and spreads into East Los Angeles. Kenny meets with McWilliams regarding the investigation and creates the McGucken Committee. . . The committee blames the press for its irresponsible tone and the police for overreacting to the riot.


June 7: The worst of the rioting violence occurs as soldiers, sailors, and marines from as far away as San Diego travel to Los Angeles to join in the fighting. Taxi drivers offer free rides to servicemen and civilians to the riot areas. Approximately 5,000 civilians and military men gather downtown. The riot spreads into the predominantly African American section of Watts.


June 8: Senior military officials bring the riot under control by declaring Los Angeles off-limits to all sailors, soldiers, and marines. The Shore Patrol is under orders to arrest any disorderly personnel. The Los Angeles City Council passes a resolution banning the wearing of zoot suits in public, punishable by a 50-day jail term.

June 18: An editorial in the Los Angeles Times reacts strongly to Eleanor Roosevelt’s referring to the riot as a "race riot."





Zoot Suit Riots Timeline


Vocabulary Related to the Zoot Suit Trend

“Pachuco” and “pachuca” are terms coined in the 1940s to refer to Mexican American men and women who dressed in “zoot suits” or zoot suit-influenced attire. 


To look “bonaroo” was to look cool. In Los Angeles during the 1930s and 1940s, zoot suits were mostly worn by poor and working class Mexican, African American and Jewish youth. These tailored outfits had broad shoulders and cinched waist pants that tapered at the ankles. Suits were accessorized by a key chain that dangled from the pocket, a felt hat and ducktail hairstyle. 


The zoot suit was one part of the jazz world that visually defied the norms of segregation. Unwritten rules demanded that minority youths remain unseen and unheard in public spaces, but the zoot suit was loud and bold. Zoot-suited young men (and young women) held themselves upright and walked with a confident swagger that seemed to flow from the very fashion itself.
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In 1942, the Wartime Productions Board, as part of a national austerity initiative, attempted to cut back on fabric consumption by establishing regulations that limited the amount of fabric used for suits. This deliberately targeted zoot suiters. As an act of rebellion and cultural pride, zoot suiters defiantly chose not to follow these requirements and obtained their suits through bootleg tailors. Pachucos became conspicuous in their extravagant outfits which were seen as unpatriotic. Though this was a scandal in wartime America, it was also a symbol of pride and resistance for Mexican American youth.
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Photo 1. 

[image: image1.png]WHITE & POLLARD

Targets at Home

While anger was directed at Japan, many in America focused on people closer to home: Japanese-Americans.
“This mix of rage and fear found official sanction, as Japanese-Americans were rounded up and confined to

i
intemment camps starting in 1942. Above: A grocery store in the Los Angeles area owned by a Califomia of
Japanese descent bears a sign reading "I AM AN AMERICAN, " posted the day after Pearl Harbor.




 

Photo 2.


[image: image2.png]U.S. Orders Bay Area Japanese-Americans to Relocate

In April 1942, orders are posted in San Francisco announcing the forced evacuation of Japanese-Americans.
‘Some 120,000 would spend the war In intemment camps.







Photo 3.


[image: image3.png]The Mochida Family Waits For Internment

In May 1942, members of Califoria's Mochida family, waiting for the bus that will ke them to an intemment
‘camp, wear tags 5o they will not be separated later.







Photo 4

[image: image4.png]Japanese American Women Outside the Barracks at the Heart
Mountain Camp

‘These women and children are among the nearly 11,000 Japanese-Americans gathered at Heart Mountain by
the beginning of 1943, making the camp the third largest community in Wyoming.
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A. The Japanese Internment

Analyze the 4 photos, discuss, and answer these questions:

Photo 1-What does this Japanese-American store owner fear?

Photo 2-If you were a Japanese-American at this time, what 


              concerns would you have about this posting?

Photo 3-List emotions that may have been felt by individuals

              in this family at the time this photo was taken.

Photo 4-How would you describe the conditions at this camp,


            with regard to personal liberties as well as amenities?

C. Experience of African American Servicemen

Watch video:  http://www.pbs.org/thewar/detail_5373.htm

1.  The 800 army recruits are training for the ____ Battalion.


2.  The NAACP argued that “a ______ ________ army can’t   


     fight for a   _________   ____________.”

3.  Throughout WWII, the armed forces of the United States  


     remained strictly ___________________.

4.  The only person on the battleship U.S.S. Mason that was  


      not an African American was the _________________.

5.  The 761st Tank Battalion fought in the European theater   


     under the command of General __________ __________.

6.  The ________________  ____________ was the last   


      branch of the armed services to admit African Americans.

B. The Navajo Code-Talkers


View the PowerPoint to respond to questions below:

1.  Why were U.S. army secret codes not working in 1942?

________________________________________________


2.  The Navajo language was ideal because it had never been

_______________  __________ or ___________________.

3.  The first Navajo recruits had to develop an ____________

and assign Navajo words to represent ______ military terms. 


4.  According to the rules of the Code-Talker alphabet, the 

Navajo word “ah-keh-di-glini” represented the letter _____.


5.  The number of Code-Talkers rose from ____ to ______.


6.  If they were captured by the enemy, Code-Talkers were 


expected to ______________________________________.


7.  Code-Talkers played key roles at the Battle of ____ _____.

8.  Their unique role was never made public until _________.

D. Zoot Suit Riots Timeline

Read the timeline provided.  Select and underline one of the following opinions:


    “The Zoot Suit Riots were the fault of Mexican-American

    juvenile delinquents.”


                                           OR


   “The Zoot Suit Riots were the result of racism prevalent in 

    Los Angeles in the 1940s.”

Then provide 3 pieces of evidence to support your claim:

     1.

      2.


      3.

E. Mapping the Role of Minorities in WWII


Use the resources provided to place the following numbers near the places on the map where the events occurred:  


1. Manzanar internment camp   4. Tuskegee Airmen training site

2. Los Angeles Zoot Suit Riots   5. African American migration route

3. Navaho recruitment site        6. Bracero program routes
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F. Minority Heroes during WWII

Use the biography cards to complete the chart below:

		Hero

		Where Fought

		Examples of Actions

		Medal Earned



		Vernon J. Baker

		

		

		



		Marcario


Garcia

		

		

		



		Daniel K.


Inouye

		

		

		



		Benjamin 


O. Davis, Jr.
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