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Allonie C. Moncriffe
Willowridge High School
	Course:

U.S. History 
	Title of Unit:

Westward Expansion 
	Title of Lesson:
The First Transcontinental Railroad and the Chinese Contribution 

	Grade Level:

11th
	
	Time Frame:

60-90 minutes


	Description
This activity will educate students on the importance of the transcontinental railroad and the injustices dealt upon the Chinese immigrants.  Students will analyze period photographs and political cartoons to determine bias and understand the prejudicial attitudes prevalent at that time. 


	TEKS Objectives 

US (3B) Analyze the growth of railroads, industrialization, the growth of labor unions, farm issues, and the cattle industry boom. 

US (3C) Analyze social issues affecting women, minorities, children, immigrants, urbanization, the social gospel, and philanthropy of industrialists.

US (29F) Identify bias in written, oral, and visual material.



	Teacher to Teacher Notes
In preparation for this class, teachers must project the Intro photo, which displays the picture taken at Promontory Summit, Utah at the completion of the transcontinental railroad. Teachers will then project Intro Photo 2 and discuss with the kids. Teachers must also make copies of the Transcontinental Railroad Notes that the students will complete as the class discusses the power point “The Transcontinental Railroad”. On slides 18 and 19 of the power point, the teacher will show students how to dissect and comprehend political cartoons, and then place students into groups of two. To complete this activity, teachers will need to make copies of Political Cartoons one through four, and the Political Cartoon Analysis handout. Each group will receive the Political Cartoon Analysis handout, and only one political cartoon per group that they will analyze and discuss with their classmates. While passing our political cartoons one through four, be sure to mix up the political cartoons so that they are evenly distributed throughout the class. Students will discuss their political cartoons within their groups, and afterwards, the teacher will lead a discussion over the cartoons. The teacher will project slides then 21-24, and groups will discuss and analyze the contents of their cartoon while their classmates take notes using their Political Cartoon Analysis handout. 
*The teacher must closely supervise the students while they were analyzing the political cartoons to ensure a deeper understanding of the content.

This lesson draws heavily from the following sources:
·  Strangers in the Land: Patterns of American Nativism, 1860-1925 (New York: Athenaeum, 1963), p.25, 

· Soentpiet, Chris. Coolies. New York: Puffin Books, 2001




	Materials needed:
Transcontinental Railroad Power-point, Political Cartoons handout, Political Cartoons 
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	Websites used:
· http://immigrants.harpweek.com/ChineseAmericans/

 HYPERLINK "http://immigrants.harpweek.com/ChineseAmericans/1Introduction/BillWeiIntro.htm" \t "_parent" 1Introduction/BillWeiIntro.htm
· http://www.asian-nation.org/
· http://cprr.org/Museum/Chinese.html
· http://www.chsa.org/



	Procedures/Activities: 
Engage

A) Introduce the lesson by displaying Intro Photo 1 and then Intro photo 2, one showing the historic photo taken at Promontory Point, Utah, the other showing a more realistic view of the construction of the nation’s first transatlantic railroad. Students will compare and contrast the two pictures and make inferences to discover prejudicial attitudes heavily prevalent at the time. 

Explain 

B) Discuss the construction of the transcontinental railroad, and the nativist attitudes of the time. Students will complete their Transcontinental Railroad notes to direct them through the Transcontinental Railroad power-point lecture.

C) After the discussion, put students into groups of two, where they will learn how to analyze political cartoons by looking at visuals showcasing prejudicial attitudes towards Chinese-Americans.

D)  Show students slide 19, instructing students to break down every picture/cartoon into four different quadrants. Have students look at the example covering the American Revolution and discuss the contents in each of the four quadrants.

Explore 
E) Give each pair one political cartoon handout, and the Political Cartoon Analysis handout.
F) Have each group write down their findings on the Political Cartoon Analysis handout provided by the teacher. When that is complete, they should then write their interpretation of the whole cartoon at the bottom of the Political Cartoon Analysis handout, after discussing the cartoon with their partner. *There will be four different cartoons distributed throughout the classroom, though each group will receive only one political cartoon. 

G) After groups complete their analysis, project slides 21-24 of the Transcontinental Railroad Power-point, one at a time on the screen so that all students may view the cartoons. Students then share out their findings to the class, while their classmates write down their interpretations of the class-mates cartoons on the handout referencing their class-mates observations.  

H) Call on groups and lead the discussion ensuring that all students fully grasp the true meaning of each cartoon, and clean up any misconceptions that students may have. 



	Assessments
(Evaluation)

Project slide 24 of the Transcontinental Railroad power-point. Students will be assessed on their knowledge by writing a paragraph that includes the following terms: Gold Rush, Transcontinental Railroad, Promontory Summit, Utah, Assimilation, Chinese Exclusion Act, and Nativism. 


	Instructional Alternatives

Extend

a) Students could create a comic strip detailing the struggles and life of a Chinese immigrant.

b) Students could create a journal with entries describing the plight of a Chinese immigrant in building the railroad, and the effects of discrimination lodged against Chinese immigrants.



	Interdisciplinary Connections

English III TEKS:

 (8) Reading/Comprehension of Informational Text/Culture and History: Students analyze, make inferences and draw conclusions about the author's purpose in cultural, historical, and contemporary contexts and provide evidence from the text to support their understanding. Students are expected to analyze how the style, tone, and diction of a text advance the author's purpose and perspective or stance.

(11) B:  translate (from text to graphic or from graphic to text) complex, factual, quantitative, or  technical information presented in maps, charts, illustrations, graphs, timelines, tables, and diagrams.
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The First Transcontinental Railroad 

		The First Transcontinental Railroad was built in the 1860’s, linking the well developed railway network of the Eastern coast, with rapidly growing California. 

		The Pacific Railway Act of 1862, chartered two private enterprises: the Union Pacific Railroad built the line westward, and the Central Pacific railroad built the line eastward. 









The First Transcontinental Railroad 

		The rail line was an important goal of President Abraham Lincoln. The building of the railroad was motivated in part to bind California to the Union during the American Civil War.

		It accelerated the population of the West by white homesteaders and freed slaves, while greatly contributing to the decline of the Native American culture in regions it served.









The Path of the  First Transcontinental Railroad











The Path of the First Transcontinental Railroad

		The route of the First Transcontinental Railroad followed the well established Oregon,  Mormon and California trails.

		The new line began in Omaha, Nebraska and ended in Sacramento, California.









The Forgotten Contributors

		The majority of the Union Pacific track heading westward was built by Irish laborers, Mormons in Utah, and veterans of the Civil War.

		Most white men received about three dollars per day. 













The Forgotten Contributors

		Chinese laborers worked on the Central Pacific track heading eastward.

		Workers from China received less pay than their white counterparts, and were supervised by whites. Eventually, the Chinese went on strike and received a raise in pay. 













Push and Pull Factors for the Chinese

		Political unrest, economic hardships, and  natural disasters, were all factors that pushed Chinese to seek better opportunities abroad.

		The Chinese continuously immigrated to the United States during the time of the Gold Rush. 

		The Chinese called California “Gum San” ,or Gold Mountain, after gold was discovered in California. 

		In the 1850’s, new California laws banned Chinese from the gold fields, yet they stayed on to develop coastal fisheries and reclaim swamp land for farming. 









“China Must Go”

		Under the racist slogan “China Must Go!”, an anti-Chinese movement emerged, that worked diligently to deprive the Chinese of a means of making a living and to drive them out of the country. 

		As a result, many Chinese moved to Chinatowns on the coasts, where they would have relative safety. 

		In these ghetto’s, or sections of a city predominantly occupied by a group who live there due to social or economic factors, they managed to eke out a living.  









“China Must Go”

		With the Chinese isolated in their Chinatowns, they were then criticized for their inability to assimilate, or to absorb into the culture or mores of a population.

		Even in their Chinatowns, mob massacres in “Chinatowns” across the United States, anti-Chinese demonstrations, lynchings, and burnings that were quite common.  









“China Must Go”











Chinese Exclusion Act 

		In 1882, under pressure from powerful labor unions, Congress decided that Chinese immigration must be restricted and passed the first Chinese Exclusion Act. 

		The Exclusion Act of 1882 prevented Chinese Laborers from coming into the United States. This law stood in place until it was repealed in 1943, when the United States and China became allies in WWI.









Chinese Exclusion Act











Chinese Exclusion Act











The Famous “Golden” Spike

		Six years after work began, laborers of the Central Pacific railroad from the west and the Union Pacific Railroad from the east, met at Promontory Summit, Utah. It was here on May 10, 1869, that Governor Stanford of Utah drove the Golden Spike (or the Last Spike) that symbolized the completion of the railroad.

		Many were unaware that the spike was merely gold plated.

		A message was then transmitted over the new telegraph lines that read “DONE”. 

		Travel time from coast to coast was reduced from six month’s, to one week. 









The Golden Spike











How do you analyze visuals? 

OPTICS



















“Political Cartoons”











Political Cartoons









Political Cartoons











Political Cartoons











Transcontinental RR Assessment

		Write a paragraph that includes all of the following words:

		Gold Rush, Transcontinental Railroad, Promontory Point, Chinese Exclusion Act, Nativism
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““CHE FIRST BLOW AT THE CHINESE QUESTION”
The Wasp [San Francisco] 2 (1878): 289.
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        “The First Transcontinental Railroad”




Instructions: Complete the following outline as you learn about the First Transcontinental Railroad. 


I. The First Transcontinental Railroad


a. President Lincoln and the Civil War


b. Union Pacific and the Central Pacific


c. Railroad route


II. Railroad Workers


a. Who built the railroad?


b. Discrimination towards the Chinese.


III. Push and Pull Factors for the Chinese


a. Push Factors for the Chinese


b. Pull Factors for the Chinese


IV. “China Must Go!”


a. “China Must Go!” movement


b. Chinese unable to assimilate


V. Chinese Exclusion Act


a. Describe the Chinese Exclusion Act


VI. The Famous Golden Spike


a. Promontory Point, Utah
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“Political Cartoon Analysis”


Instructions: Examine the political cartoon and write your findings in the spaces provided below. 


Cartoon___________________________


Quadrant #1


What do you see in the cartoon? 


Quadrant #2


What do you see in the cartoon? 


Quadrant #3


What do you see in the cartoon? 


Quadrant #4


What do you see in the cartoon? 


After looking at the cartoon in its entirety, what are they really saying?


Name __________________
Date _____________
Period ____________





“Political Cartoon Group Discussion”


Directions: After listening to your classmates and viewing the political cartoon, determine the meaning of the cartoon and write your findings on the spaces provided below.


Cartoon____________________________


Cartoon____________________________


Cartoon____________________________


Cartoon____________________________


Name _________________
Date ____________
Period ____________


Instructions: Analyze the following political cartoon. Imagine that you are an American in the late 1800’s viewing this cartoon for the first time. What questions or concerns would you have? List your answers in the spaces provided below.
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a) __________________________________________________________


b) __________________________________________________________


c) ___________________________________________________________


* Extension: What type of journalism is shown in this political cartoon? 


  _______________________________



